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MOTTO 

 

You can never cross the ocean until you have the courage to lose sight of the 

shore. 

(Christopher Columbus) 

 

The sea is dangerous and its storms terrible, but these obstacles have never been 

sufficient reason to remain ashore. 

(Ferdinand Magellan) 
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ABSTRAK 

Keterampilan pemahaman membaca sangat penting dalam pembelajaran 

bahasa Inggris, terutama di tingkat SMP, karena di Indonesia pelajaran bahasa 

Inggris dimulai dari tingkat ini. Pembelajaran menggunakan teknik Think-Pair-

Share dapat menjadi salah satu cara yang efektif untuk meningkatkan 

keterampilan pemahaman membaca. Penelitian ini bertujuan untuk 

mendeskripsikan praktik teknik Think-Pair-Share serta mengeksplor tantangan 

dan solusinya. Penelitian ini melibatkan satu guru dan siswa kelas sembilan di 

sebuah sekolah menengah pertama. Teknik yang digunakan adalah studi kasus 

dengan pengumpulan data melalui observasi dan wawancara, yang kemudian 

dianalisis menggunakan model analisis tematik. Hasil penelitian menunjukkan 

bahwa teknik ini berjalan dengan cukup baik untuk pengajaran pemahaman 

membaca, dimana siswa dapat mengukur kemampuan pemahaman membaca 

mereka sendiri, mendiskusikan teks dengan teman, dan membagikan hasil diskusi 

di depan kelas. Namun, terdapat beberapa tantangan dalam penerapannya, 

seperti kurangnya instruksi yang jelas, partisipasi siswa yang tidak merata, dan 

keterbatasan waktu. Untuk mengatasi tantangan tersebut, guru memberikan solusi 

seperti instruksi yang lebih jelas, menjelaskan konteks bacaan, menekankan 

pentingnya diskusi yang seimbang, serta berusaha mengatur waktu dengan baik. 

Temuan lain juga menunjukkan bahwa guru dapat memberi motivasi secara 

teratur kepada siswa yang grogi saat menjelaskan hasil diskusi di depan kelas. 

Penelitian ini menyimpulkan beberapa implikasi pedagogis terkait bagaimana 

guru dapat mengimplementasikan teknik Think-Pair-Share dalam pengajaran 

pemahaman membaca. 

 

Kata Kunci: Pemahaman Membaca, Teknik Think-Pair-Share, Praktik, 

Tantangan dan Solusi. 
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ABSTRACT 

Reading comprehension skills are essential in English learning, especially 

in the junior high school level, as English instruction in Indonesia begins at this 

stage. Teaching using the Think-Pair-Share technique can be an effective way to 

improve reading comprehension skills. This study aims to describe the practices 

of the Think-Pair-Share technique and explore its challenges and solutions. The 

research involved one teacher and ninth-grade students at a junior high school. A 

case study approach was used, with data collected through observation and 

interviews, which were then analyzed using a thematic analysis model. The results 

indicate that this technique works quite well for teaching reading comprehension, 

where students can assess their own understanding, discuss texts with peers, and 

share their discussion outcomes in front of the class. However, there are several 

challenges in its implementation, such as a lack of clear instructions, unequal 

student participation, and time constraints. To address these challenges, the 

teacher provided solutions such as giving clearer instructions, explaining the 

reading context, emphasizing the importance of balanced discussion, and 

managing time effectively. Additional findings suggest that the teacher can 

regularly motivate students who feel nervous when presenting their discussion 

results to the class. This study concludes with several pedagogical implications 

regarding how teachers can implement the Think-Pair-Share technique in 

teaching reading comprehension. 

Keywords: Reading Comprehension, Think-Pair-Share Technique, Practices, 

Challenges and Solutions 
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CHAPTER I 

INTRODUCTION 

 

1.1 Research Background 

Reading is an essential activity in the pursuit of linguistic mastery. It is 

the most crucial activity in any class, as a vehicle for expanding and 

strengthening one's thoughts and vocabulary while also providing information 

(Allington, 2022). Reading requires word recognition, comprehension, and 

fluency (Leipzig, 2001). Reading is an interactive and socio-cognitive process 

involving a text, a reader, and a social context (Celce-Murcia, 2001). In 

English learning, reading comprehension is crucial to students' performance 

in the classroom, personal development, and future careers. Reading 

comprehension involves understanding the written word, grasping the content 

being read, and constructing the meaning of the text (Healy, 2002). 

Furthermore, according to Woolley (2011), Reading comprehension is the 

process of extracting meaning from text; it is not about interpreting individual 

words or sentences, but rather about understanding the overall message 

conveyed by the text. Teaching reading comprehension using cooperative 

learning model is crucial to help students develop effective reading 

comprehension skills (Ovodu and Lawal, 2011). 

Cooperative learning is a variation of a learning model where students 

work in small groups to help each other study academic materials (Slavin, 

2009). With cooperative learning, students can engage in group interactions 



 

 

 

2 

 

 

 

to increase their ability to listen to others, question their own beliefs, and 

create new or different logical positions or arguments that others would find 

persuasive (Gillies, 2007). One type of cooperative learning, Think-Pair-

Share, can be a solution for reading comprehension problems. This technique 

is beneficial for students as it incorporates cooperative learning into the 

classroom, giving students the chance to engage with and really comprehend 

the content being covered in class (Sampsel, 2013).  

The Think-Pair-Share technique was originally proposed by Lyman in 

1981 and has since been developed by various scientists. It is a teaching 

technique wherein students initially contemplate a given question or problem 

independently, followed by discussion with their partners, and eventually 

sharing their ideas with the classroom (Barkley, 2010). Robertson (2006) 

stated that Think-Pair-Share is a teaching technique that allows students to 

develop original ideas and share them with other students. According to 

Arends (2009), the Think-Pair-Share involves three stages: first, students 

engage in independent thinking prompted by the teacher's question; second, 

they pair up with designated partners or a peers to discuss their individual 

answers; third, pairs share their thoughts with the rest of the class after a brief 

discussion period. This process of individual reflection, paired discussion, 

and whole-class sharing facilitates a deeper understanding of the text. By 

verbalizing their thoughts and hearing alternative viewpoints from their peers, 

students are able to construct more nuanced interpretations and gain a 

stronger grasp of the reading content (Barkley, et al, 2014). 
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Utilizing the Think-Pair-Share technique offers numerous advantages in 

the EFL classroom. Kagan (2009) stated Think-Pair-Share technique can 

effectively improve students' reading comprehension skills. The Think-Pair-

Share technique encourages students to think critically about the reading 

material, challenge their own perspectives, and develop new arguments 

(Gillies, 2007). Think-Pair-Share, have been found to be successful in 

enhancing students' learning, including their reading comprehension and 

critical thinking skills, particularly in junior high school level where the 

scaffolding and collaborative nature of these approaches can be especially 

beneficial as students navigate more complex reading materials (Gillies, 

2016). The combination of improved reading comprehension and enhanced 

critical thinking skills makes the Think-Pair-Share technique a valuable 

instructional strategy for developing students' overall literacy abilities. 

Although Think-Pair-Share offers many advantages, its application in 

teaching reading comprehension faces challenges, especially at the junior 

high school level in Indonesia, where most students are still beginners in 

English. According to Gillies (2007), these challenges include a lack of 

preparation that hinders discussion quality (Allington, 2022), unequal 

participation where some students remain passive (Gillies, 2021), and time 

constraints that rush students, diminishing discussion quality (Barkley et al., 

2014; Johnson & Johnson, 1999). To address these challenges, Gillies 

suggests ensuring adequate preparation to enhance engagement (Risko & 

Walker, 2022), setting clear participation expectations, and practicing 
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effective time management for efficient text interpretation sharing (Johnson 

& Johnson, 1999). Based on initial interviews with a junior high school EFL 

teacher, the researcher found that the teacher employed the Think-Pair-Share 

technique to teach reading comprehension. The interviews revealed 

challenges, including the technique's time-consuming nature and students' 

limited vocabulary. 

Based on the explanation above, it is important to explore how Think-

Pair-Share in teaching reading comprehension in junior high school including 

practices, emerging challenges, and solutions that the teacher can use to 

address these challenges. In this case, the role of the teacher in dealing with 

the various challenges of the lesson is very important. In response to this, a 

deeper investigation is required to showcase the use of Think-Pair-Share in 

teaching reading comprehension to junior high school students. Therefore, 

this study aims to describe the practices, challenges, and solutions of Think-

Pair-Share technique in teaching reading comprehension in a junior high 

school. 

1.2 Formulation of the Problem  

In this study, there are two research questions as follow: 

1. How is Think-Pair-Share technique practiced in teaching reading 

comprehension to junior high school students? 

2. What are the challenges in practicing Think-Pair-Share technique in 

teaching reading comprehension and the solutions to address these 

challenges? 



 

 

5 

 

 
 

1.3 Operational Definition  

To avoid misunderstanding about the terms in this study, the following 

definitions are supplied by the researcher in relation to the study: 

1. Reading comprehension is the process of extracting meaning from text; it 

is not about interpreting individual words or sentences, but rather about 

understanding the overall message conveyed by the text (Woolley, 2011). 

2. Think-Pair-Share is teaching technique wherein students initially 

contemplate a given question or problem independently, followed by 

discussion with their partners, and eventually sharing their ideas with the 

classroom (Barkley, 2010). 

 

1.4 Aims of the Research 

Based on the formulation of the research above, the aims of this 

research are as follows: 

1. To describe how Think-Pair-Share technique is practiced in teaching 

reading comprehension to junior high school students. 

2. To explore the challenges in practicing Think-Pair-Share technique in 

teaching reading comprehension and the solutions to address these 

challenges. 

1.5 Significance of the Research 

There are three significances of the research as follows:  

1. Theoretical Use: This research will contribute to Arends (2009) theory on 

the Think-Pair-Share technique. 
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2. Empirical Use: The results of this research can provide an empirical view 

of the Think-Pair-Share technique in teaching reading comprehension to 

junior high students, including practices, emerging challenges, and 

solutions to address these challenges. 

3. Practical Use: This research presents information for the readers about 

how the Think-Pair-Share technique in teaching reading comprehension to 

junior high school students. 
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CHAPTER V 

CONCLUSION 

5.1 Summary of the findings 

Based on the research results, the researcher concludes that the 

implementation of the Think-Pair-Share technique is effective and can 

enhance several reading comprehension skills among students. Through the 

guidance and explanations provided by the teacher, students are able to assess 

their own understanding before engaging in discussions. Subsequently, they 

discuss with their peers, and the outcomes of these discussions are presented 

in front of the class. This approach helps students understand that in the 

process of comprehending reading materials, everyone has different 

perspectives. The Think-Pair-Share technique allows students to share ideas 

and viewpoints, enabling them to broaden their understanding of the material 

being read. The implications of this research indicate that the use of this 

technique can be beneficial for teachers in implementing more interactive and 

effective teaching strategies in reading comprehension instruction. 

Eventhough the Think-Pair-Share technique has been shown to be 

effective in improving reading comprehension, some challenges can arise 

during its use. One challenge is unclear instructions from the teacher, so 

teachers need to prepare clear explanations. Another challenge is that some 

students may talk more than others while some students remain quiet. To fix 

this, teachers can set rules for participation. Time management can also be a 
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problem because discussions might take longer than planned. Teachers should 

use timers to keep discussions on track. Additionally, if students lack 

motivation, it can affect their understanding. It is important for teachers to 

offer support and encouragement. The implications of these challenges and 

solutions are that by recognizing and addressing these issues, teachers can 

create a better and more effective learning environment. This helps make the 

Think-Pair-Share technique even more useful for improving students' reading 

comprehension. 

 

5.2 Recommendation 

Based on the results, this study offers two recommendations. First, for 

EFL teachers, it is recommended to use the Think-Pair-Share technique to 

help improve students' reading comprehension skills. Additionally, the 

solutions from this research can assist in anticipating any challenges that may 

arise. 

Second, for future studies, since this research was only conducted in 

one school with a small number of participants, it is suggested that future 

research involve a larger number of participants, not only from junior high 

schools but also from senior high schools, with more diverse perspectives. 

Future studies should not only focus on the Think-Pair-Share technique but 

also on other cooperative learning models. The research design could also 

explore methods beyond this case study, such as photo voice or other research 

designs. 
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