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ABSTRACT

This study investigated the challenges and strategies of English as a Foreign
Language (EFL) teachers developing lesson plans under the Merdeka Curriculum
a a junior high school in Pekalongan, Central Java. Through semi-structured
interviews and documentation anaysis, four key challenges emerged:
understanding the Merdeka Curriculum's core concepts, implementing
differentiated learning strategies, selecting appropriate teaching materials, and
managing time effectively. To address these chalenges, teachers engaged in
collaborative discussions, used differentiated instructional methods, carefully
selected materials aligned with student interests, and prioritized effective time
management. These strategies highlighted their resilience and commitment to
creating an engaging learning environment within the Merdeka Curriculum
framework.

K eywor ds: case study, lesson plans, English, junior high school, challenges, coping
strategies.
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ABSTRAK

Penelitian ini menyelidiki tantangan dan strategi guru Bahasa Inggris sebagai
Bahasa Asing (EFL) dalam mengembangkan rencana pelgaran di bawah
Kurikulum Merdeka di sebuah sekolah menengah pertama di Pekalongan, Jawa
Tengah. Melaui wawancara semi-terstruktur dan analisis dokumentasi, empat
tantangan utama muncul: memahami konsep inti Kurikulum Merdeka, menerapkan
strategi pembelgaran diferensiasi, memilih materi penggjaran yang tepat, dan
mengatur waktu secara efektif. Untuk mengatasi tantangan ini, guru terlibat dalam
diskusi kolaboratif, menggunakan metode pengajaran dieferensiasi, memilih materi
yang selaras dengan minat siswa, dan memprioritaskan mangemen waktu yang
efektif. Strategi ini menyoroti ketahanan dan komitmen mereka untuk menciptakan
lingkungan belgjar yang menarik dalam kerangka Kurikulum Merdeka.

Kata kunci: studi kasus, rencana pelajaran, Bahasa Inggris, sekolah menengah
pertama, tantangan, strategi penanggul angan.
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CHAPTER|
INTRODUCTION
1.1 Background of Study

Lesson planning is the first stage before the learning process begins.
Farell (2002) states that a lesson plan is a written description of how students
will movetoward achieving specific goals. Emiliasari and Jubaedah (2019) add
that lesson plans help teachers keep the course organized and avoid stagnation,
which boosts their confidence in the classroem. Teaching without a plan often
leadsto failure or.inadequate outcomesin the learning process (Alanazi, 2019).
Therefore, to ensure that the teaching process is organized from start to finish,
every prospectiveteacher needs awell-structured plan and clear actionsto take
during the learning process per the applicable curriculum.

Merdeka curriculum is the embodiment of shaping the values and
character of our nation. Based on this curriculum, lesson plan components are
divided into 3, namely fundamental components (school identity, aprofile of a
Pancasila student, target student, etc.), essential components (learning goals,
preparing for learning, learning activities, assessment, remedial, reflection,
etc.), and attachments (Worksheet, reading book, glossary, and references)
(Fatah, 2023). Since the other components are complementary, teachers can
add more as needed.

Lesson plans are created using the following principles: effectiveness,
efficiency, and student orientation (Brown, 2001). This demonstrates that

teachers need to be proficient and efficient in creating lesson plans to meet



learning objectives. Effectiveness means the lesson plan should help students
understand key concepts and skills. Teachers must know their subjectswell and
use various teaching strategies. This includes encouraging active learning,
promoting group work, and adapting lessons to meet different learning needs
(Farhang, 2023).

Efficiency involves using time and resources wisely. Teachers should
organize the materials and agtivities'to create smooth lessons (Sahib, 2021).
Using technology to make teaching more effective or design assignments that
reinforce |learning without overwhelming students. Student orientation means
placing students at the center of learning. Teachers should consider learning
styles, preferences, and interests when planning |essons (Sumarningsih, 2025).
Thismight mean giving students choicesin assignments or using their feedback
to improve |essons.

Even though these principles are important, teachers often face many
challenges when making lesson plans, These challenges include time limits,
different student abilities, and a lack of resources. Managing classroom
dynamics while meeting diverse needs can complicate planning. To overcome
these issues, teachers need to be creative, and adaptable, and continue
developing their skillsin lesson planning (Arviansyah & Shagena, 2022).

According to Putri (2023), some challenges faced by teachers when
preparing lesson plans for the independent curriculum are as follows: (1) The
format is different from previous research, (2) teachers do not yet understand

the stages of lesson plan preparation, (3) difficulties with materials and school



facilities. Rumiati's (2024) study also identified additional difficulties teachers
have, such as their low initia understanding and proficiency of the subject
matter and context, which makes it challenging for them to create triggering
guestions. The content offered still refers to the prior curriculum rather than
vital content sinceteachersarestill learning how to integrate learning outcomes
into learning objectives. Teachers references to learning models that support
differentiated instruction are also limited.

The challenge reguires teachers to find strategies to achieve effective
learning by the provisions of the independent curriculum. One of the strategies
that can be applied is collaborating with colleagues to share experiences and
resources so that teachers can support each other in designing innovative and
relevant lesson plans (Abad, 2024). In addition, teachers aso need to
participate in regular training and professional development to gain a deeper
understanding of the principles of the Independent Curriculum and how to
implement it in the classroom. The use of technology in lesson planning and
implementation can also help teachers create engaging and interactive learning
experiences for students (Putra & Aryani, 2019). By implementing these
strategies, it is hoped that teachers can overcome existing chalenges and
develop lesson plans that not only meet curriculum standards but aso enhance
student engagement and academic achievement.

Teachers utilize a range of strategies to develop engaging lesson plans
that significantly enhance students' learning outcomes(Brown, 2001). These

strategies may include incorporating interactive activities, utilizing multimedia



resources, and integrating real-world applicationsto make the material relevant
and interesting. When creating a lesson plan, teachers meticulously organize
their teaching approach to ensure a logical flow of information from the
introduction to the conclusion. This organization alows them to effectively
manage classroom time, ensuring that all necessary content is covered while
also alowing for student engagement and participation (Harmer 2007). By
thoughtfully considering the timing and structure of each lesson, teachers can
create a dynamic learning environment that imaximizes student understanding
and retention of the material.

Conducting research is essential to understanding the challengesteachers
face, such as limited resources, diverse student learning styles, and pressures
from educational standards. It is aso important to explore the strategies
teachers use to overcome these obstacles and improve their practices. By
focusing on these areas, we can ensure that |esson plans meet students' diverse
needs and aign with-the Merdeka curriculum, fostering an engaging learning
environment that promotes student growth and achievement.

1.2 Formulation of Problems

Based on the background of studies, this research has several questions,
asfollows:

1. What challenges did EFL teachers face in developing Merdeka curriculum
lesson plans?
2. What strategies did EFL teachers use to cope with the challenges in

developing Merdeka curriculum lesson plans?



1.3 Aimsof Study
The aims of this research are as follows:
1. To explore the challenges of EFL teachers in developing Merdeka
curriculum lesson plans.

2. Toexplainthe strategiesteachers useto addressthese challenges effectively.

1.4 Operational Definition
1.4.1 Lesson plan
Brown (2001) defines alesson plan asa collection of activitiesthat
represent steps along a curriculum in which you have a pause (a day or
more) to assess and get ready for the next lesson.
1.4.2 Challenge
Peter Senge (2003) said that a challenge is a complex and often
unexpected problem that requires systemic thinking and collaboration to
solve.
1.4.3 Coping Strategies
Lazarus and Folkman (1984) argue that strategic coping is a
cognitive and behavioral process used by individuals to deal with stress

and challenges.



1.5 Significance of Study
1.5.1 Theoretical Significance
This study contributes to the existing body of knowledge on lesson
planning, differentiated instruction, and teacher adaptation in curriculum
changes.
1.5.2 Practical Significance
The findings from this study can be used to design more suitable
training programsfor teachers and assist them in creating more effective

lesson plans, thereby enhancing students' learning experiences.



CHAPTER I
THEORETICAL BACKGROUND
2.1 Literature Review
2.1.1 Definition of a Lesson Plan

A lesson plan is an educationa strategy that outlines activities
linked to the teaching and learning process (Rohmawati, 2019). It serves
as the foundation for classroom. activities. Before starting any learning
activities, a teacher creates a lesson plan to ensure effective instruction.
Brown (2001) defines a lesson plan as "a collection of activities that
represent steps along a curriculum in which you have a pause (a day or
more) to assess and get ready for the next lesson”.

A lesson plan organizes and manages learning activities to achieve
aminimum level of proficiency, guided by established competencies and
detailed in the syllabus. It is reasonable to infer that instructors develop
various groups.and activities within their lesson plans to meet the
required competencies of the curriculum. According to Harmer (2007),
lesson plans are constructed as part of teaching preparation, reflecting
teachers’ insights into the most effective approaches for their students
and the educationa objectives. These plans are taillored to address the
needs and goals of both students and the curriculum. If lesson plans
disregard students’ needs, interests, abilities, learning styles, and

curricular objectives, they may not prove effective (Saputri, 2023).



Another definition of alesson plan, as stated by Wiranata, isthat a
"lesson plan is a document that outlines the procedures and learning
management necessary to achieve one or more core competencies
specified in the syllabus." This lesson plan serves as a comprehensive
framework for teachersto guide their instruction to students. Each lesson
should include detailed instructions that cover objectives, content scope,
teaching activities, materias, and eval uation methods (Farhi, 2021).

2.1.2 Step Designing of a Lesson Plan,
Brown (2000) outlinesthefollowing guidelinesfor effectivelesson
planning:
a. Getting Started with Planning.
teachers should create lesson plansthat are closely aligned with
the student's textbooks and the established curriculum. This process
involves thoroughly reviewing the instructional materials to identify
key concepts and learning obj ectives. The teacher should then outline
the main points to be covered in each lesson, ensuring that they are
relevant and engaging for the students. Additionally, a detailed draft
of the lesson plan should be prepared, which includes specific
activities, assessments, and resources that will facilitate student
learning and comprehension. This approach not only enhances the
effectiveness of the lessons but also supports diverse learning needs

within the classroom.



b. Timing, Pacing, Variety, and Sequencing.

Teachers should familiarize themselves with various teaching
approaches to enhance student engagement. Understanding methods
such as cooperative learning and differentiated instruction enables
teachers to address diverse learning styles.

Additionally, planning a coherent sequence of exercises is
crucia. Each activity should be timed appropriately not too short or
too long to ensure students can fully grasp the material while
maintaining their interest. By structuring lessons effectively, teachers
can create a dynamic classroom that supports optimal student
learning.

c. Evaluating Difficulty.

Evaluating difficulty involves systematicaly assessing how
challenging various activities are for learners. teachers should
carefully anelyze and determine the level of ease or complexity
associ ated with the techniques and methodol ogies they employ in their
instruction. This process not only helps in identifying suitable
activities for different skill levels but also ensures that the learning
experience is both engaging and effective for al students. By
understanding the specific challenges that |earners may face, teachers
can make informed decisions to tailor their teaching strategies and

support student success.



10

d. Considering Personal Differences.

Teachers should develop instructional plans that address the
diverse ability levels of students, with the objective of engaging all
individuals through interactive activities and the implementation of
effective pedagogical strategies.

e. Facilitating Communication Between Students and Teachers.

Lesson plans should incorporate specific periods for teachers
and students to engage in deep, meaningful conversations. These
interactions are vital, as they create a collaborative learning
environment where students feel comfortable expressing their
thoughts, asking insightful questions, and seeking clarification on the
material being presented. By fostering thisopen dial ogue, teacherscan
better support their students understanding and encourage critical
thinking.

f. Adapting to-an Existing Curriculum.

Lesson plans must be carefully aligned with the approved
curriculum to ensure that they meet the educational standards and
objectives set forth by the institution. In addition to this alignment, it
Is essential to adapt the lesson plans to address the diverse needs and
goalsof individua students. This might involve incorporating various
teaching strategies, resources, and assessment methods that cater to

different learning styles, abilities, and interests. By doing so, teachers
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can create a more inclusive and supportive learning environment that
promotes student engagement and success.
g. Important Notes for the Classroom
Selecting the appropriate type of notes for teachersto utilize in
the classroom is an essential, yet often overlooked, aspect of lesson
planning. Whether they opt for detailed pagesfilled with information,
awell-structured script to guide their instruction, or concise key points
to highlight crucial concepts, thisdecision can significantly impact the
effectivenessof their teaching. Thisfinal step ensuresthat teachersare
well-prepared to engage their students and facilitate meaningful
learning experiences (Sokhira et a., 2016).
2.1.3 Component of the lesson plan in the Merdeka curriculum.
According to the Minister of Education and Culture (2022), the
lesson plan consists of three parts, among others:
a. Fundamental. component.
The general information component is divided into six (6)
components:
1) School identity.

School data is essential in defining the character of an
institution. Each component, including the teacher, is listed
alongside the school's name. Following this, the year the teaching
module (Modul Ajar) was completed is specified, along with the

corresponding educational level, which may be SD (Elementary
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School), SMP (Junior High School), SMA (Senior High Schooal),
or SMK (Vocationa Schoal).
2) Initial proficiency level.

Theinitial competency encompasses the knowledge or skills
that students need to have before engaging in a particular subject.
In this context, it serves as a gauge for the thoroughness of the
teaching modul€'s development. Furthermore, progressing in the
teaching module @ so requires atoundational ability level.

3) Profile of a Pancasila student.

The Pancasila learning profile serves as the ultimate
objective of educational activities, closely aligned with developing
students' personalities. The six dimensions of the Pancasila student
profile should be interconnected and integrated across all subjects
In various -manners. For example; this can be achieved through
lesson content, proj ect-based learning assignments, or assessments.

4) Infrastructure and facilities.

These resources and structures encompass the equipment and
facilities essential for supporting learning activities. The tools and
materialsutilized in these activitiesare known asfacilities, whereas
the infrastructure includes resources that are made available to

teachers to help them meet their requirements.
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5) Target student demographics.

There are severa factors to consider. Regular students and
those with typical characteristics can easily absorb and understand
the material. On the other hand, students with learning difficulties
often rely on a single learning style. Students who can quickly
understand and process information are more likely to develop
higher-order thinking skills (HOTS) and |eadership ahilities.

6) Learning model.

A structured learning model describes how learning can be
delivered, including blended learning, remote learning, or in-
person methods.

b. Essential Components.
The following are essential components of the |esson plan:
1) Goalsfor Learning.

The learning principles must be reflected in the learning
objectives, which must also be tested through various assessment
methods to show comprehension. The components of the learning
objectives determine the resources, learning activities, diversity of
students, and evaluation methods.

2) Meaningful comprehension.

Understanding the benefits that students gain from

participating in the learning process is referred to as meaningful

knowledge. These benefits can be applied later in life.
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3) Thematic question.

The teacher creates thematic questions to stimulate students
critical thinking and curiosity. In this context, thematic questions
can assist learners in gaining a meaningful understanding aligned
with learning objectives.

4) Preparing for learning.

Concrete learning ectivity steps help organize the main
learning activities. Various learning phases and approaches are
provided to meet your unigue needs.

5) Learning Activities.

The steps of the learning activitiesare arranged progressively
by the allotted time. The three phases of this learning activity
introduction, core, and conclusion utilize active |earning strategies.

6) Assessmerit.

Assessment is a method used to evaluate |earning outcomes
at the end of an activity. It IS essentiad to clearly state the
achievement criteriain relation to thelearning objectives. Thereare
three types of assessments: diagnostic assessments, which are
conducted before learning takes place; formative assessments,
which occur during the learning process; and summative

assessments, which are performed after the learning process.
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7) Remedia and enrichment.

For high-achieving students, enrichment and remediation are
designed to help them reach their full potential through targeted
learning activities. Students who struggle to understand the
material or need to revisit lessons receive remedial instruction.

8) Reflection.
Teachers and students can evaluate the significance of
learning activities through reflection.
c. Attachments.
The attachment component consists of at least 4 elements:
1) Warksheets for students.

The worksheets provided are specifically designed as
educational tools to enhance students’ learning experiences and
support their academic devel opment. These resources are intended
for use in classrooms, tutoring sessions, or independent study. To
ensure maximum accessi bility and benefit, the worksheets may be
freely copied, shared, or distributed among students, teachers, and
parents as needed. This flexibility allows for widespread use in
various educational settings, promoting collaborative learning and
ensuring that al students, regardless of their circumstances, have

access to quality learning materias.
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2) Reading materias for teachers and students.

Reading materials designed for teachers and students can be
effectively utilized as a warm-up activity before engaging in
exercise. This approach not only prepares learners mentaly but
also helps them to focus on the upcoming physical activity.
Furthermore, these materials can be employed at the beginning or
conclusion of a learning session to deepen comprehension of the
subject matter being explored. By integrating reading into physical
activities, teachers can enhance students understanding and
retention of key concepts, making the learning experience more
holistic and engaging.

3) A glossary

A glossary is a comprehensive alphabetical list of terms
related to a specific subject or field of study. Each entry includes a
clear definition and explanation.of the term, helping readers
understand its meaning and context. Glossaries are often found in
textbooks, academic papers, and technical documents to aid
comprehension and provide a quick reference for specialized
vocabulary. They serve as vauable resources for students,
researchers, and professionals looking to deepen their

understanding of the subject matter.
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4) References.

The referenced learning resources include student books,
reference books, magazines, newspapers, internet sites, the
surrounding environment, resource people, and more.

2.1.4 Challengesin Developing Merdeka Curriculum Lesson Plan

According to Peter Senge (2003), challenges are complex and often
unexpected problemsthat require systemic thinking and collaboration. In
developing lesson plans based on the Merdeka Curriculum, the
challenges .encompass various aspects, ranging from technica to
conceptual. The Merdeka Curriculum is designed to provide flexibility
to teachers and focuses on student-centered |earning, thus requiring
teachers to adapt to a new, more dynamic, and creative paradigm.
However, for many teachers, this concept of flexibility becomes a
challenge in itself, as it requires deep. understanding, strong analytical
skills, and creativity in designing relevant and meaningful learning
processes (Tanio, et.al.2024).

In the book "Differentiated Instructional Strategies. One Size
Doesn't Fit All" by Gayle H. Gregory and Carolyn Chapman, it is
explained that teachers face anumber of challengesin developing lesson
plans, especially when it comes to meeting the diverse needs of students.
Students have different learning styles, abilities, interests, and needs, so

teachers need to create lesson plans that are relevant to al students. This
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IS made more complicated by time and resource constraints that often
limit teachers' ability to design multiple versions of lesson plans.

In addition, integrating various strategies into lessons is aso a
challenge, because each activity must be relevant without sacrificing the
quality of learning. Teachers must also be able to manage diverse classes
by creating an inclusive and organized learning environment. Other
challenges that arise are integrating technology into lesson plans,
especially for teachers who are not familiar with digital tools, and
keeping students motivated to stay engaged in the learning process.
Teachers aso face difficulties in evaluating students fairly, especially
because the diversity of student abilities requires flexible assessment
approaches.

Furthermore, implementing the Merdeka Curriculum also brings
complexities, especially in integrating key elements such as learning
outcomes, the Pancasila student profile;-and differentiation principles
(Wahyudin et a., 2024). Teachers arerequired to be able to adjust lesson
plansto the diverse needs, interests, and potentials of students, whilealso
ensuring that the learning remains aligned with the curriculum goals.

Numerous studies have demonstrated that teachers encounter
challenges in formulating lesson plans aigned with the independent
curriculum. In his research, Rumiati (2024) identifies and elaborates on

the specific challenges faced by teachers in this context:



19

The level of student understanding, student thinking ability, student
skills, learning styles, self-confidence levels, and student
concentration levels vary, so that teachers have difficulty in the
learning and assessment model s that will be used in learning.

. Limited facilities and infrastructure owned by the school. This
limitation makes it difficult for teachers to find various sources of
reference for different learning examples.

. Limited teacher references regarding learning models that can
accommodate differentiated learning. Teachers have difficulty
determining the right learning model, so trial and error

. Teachers have limited initial knowledge and mastery of material and
context so they have difficulty in formulating trigger questions. In
addition, the soft skills possessed by teachers are an obstacle because
there are still. many teachers who are not able to show their
contribution-in being able to interact based on the demands of the
independent’ curriculum but rather focus on theory aone, there has
been no clear acceleration in building an approach to utilizing
technology.

. Teachers do not yet understand how to derive/translate Learning
Achievements into learning objectives, so the material provided does
not refer to essential material, but rather still refers to the previous

curriculum.
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In line with the research above, Efrida (2024) aso discussed the
challenges faced by teachers in making lesson plans in the independent
curriculum, including:

a Teachers Do Not Yet Understand the Independent Curriculum
Planning Comprehensively.

According to the findings of this study, one of the main
challenges faced by.teachers is integrating the principles of child
devel opment into various learning eutcomes. While the Independent
Curriculum emphasizes flexibility “and student-centered learning,
many teachers struggle to align these principles with the curriculum's
goals and objectives. One issue arises from the complexity of
combining different aspects of child development—cognitive,
emotional, social, and physical—into coherent and measurable
learning outcomes. Teachers are required to consider how each
learning activity supports the holistic-development of the child, yet
many lack adeguate training or resources to guide this integration
effectively.

b. Lack of training

One significant barrier teachers face is the lack of
comprehensive training related to Independent Curriculum. This gap
in professiona development poses chalenges for teachers as they
strive to adapt to the demands of the curriculum and provide

meaningful learning experiences for their students. The lack of
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adequate training often leaves teachers struggling to understand the
nuances of Independent Curriculum, including itsfocus on flexibility,
differentiation, and student-centered learning. Many teachers are
unsure how to translate theoretical concepts of the curriculum into
practical strategies for the classroom.

As a conclusion, the challenges faced by teachers in developing
lesson plans based on the Merdeka Curriculum are diverse and complex.
Teachers often struggle to integrate various aspects of child development
into measurable learning outcomes, as well as to understand and
implement the principles of the curriculum that emphasi ze flexibility and
student-centered learning. Additionally, the lack of adequate training
leaves many teachers uncertain about how to trandlate the theoretical
concepts of the curriculum into effective teaching practices. Various
factors, such as differences in student.understanding, limited facilities,
and'alack of references regarding appropriate teaching models, further
add to the burden on teachers in planning and implementing learning.
These challenges create significant barriers to achieving the educational
goals envisioned by the Merdeka Curriculum.

2.1.5 Coping Strategies In Developing Merdeka Curriculum Lesson Plan

Coping strategies are essential for teachers as they face the
complexities of developing lesson plans aligned with the Independent
Curriculum. Lazarus and Folkman (1984) define strategic coping as the

cognitive and behavioral processes used by individualsto deal with stress
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and challenges. The independent curriculum focuses on flexibility,
student-centered learning, and differentiation, teachers are required to
adopt innovative and adaptive approaches to address related challenges.

Thebook "Differentiated Instructional Strategies: One Size Doesn't
Fit All" by Gayle H. Gregory and Carolyn Chapman outlines strategies
to help teachers address challenges in creating and implementing lesson
plans. One key strategy Is differentiation, which involves adapting
teaching methodsto suit the diverse needs, interests, and learning styles
of students: Flexible grouping is another effective approach, where
students are organized into groups that change based on their learning
requirements, promoting collaboration and more tailored instruction.

Thebook emphasizes the importance of using student datato guide
lesson planning. By analyzing assessment results, teachers can design
activities that provide remedial support or advanced challenges as
needed. Incorporating technology is another recommendation, as it
enhances engagement and makes learning more interactive. To
streamline the planning process, teachers are encouraged to use flexible
templates and prioritize activities with the greatest impact on learning
outcomes.

To boost student motivation, the authors suggest methods such as
proj ect-based |earning, interactive discussions, and activitiesthat connect
lessonsto real-world experiences. Teachers are a so encouraged to reflect

on their lesson plans regularly by seeking feedback from students and
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documenting their observations in a teaching journa. Collaborative
effortswith peers, such asjoining professional learning communities, are
highlighted as a way to share resources, ideas, and best practices.

Managing workload effectively is another focus of the book.
Teachers can leverage existing resources like textbooks or digital tools
and customize them to meet the needs of their classroom. Maintaining a
healthy work-life balance is.equally important to avoid feeling
overwhelmed. By applying these strategies, teachers can enhance their
lesson plans progressively, creating more inclusive and impactful
learning environments for their students.

Another coping strategy according to Arifianti's research (2023), is
to address differentiated learning, before teachers make lesson plans,
they must conduct an initial assessment or class observation including
pre-tests, quizzes, simple questions, questions, and answers. Then brief
answersto questionsat the beginning of the semester or |earning contract.
So, teachers understand and discover the differences in their students
diversity, learning styles, skills, cognitive skills, and English
comprehension.

In addition, to overcome the challenge of lack of learning time,
namely by managing thetime allocation efficiently and using thelearning
mediathat are easy for teachers and students. The stepstaken by thethird
English teacher in designing Learning Activities are understanding the

learning objectives, learning assessment, topics, learning media, and
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strategy, and then determining the time alocation. After that, design the
trigger question based on the content to provoke students' understanding.
Last, recheck the learning activities.

Another strategy put forward by Ita (2024) in her research is that
in overcoming the challenges of compiling an independent curriculum
lesson plan, comprehensive training is needed for teachers on how to
design an independent .eurriculum, as well as encouraging teachers to
develop student-centered |earning innevations. Training should include
an understanding of the concept of an independent curriculum, planning
techniques, and implementation strategiesinthe classroom. Furthermore,
school principals and the government also have an important role in
supporting and facilitating the development of teacher professionalism,
for examplethrough regular mentoring and supervision (Fakhrudinet al.,
2023). With these efforts, it ishoped that teachers can desi gn and manage
student-centered |earning, and facilitate the development of innovation,
creativity, and learning independence for their students.

These coping strategies collectively highlight the resilience,
adaptability, and dedication of teachers in implementing the Merdeka
Curriculum. Despite the inherent challenges, these approaches enable
teachers to design lesson plans that promote meaningful, inclusive, and
student-centered learning experiences, ultimately contributing to the

success of the curriculum's goals.
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2.2 Previous Study

Azizah (2024) conducted astudy entitled "Readiness of English Teachers
in Preparing Lesson Plans Based on the Independent Curriculum at SMK
Negeri 1 Jambi". The purpose of this study was to identify the preparation and
challenges faced by teachers in supporting their readiness for the 10th-grade
lesson plan with this new curriculum framework. This study used a qualitative
approach with a case study. The research findings revealed several main
aspects of readiness and challenges for English teachers. Readiness includes
cognitive aspectssuch as the importance of lesson plan design, understanding
of independent curriculum, use of media sources to support lesson plan
creation, and the ability to compile and evaluate |esson plans effectively.

In line with the above research, Fitriyanti (2019) also discussed
"Problems faced by English Teachers in Preparing Lesson Plans'. This study
focuses on the problems f aced and sol utions to problemswhen preparing lesson
plans. The method used is a descriptive qualitative approach with the results
that can be concluded that 6 problems were found that teachers faced when
preparing lesson plans, namely student conditions, how to deliver material,
learning activities, media and assessment instructions, and learning methods.
Then the researcher found a solution to the problem, namely by changing the
learning method and determining the general abilities of students.

Research by Silmi (2023) entitled "Strategies of prospective English
teachers in designing teaching modules for the Merdeka Belgjar curriculum”

has the same relevance. This study aims to determine the strategies used by
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prospective English teachers of SMAN 1 Regang Lebong and MAN Rejang
Lebong in designing teaching modules for the Merdeka Belgar curriculum.
The researcher used a descriptive qualitative method with interviews and
document analysis for data collection. The findings of the study were that
prospective teachers of MAN Regang Lebong and SMAN 1 Rejang Lebong had
developed an approach to constructing teaching modules using the Merdeka
Belajar curriculum. To design lessons, use the following strategies: identify
learning objectives, create an introduction, arrange specific learning activities,
check understanding, make conclusions and previews, and set a redistic
schedule. To compile teaching modul es, teachers must first study ATP, because
thisisthe basisfor all modules.

In addition to the above research, the same research was conducted by
Tanio (2024) entitled Analysis of socia studies Teacher problems in
developing lesson plans of Merdeka curriculum. The purpose of this study is
to analyze the problems experienced by social studies teachers and analyze the
causal factors experienced by social studies teachers in developing lesson
plans. Using the qualitative descriptive research method, this research
concludes that the problems experienced by teachers are due to a lack of
actively seeking information in developing lesson plans. In addition, some
factors cause the problems experienced by social studiesteachersinjunior high
schools throughout Batu City in developing lesson plans in the Merdeka
curriculum, namely, teachers do not understand the changes in the Merdeka

curriculum, the components of the lesson plan are different from the previous
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learning design, the teacher's competence in preparing lesson plansiis still not
following the guidelines, and their mastery of IT is not yet skilled.

However, this study expands the scope of previous research by focusing
specifically on the challenges faced by junior high school English teachers and
teacher coping strategies in overcoming these challenges. While previous
studies explored general readiness or challenges, this study examines how
teachers navigate the integration of key curriculum components, such as
differentiated learning and the Pancasila student profile, into practical lesson
plans. By bridging the gap between understanding challenges and identifying
adaptive strategies, this study provides a more comprehensive perspective on

supporting teachers in aligning with the goals of the Independent Curriculum.
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CHAPTER 111
RESEARCH PROCEDURE
3.1 Research Design

This research used a qualitative case study method. According to
Creswell (2007), a case study is useful when the researcher has identifiable
examples with distinct borders and seeks to thoroughly comprehend the cases
or compare several cases. Thistechnique aids researchersin obtaining morein-
depth data based on actua events to exiract specific opinions from the
participants and general questions are posed (Gerring, 2007). These opinions
are then explained in terms of themes and key phenomena. This method alows
the study to explore the experiences of EFL teachers, focusing on their
challenges and coping strategies in designing lesson plans for the Merdeka
Curriculum.

3.2 Research Context

Thisstudy exploresthe challenges EFL teachersface in designing lesson
plansthat align with the Merdeka Curriculum's objectives while addressing the
diverse needs of their students. It also investigates the strategies they use to
overcome these obstacles, such as adapting existing resources, integrating
technology, and seeking guidance from peers or mentors. Additionally, the
research examines how teachers balance curriculum demands with the realities
of limited time and resources, manage varying levels of student proficiency,
and incorporate innovative methods like project-based learning and authentic

assessments. The research will be conducted at a junior high school in

29
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Pekalongan, with teachers serving as the primary participants. By
understanding these experiences, the study aimsto highlight practical solutions
and identify areas where additional support or training might be needed.

3.3 Setting and Participant

This study was conducted in a junior high school in Pekalongan,
involving English teachers who currently teach at the school as participants.
This school was chosen because it has a unique context, where there is a
prominent phenomenon related to the difficulties experienced by teachers in
devel oping effective lesson plans following the Merdeka Curriculum.

The criteria for a participant are two teachers who have extensive
experience in education and faced various curriculum changes over the years.
By examining thelr insights and experiences, this study aims to explore the
specific challenges they face in developing lesson plans within the Merdeka
Curriculum framework and the strategies usedin dealing with these challenges.

3.4 Data Collection
3.4.1 Interview
Researchers used interviews to collect data about the challenges
faced by teachers when developing lesson plans and how teachers
addressthose challenges. Interviews were conducted in a semi-structured
manner where the researchers posed questions that were not only focused
on the text but could also be adjusted based on the teachers' responses
(Mashuri et al., 2022). So that the researcher can find more in-depth

information and align it with the actual situation.
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The interviews will be conducted on two separate occasions, each
with a different teacher. During these sessions, the same set of questions
will be utilized to ensure consistency in the responses. These interviews
will take place in person at the school, allowing for adirect and engaging
interaction between the interviewer and the teachers. This approach will
help gather diverse insights while maintaining a uniform framework for
comparing the answers.

3.4.2 Documentation

The documentation collected consists of lesson plans created by
teachers and teaching guidelines at the school. The document serves as
data to analyze how teachers design learning under the principles of the
Merdeka Curriculum. Lesson plans and teaching guidelines provide a
concrete of the structure, content, and approaches used in the lesson
planning process. Analysis of this document helpsidentify the alignment
between teacher practices and curriculum objectives, while also
revealing the challenges faced in its implementation.

3.5 Data Analysis
This study uses thematic anaysis because it offers a flexible yet
methodical way to find, examine, and analyze patterns or themes in data
According to Braun, V. and Clarke, V. (2006), there are 6 steps in thematic

analysis, asfollows:
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3.5.1 Familiarization of data
The first step taken during data analysis is to understand the data
that has been collected from interviews and documentation by reading it
repeatedly. This is very important to obtain valid data in the coding
process.
3.5.2 Generating Initial Codes
After understanding the data, researchers code or group important
and interesting data. For exampl e, in this study, challengeswerefoundin
compiling the independent curriculum-lesson plan, namely the lack of
time to plan learning, coded as time constraints.
3.5.3 Combining codesinto themes
This process involves grouping codes into potential themes and
organizing relevant data according to the themes that have been
determined. The researcher begins to analyze the relationships between
codes and considers how the codes can be combined to form major
themes.
3.5.4 Reviewing Themes
This step ensures that the resulting themes truly represent the data
in a meaningful and organized way. If there is invalid data or too little
data, it can be refined by reviewing the coded data for each theme. Then
the candidate themes are considered to reflect the data well, the

researcher compiles a"thematic map" to ensure the final theme structure.
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3.5.5 Determine The Significance Of Themes
The researcher defines and refinesthe themesto be presented in the
analysis, and analyzes the data in them. By defining themes, the
researcher can identify the essence of each theme, such as the challenges
faced by teachers and the strategies used in developing the Independent
Curriculum lesson plans. This process involves organizing the collected
datainto a coherent and.consistent narrative, which explans how the data
supports each theme.
3.5.6 Reporting Findings
The researcher wrote the results of the analysis in a concise,
coherent, and logical manner and included evidence that supports the
research. Each writing is also given a quote that shows relevance to this

research to convince the data.



CHAPTER IV
FINDINGS AND DISCUSSION
4.1 Findings
The results of semi-structured interviews with two EFL teachers about
the challenges and coping strategies when creating lesson plans for junior high
school classes using the Merdeka Curriculum are presented in this chapter. The
results are grouped according to major themes that emerged from the
interviews.
4.1.1 EFL Teachers Challenges in Developing Merdeka Curriculum
L esson RPlans
a. Teachers difficulties in understanding new terms in the Merdeka
Curriculum
The teachers indicated difficulties in understanding and
implementing the Merdeka Curriculum. Teacher 1 expressed,
"Yes, when| first read the curriculum documents, | felt confused
by new terms such as Learning Outcomes (CP), Learning
Objective Flow (ATP), Learning Goas (TP), and Student
Profile Pancasila. It took me some time to truly understand how
they differed from the previous curriculum”.
also mentioned that the lack of templates or concrete examples
required her to create lesson plansfrom scratch, which posed asignificant
challenge. Meanwhile, Teacher 2 added,
"Similar to teacher 1, | agree that the autonomy of the
Independent Curriculum is indeed beneficia, but many teachers
feel unprepared because there is no thorough preparation. Like
myself in compiling a lesson plan, | have not been able to adjust

the components due to the lack of training provided by the school
about the independent curriculum™.

34
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Both teachers recognized that the Merdeka Curriculum provides
enhanced flexibility, allowing them to better tailor their teaching
approaches to meet diverse student needs and learning styles.
However, it became evident that some educators remain unfamiliar
with certain aspects of the curriculum, particularly when it comes to
developing comprehensive lesson plans. An analysis of the lesson
plans created by thetwo teachers(see Appendix 3 & 4) revealsnotable
differences<in their implementation.. Teacher 1 has successfully
integrated  key components of the independent curriculum,
demonstrating a clear understanding of its principles and application
in the classroom. In contrast, Teacher 2 hasyet to fully embrace these
elements, resulting in alesson plan that does not align as closely with
the intended aims of the independent curriculum.

b. Diverse learning styles and skill levels

One of the primary challenges mentioned by both teachers was
addressing the diverse learning abilities and learning styles of
students. Teacher 1 explained,

"In one class, | might have students who are aready fluent in

English, while others struggle to understand simple sentences.

This requires me to prepare additional materials for those who

are faling behind, which naturally adds to my workload".

Teacher 2 experienced similar challenges and attempted to

implement student grouping based on ability. However, teacher 2

admitted,
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"Dividing students into groups based on their abilities does
help, but the challenge is ensuring that each group receivesthe
necessary attention and materials without compromising the
effectiveness of the lesson”.

The lack of well-defined differentiation strategies within the
curriculum guidelines presents a significant obstacle for teachers
seeking to meet the diverse needs of their students. In this complex
educational environment;. teachers often have to lean on their own
experiences, creativity, and resourcefulness to adapt their instruction
effectively.. This reliance on personal. judgment not only consumes
valuable time but also results in“inconsistencies in teaching
approaches, which can lead to varying levels of student engagement
and comprehension across different classrooms.

Time Management

Time management emerged as a critical issue for both teachers.
Teacher 1 admitted that she often brought work home due to limited
timeat school,

"I haveto work late into ‘the night to complete lesson plans.

If I relied solely on school hours, it wouldn’t be enough. The

time alocated for planning at school is often taken up by

meetings and other responsibilities, leaving me no choice but to
continue my work at home".

Teacher 1 further emphasized that balancing teaching,
administrative tasks, and persona life became increasingly difficult
under these circumstances.

Similarly, Teacher 2 recognized the need for better time

allocation strategies, stating,
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"Sometimes, | feel like thereis too much to do within alimited
timeframe. Without effective time management, it's easy to feel
overwhelmed. There are days when | barely have enough time
to review my lesson plans before entering the classroom, which
affects my teaching quality".

Teacher 2 also mentioned that unexpected school duties, such as
substitute teaching or additional paperwork, further constrained his
ability to manage time effectively. Both teachers acknowledged that
effective time management presents a significant challenge in their
profession. They grapple with balancing their responsibilities,
including meticulously planning engaging |lessons, providing timely
feedback on assignments, and addressing the unique |earning needs of
a diverse student population while adhering to strict schedules and
deadlines. This complex juggling act requires constant prioritization
and adaptability, making it essential for them to devel op strategiesthat
enhance their efficiency and effectivenessin the classroom.

. Difficulty in Selecting Teaching Materials

The teachers recognized that selecting suitable materials for
lesson planning within the framework of the M erdeka Curriculum was
asignificant challenge. The teachers found the process demanding, as
it required careful consideration of diverse resources that would
effectively engage their students and meet the curriculum's unique
objectives. Teacher 1 stated,

"Unlike the previous curriculum, where textbooks and materias

were mostly standardized, | now have to decide which resources
best fit my students' needs. Sometimes, | struggle to determine
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whether the materials are too easy or too difficult for my
students”.

Teacher 1 aso emphasized that adapting materials from various
sources required additional time and effort. Teacher 2 shared asimilar
experience, reflecting,

“While the notion of flexibility in selecting educationa

materials sounds appealing, the redlity is quite different. It

reguires me to engage in a continuous process of evaluating and
modifying my resources to ensure they aign with the required
learning objectives. Some students often find certain subjects
unengaging or difficult to relate to, leading to a lack of
enthusiasm in the classroom. As a result, | am constantly
looking for diverse and stimulating resources such as videos,
interactive activities, or real-world case studies that can reignite
their interest and foster a deeper understanding of the material”.

Both teachers acknowledged the importance of having more
explicit guidelines and a curated list of recommended resources to
enhance the selection process for their lesson planning. They believed
that clearer parameters would not only simplify their decision-making
but alsoinstill agreater sense of confidencein the materialsthey chose
to utilize. With awell-defined framework in place, they envisioned a
more efficient approach to lesson preparation, allowing them to focus
on crafting engaging and effective learning experiences for their
students. This clarity would ultimately reduce the anxiety often

associated with planning, enabling them to dedicate more time to

fostering meaningful interactions in the classroom.
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4.1.2 EFL TeachersCoping Strategiesin Developing Merdeka Curriculum
L esson Plans.
a. Collaboration with other teachers

To address the complexity of the Merdeka Curriculum, both
teachers proactively seek additional resources and guidance. They
explored professional development workshops, sought guidance from
experienced teachers, and engaged with online forums dedicated to
curriculum discussions. Their commitment to deepening their
understanding reflectstheir dedication to improving teaching methods
and ensuring their students benefit from acomprehensive educational
experience. Teacher 1 explained,

"I am part of a community called MGMP (Musyawarah Guru

Mata Pelgjaran Bahasa Inggris) in Pekal ongan Regency, where

we often discuss challenges related to teaching and pre-

teaching"”.

Discussing with experienced teachers who share their lesson
plans provides valuable insights into preparing my materials.
Teacher 2 also discusses with fellow teachers, stating,

"Whenever | have difficulty in designing alesson plan, | reach
out to my colleagues for clarification and discussion. By
exchanging perspectives and sharing our understanding, we can
collaboratively find the best approach to create an effective
lesson plan that meets both students' needs and curriculum
requirements”.

The teachers often exchange interpretations and share lesson

planning strategies, which helpsclarify confusing concepts and makes

adaptations smoother. Teacher 2 also noted that the informal teacher
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study group at his school has become areliable space for collectively
solving problems and gaining new perspectives on effectively
implementing the curriculum.

. Differentiation learning strategies

To address the challenges of diverse learning abilities, teachers
have implemented differentiation strategies to meet the different
needs of their students. Teacher 1 said,

“I apply.diagnostic tests before entering the material, and then

in thelearning process | usually divide the students to discuss

according to their proficiency level”.

By doing so, teacher 1 ensures that each student can engage in
the lesson in a way that is appropriate to their proficiency level.
Similarly, Teacher 2 emphasized the importance of flexible grouping,
stating,

“I regularly rotate students based on their skill level for various

activities. For example, | form small groups where struggling

students get extra tutoring while more advanced students work
on extension tasks. This method allows me to provide targeted
support without making students feel left behind”.

By employing various differentiation techniques, teachers can
skillfully address the wide range of proficiency levels present in their
classrooms. This talored approach allows teachers to create
individualized learning experiences, ensuring that each student
receives the specific support and resources necessary to thrive and

achieve academic success. As aresult, all learners are empowered to

engage with the material in a way that aligns with their unique
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strengths and challenges, fostering a more inclusive and effective
learning environment.
. Implementing a Systematic Approach to Material Selection

To tackle the challenges of selecting appropriate teaching
materials, teacher 1 adopted a trial-and-feedback system that
encourages responsiveness to her students needs. Teacher 1 shared
her approach, saying;

"I experiment with various materials and carefully observe how
my students engage with them. If-1 notice they are struggling too
much with the content, | “simplify it to ensure better
understanding. Conversely, if the material proves too easy, |
enrich their experience by providing supplementary exercises
that challenge them further".

In contrast, teacher 2 developed @ more structured and
systematic selection process. Teacher 2 elaborated on his
methodotogy, stating,

"I categorize teaching materials according to their difficulty

levels and meticulously aign them with specific learning

objectives. This organized strategy enables me to swiftly
identify the most suitable resources for different student groups
without the need for constant trial and error”.

Additionally, both teachers acknowledged the role of technology in
material selection and differentiation. Teacher 1 frequently integrates
digital learning platforms, interactive exercises, and multimedia
content to enhance student engagement, while Teacher 2 utilizes
educational databases and curated resource banks to efficiently source

high-quality teaching materials. By leveraging technology, they can

diversify instructional content, accommodate different learning
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preferences, and ensure that each student receives appropriately
challenging material. These strategies collectively highlight the
significance of adaptability, organization, and collaboration in
overcoming the challenges associated with selecting effective
teaching materials.
d. Implementing Time Management Strategies
Teacher 1 established systematic planning practices to address
time management issues, stating,
"| .set aside specific hours each week just for lesson planning.
Creating a fixed schedule helps me stay organized and ensures
| allocate enough time to develop quality materials'.
To further manage his workload efficiently, teacher 2 aso
incorporated small planning sessions throughout the week, stating,
“Instead of trying to do everything a once, | break my lesson
planning into smaller, manageable tasks, which makes the
process less overwhelming. | designate certain days for
brainstorming |esson ideas, others for gathering materials, and a
separaie timefor structuring the final plan. Thisdivision of labor
keeps the process steady and prevents last-minute stress”.
Additionaly, teacher 2 emphasized the importance of setting
clear deadlines for each lesson planning stage, ensuring a structured
workflow that balances teaching, administrative duties, and personal
well-being.
4.2 Discussion
The findings above show some of the challenges teachers faced and

strategies to cope with them in compiling lesson plans based on the

independent curriculum. The challenges they face include those that align with
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research conducted by Efrida, Wahyudin and other previous researchers and
identified according to the theory of lesson plan components by the Ministry
of Education (2019) and Culture and Brown (2000).

Oneof the primary difficultiesis gaining acomprehensive understanding
of the free curriculum, which emphasizes flexibility and student-centered
learning. Additionally, teachers must navigate the complexities of
differentiated learning, ensuring that the teachers meet the diverse needs of the
students, each with varying learning styles and abilities. Time management
poses another _critica challenge, as teachers often juggle multiple
responsibilities, including lesson planning, grading, and student support.
Selecting appropriate instructional materias that resonate with students and
align with the curriculum goal s adds another layer of complexity to the process.

To overcome these challenges, teachers implement various strategies.
The teachers often participated in professional development training sessions
related to the Merdeka curriculum. Col laborating with colleagues, the teachers
engage in discussions to share best practices and garner insights from each
other's experiences. Moreover, establishing effective time management
systems helps teachers prioritize tasks and allocate time efficiently.

421 EFL Teachers Challenges in Developing Merdeka Curriculum

L esson Plans

Teachers face several challenges when preparing lesson plans that
are aigned with the Merdeka Curriculum, with one of the most

significant being a lack of understanding of the new terminology



introduced in its framework. The current curriculum incorporates a
variety of new terms and regulations that can be confusing, including
concepts such as learning outcomes, learning objectives, learning
objective pathways, and the Pancasila student profile. These components
arecrucial asthey guidethe structure and delivery of educational content.

The Ministry of Education and Culture (2019) argues that these
elements are essentia to developing effective lesson plans that not only
meet educational .standards but also foster deeper understanding among
students. Learning outcomes refer to the specific skills and knowledge
that students are expected to acquire while learning objectives outline the
expected outcomes of the lesson. Understanding the learning objective
pathwaysis crucia, as it helps teachers design coherent and progressive
lessons that build on each other.

The Pancasila student profile is.designed to instill foundational
values that align with the nation's philosephical principles, promoting a
well-rounded development in students. This approach not only
emphasizes academic excellence but also fosters character-building,
critical thinking, and social responsibility. In a related context, Efrida
(2024) highlights the challenges teachers face when developing lesson
plans within the independent curriculum framework. Specificaly,
educators often struggle to articulate clear learning outcomes and
systematically outline the flow of learning objectives, which can hinder

the overall effectiveness of instruction and student engagement.
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In addition, participants also find it difficult to implement
differentiated learning. The diversity of abilities and interests among
students adds another layer of complexity, asteachers struggleto balance
their teaching approaches (Gregory, et.a 2012). Theteachersfind it very
difficult to engage al students when some students grasp concepts
quickly while others need more time and support. This struggle was
supported by Fitriyanti's(2019) research, which highlighted that teachers
frequently found#it challenging towdesign lesson plans that were
appropriately tailored to the diverse conditions and needs of their
students. Such findings underscore the need for ongoing professional
development and resources aimed at equipping teachers with the tools
necessary to effectively implement differentiated instructional strategies
in their classrooms.

Teachers oiten face significant. challenges when it comes to
managing their time to prepare effective lesson plans, as highlighted by
Rumiati (2024). Their responsibilities extend far beyond mere lesson
preparation; includes grading assessments, conducting student
evaluations, and organizing extracurricular activities. This multitude of
tasks can make it particularly cumbersome to dedicate sufficient time to
crafting thoughtful 1esson plans. The demands of independent curricula,
which often encompass new and intricate components, add a layer of

complexity to this process.
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Aligning these diverse elements with specific teaching objectives
can feel overwhelming, especially as teachers strive to create engaging,
student-centered learning experiences that also adhere to established
curriculum standards. This juggling act of maintaining interest and
relevancein lessons while satisfying educational requirements can weigh
heavily on teachers, compounding their workload and stress.

One significant challenge that teachers encounter is the selection of
appropriate materials for instruction.. According to the Ministry of
Education and Culture (2019), the independent curriculum grants schools
the flexibility to choose educational resources tailored to the specific
needs of thelr students. While this approach is designed to foster a more
personalized learning experience, it can create a dilemma for teachers.
The absence of a structured reference or a prescribed sequence of
materials, which was a staple of previous curricula, complicates their
decision-making process. Teachers must navigate a vast array of
resources and approaches, striving to ensure that what they select
effectively supportstheir students’ diverse learning requirements.

The criteria for selecting materials must also be adjusted to the needs of
students. This is in line with Brown’s theory (2001), which emphasizes that
lesson planning should consider student needs to create effective and
meaningful learning experiences. Materials should be carefully selected to
match students’ language proficiency, learning styles, interests, and cognitive
abilities to ensure that they remain engaged and motivated throughout the

learning process.
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Additionally, teachers should carefully evaluate the relevance and
authenticity of the materials included in the lesson plans. Authentic
materials, such as red-life texts, audio recordings, and multimedia
content, can enhance students comprehension and application of
language skills in real-world contexts. Moreover, incorporating
culturally appropriate materials that resonate with students diverse
backgrounds can signifieantly enhance their understanding of the subject
matter. By reflecting the students' identities, values, and experiences,
these materials not only foster adeeper connection to the content but also
promote active participation in the learning process.

Furthermore, the selection of materials should align with curriculum
objectives and learning outcomes to maintain coherence in lesson
delivery (Rumiati, 2024). Teachers often modify or adapt existing
materials to better suit the diverse needs of their students. This may
include simplifying complex texts, incorporating interactive el ements, or
integrating technology-based resources to cater to different learning
preferences. By carefully curating and adapting instructional materials,
teachers can foster a more inclusive and student-centered learning
environment, ensuring that all students, regardless of their abilities, can

benefit from the lesson.
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4.2.2 EFL Teachers’ Coping Strategies in Developing Merdeka
Curriculum Lesson Plans.

To tackle the chalenge of teachers understanding of lesson plans
within the independent curriculum, fostering informal learning through
collaboration among teachers is essential. Many teachers struggle to
interpret the guidelines and expectations set by the curriculum,
particularly because the independent curriculum emphasizes flexibility
and student-centered learning, requiring teachers to design lesson plans
without relying on rigid structures. Thistransition can be overwhelming,
especially for teachers accustomed to previous curricula that provided
clear frameworks and standardized |esson structures. To overcome this,
creating an environment where teachers can freely share their idess,
discuss challenges, and brainstorm solutions is crucial in helping them
navigate these changes more effectively.

According to Gregory and Chapmanin Differentiated Instructional
Srategies: One Sze Doesn't Fit All, professional learning communities
play a critical role in supporting teachers by providing a platform for
open discussion, resource-sharing, and adopting best teaching practices.
Through such communities, teachers can refine their understanding of
the curriculum, enhance lesson planning, and ensure that their teaching
methods align with student needs while maintaining curriculum integrity.
Engaging in peer discussions also alows teachers to learn from one

another’s experiences, exchange classroom strategies, and seek guidance
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from more experienced colleagues, which ultimately helps in building
confidence and competence in implementing the independent curriculum
effectively.

One of the maor challenges in implementing differentiated
instruction is addressing students diverse learning styles, cognitive
abilities, and proficiency levels. Unlike traditional curricula that often
rely on uniform teaching methods, the independent curriculum
encourages differentiation, which requires teachers to customize their
lesson plans to meet the varying needs of their students(Rumiati, 2024).
In asingle classroom, students may have vastly different comprehension
levels, learning speeds, and educational backgrounds, making it difficult
for teachers to create a single lesson plan that accommodates everyone.
To ensure that al students receive appropriate support, teachers engage
in collaborative discussions with colleagues and implement pre-tests to
evaluate students proficiency levels. By conducting initial assessments,
educators can categorize students based on their needs and design lesson
plans that provide appropriate levels of challenge and support.

Arifianti (2023) highlights the importance of conducting thorough
initial assessments such as quizzes, formative assessments, interactive
Q&A sessions, and diagnostic tests to gain a better understanding of
students” academic backgrounds and learning preferences. This step is
crucia becauseit enablesteachersto tailor their instructional approaches,

modify lesson content, and create adaptive learning experiencesthat cater
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to students at different levels. Additionally, by grouping students based
on their needs and providing scaffolded learning activities, teachers can
ensure that all learners whether struggling, average, or advanced remain
engaged and motivated throughout the lesson. This approach not only
fosters a more inclusive learning environment but also helps prevent
students from feeling overwhelmed or disengaged dueto lesson materials
that are either too easy or too difficult for them.

Time management is another critical challenge that teachers face
when developing lesson plans, as they are required to balance multiple
responsibilities in addition to lesson planning. Teachers often struggle
with limited time during the school day to properly design, structure, and
refine their lesson plans while also fulfilling other duties such as grading
assignments, conducting student assessments, managing classroom
behavior, participating in faculty. meetings, and overseeing
extracurricular ectivities. Many educatorsfind themsel ves bringing work
home, spending extra hours preparing lesson materials, and sacrificing
their time to meet the demands of the curriculum. This prolonged
workload can lead to increased stress, fatigue, and burnout, ultimately
affecting teaching effectiveness and job satisfaction. To address this
Issue, structured planning techniques are essential. Teachers can allocate
dedicated time slots each week specifically for lesson planning, ensuring
that they have sufficient time to organize their instructional materialsand

objectives without last-minute pressure.
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Additionally, breaking down complex tasks into smaler,
manageabl e steps hel ps teachers stay organized and prevents them from
feeling overwhelmed. Utilizing pre-designed lesson templates,
checklists, and digital planning tools can further streamline the process
and enhance efficiency. Arifianti (2023) emphasizes that weekly lesson
planning alows educators to create a structured roadmap for their
curriculum while maintaining the flexibility to adapt to unexpected
schedul e changes; student needs, or school events. When lesson plansare
well-organized in advance, teachers experience reduced stress levels,
improved classroom preparedness, and a grester ability to focus on
engaging students in meaningful learning experiences. Furthermore,
prioritizing self-care and work-life balance is essential for educators, as
maintaining a healthy professional routine |eads to increased motivation,
productivity, and.overall teaching effectiveness.

Another pressing issue that teachersmust navigate is the selection
of instructional materials that aign with the curriculum's learning
objectives while remaining relevant and engaging for students. Since the
independent curriculum does not prescribe a fixed set of textbooks or
teaching resources, educators must carefully curate and evauate
materials that best suit their students needs. This process can be time-
consuming and challenging, as it involves identifying, assessing, and
modifying resources to ensure that they are appropriate for different

proficiency levels and learning styles. Teachers must consider factors
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such as language complexity, cultural relevance, student interest, and
accessibility when choosing instructional materials to ensure that all
students can effectively engage with the content. One effective approach
IS incorporating a mix of traditional resources (textbooks, worksheets,
academic articles) and modern educational tools (interactive videos,
gamified learning apps, and digital platforms) to create a dynamic and
engaging classroom experience.

Furthermore; differentiating materials for students with varying
comprehension levels can help bridge learning gaps and foster a more
inclusive classroom environment. This may involve simplifying complex
texts for struggling students, offering enrichment activities for advanced
learners, or integrating multimedia resources to support visual and
auditory 'learners. By taking these factors into account, teachers can
create an effective, student-centered | earning environment that enhances
comprehension,. encourages participation, and maximizes student

learning outcomes.



CHAPTER YV
CONCLUSION
5.1 Summary of The Findings

This study explored the challenges faced by EFL teachersin developing
lesson plans under the Merdeka Curriculum and the strategies they use to
overcome these difficulties. Findings from semi-structured interviews with two
junior high school teachers revealed severa key challenges and coping
strategies that shaped their teaching practices.

One of the key challenges identified was understanding the Merdeka
Curriculum. Teachers expressed difficulty in understanding the framework and
terminology, as well as in implementing the curriculum without a structured
guide. In addition, selecting appropriate teaching materials proved to be
another significant challenge. With greater autonomy in selecting materials,
teachers often struggled to find resources that were engaging and suited to the
proficiency levels of their students.

Differentiating instruction to meet the needs of diverse students was
another major hurdle. Teachers needed to balance the different abilities of
students in the same class, which required additional preparation and effort.
Furthermore, managing time efficiently remained a pressing concern, as
teachers were often overwhelmed with multiple responsibilities, forcing them
to extend their work beyond school hours.

Despite these challenges, teachers adopted various coping strategies to

cope with the demands of lesson planning. Engaging in professional
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development and peer collaboration are important approaches, allowing
educators to exchange ideas, share resources, and seek guidance from
colleagues. Adapting instructional materials by modifying content, simplifying
complex text, and incorporating multimediatools hel ps ensure that lesson plans
align with student needs and learning objectives. Differentiation strategies,
such as grouping students by ability level and providing structured learning
experiences, play acritical rolein meeting varying learning needs.

To address time management challenges, teachers adopt structured
planning techniques. Allocating dedicated timefor lesson planning, prioritizing
tasks effectively, and breaking large tasksinto smaller, more manageabl e steps
help reduce workload stress and ensure more efficient lesson development.
These coping strategies enable teachers to navigate the complexities of the
Independent Curriculum while improving the overall effectiveness of their
teaching practices.

5.2 Recommendation

Thisstudy still hasmany shortcomingsin various aspects. The researcher
hopes that further researchers can study more deeply about the preparation of
lesson plans in the Independent Curriculum. Based on the findings, several
recommendations are proposed to support teachersin preparing lesson plansin
the Independent Curriculum. Schools and educationa institutions should
provide comprehensive training programs to equip teachers with the skills
needed to prepare lesson plans effectively. Detailed curriculum guidelines,

including lesson plan examples and sample materials, should be provided to
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help educators adapt to curriculum expectations. Teachers should be actively
involved in peer learning communities to exchange best practices and seek
mentoring opportunities. Utilizing digital resources and open educational
materials can further assist in the selection and adaptation of materials.
Implementing effective time management strategies, such as scheduling
specific planning periods and prioritizing teaching tasks, will help teachers

balance their workload more efficiently.
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