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MOTTO 

“You can’t have a positive life and a negative mind.” 

(Joyce Meyer) 

“We must all suffer from one of two pains: the pain of discipline or the pain of 

regret.” 

(Jim Rohn) 

“The bad news is time flies, the good news is you're the pilot.” 

(Michael Altshuler) 
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ABSTRAK 

Berbicara merupakan keterampilan penting dalam pembelajaran bahasa Inggris, 

namun banyak mahasiswa masih menghadapi kendala seperti kurangnya latihan, 

rendahnya rasa percaya diri, dan minimnya umpan balik. Meskipun berbagai 

aplikasi mobile mendukung pembelajaran bahasa, hanya sedikit yang menyediakan 

latihan berbicara secara langsung, sehingga terdapat kesenjangan dalam 

pengembangan keterampilan berbicara secara menyeluruh. Penelitian ini bertujuan 

untuk mengeksplorasi suara mahasiswa terhadap penggunaan aplikasi byTALK 

dalam meningkatkan keterampilan berbicara bahasa Inggris mereka. Pendekatan 

kualitatif digunakan melalui metode naratif, yangmana melibatkan empat 

mahasiswa Pendidikan Bahasa Inggris dari salah satu universitas di Pekalongan. 

Data dikumpulkan melalui refleksi diri dan wawancara semi-terstruktur, kemudian 

dianalisis menggunakan Teori Appraisal dengan fokus pada subsistem Affect untuk 

mengkaji respons emosional mahasiswa. Hasil penelitian menunjukkan adanya 

pengalaman positif dan negatif. Mahasiswa mengungkapkan perasaan senang, 

termotivasi, dan percaya diri saat mereka mengalami peningkatan dalam aspek 

pemahaman, tata bahasa, kosakata, pelafalan, dan kefasihan. Namun, mereka juga 

mengalami frustrasi, rasa tidak aman, dan ketidakpuasan akibat keterbatasan akses 

internet, tidak adanya fitur tata bahasa dan pelafalan, serta gangguan dari teman 

sebaya. Penelitian ini menunjukkan bahwa byTALK mendukung perkembangan 

bahasa dan keterlibatan emosional, serta mendorong kemandirian belajar dalam 

konteks MALL. 

Kata Kunci: Keterampilan Berbicara, Aplikasi byTALK, Pengalaman Mahasiswa 
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ABSTRACT 

Speaking is a crucial skill in English learning but many students still struggle due 

to limited practice, low confidence, and lack of feedback. While various mobile 

applications support language learning, few offer real-time speaking practice, 

leaving a gap in tools that fully develop speaking competence. This study aimed to 

explore students’ voices on the use of the byTALK application to ameliorate their 

English speaking skills. A qualitative approach was employed through the use of 

narrative inquiry, involving four English Education students from a university in 

Pekalongan. Data were collected through self reflection and semi-structured 

interviews, and analyzed using Appraisal Theory, focusing on the Affect subsystem 

to examine emotional responses. The findings revealed both positive and negative 

voices. Students expressed happiness, motivation, and confidence as they improved 

in comprehension, grammar, vocabulary, pronunciation, and fluency. However, 

they also experienced frustration, insecurity, and dissatisfaction due to limited 

internet access, absence of grammar and pronunciation support, and peer 

distractions. These findings highlight how byTALK fosters both linguistic growth 

and emotional engagement. This study suggests that byTALK can serve as an 

effective tool to support speaking skill development and promote learner autonomy 

in mobile assisted language learning contexts. 

Keywords: Speaking Skill, byTALK Application, Students’ Voice. 
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CHAPTER I 

INTRODUCTION 

  Background of The Study 

Speaking is a crucial skill in English learning, yet it remains one of the 

most difficult for students to master due to its real-time nature, which demands 

immediate interaction and feedback (Pollard, 2008). Beyond grammar and 

vocabulary, speaking proficiency influences how individuals present 

themselves, build first impressions, and interact socially (Megawati, 2018). 

Many students feel that speaking is difficult to master. According to Pollard 

(2008) The reasons why they find it difficult to master English speaking skills 

are because they do not have enough exposure to English (environmental 

factors), rarely practice speaking English in everyday life (they use their 

mother tongue to communicate, instead of using English), anxiety about 

making mistakes or poor feedback on their performance, and lazy to learn 

English. As a result, they often struggle to express themselves clearly, 

especially when communicating with foreigners. To overcome these 

difficulties, Chang, Chen, and Liao (2020) suggest that effective speaking 

instruction should focus on meaningful communication and creating a 

supportive environment for students to build confidence and proficiency. One 

effective way to achieve this is by incorporating technology, such as mobile 

applications. These tools can provide regular practice, instant feedback, and 

opportunities for real-world interaction. This approach makes learning more 
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engaging and accessible, especially for English Language Education students 

who need strong communicative competence for their academic and their 

future careers. 

The advent of mobile technology has transformed language education, 

paving the way for Mobile-Assisted Language Learning (MALL). As defined 

by Pilar Munday (2017), MALL integrates mobile devices into language 

learning to enable flexible, interactive, and personalized instruction. Mobile 

devices such as smartphones are widely available, portable, and equipped with 

advanced features like voice recognition and interactive applications, making 

them ideal for language learning (Hsieh, 2024). According to Stockwell 

(2022), MALL bridges the gap between formal classroom learning and 

informal self-study by offering learners the flexibility to practice anytime and 

anywhere. Other researchers emphasize that mobile applications enable 

students to engage in self-directed learning and interact with language content 

outside traditional classroom settings (Botero et al, 2019). Furthermore, Raja 

and Nagasubramani (2018) highlight that mobile technology increases student 

motivation and interest by presenting content in an interactive and engaging 

format. MALL not only supports the development of traditional language skills 

like reading and writing but also facilitates speaking practice, which is often 

neglected in conventional classroom settings. This method allows learners to 

practice speaking in a low-stress environment, receive immediate feedback, 

and ameliorate pronunciation and fluency over time.  
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Using various media tools is essential for language learners, as it makes 

learning more engaging and easier to understand (Wirawan, 2020). One of the 

best tools for ameliorating speaking skills is online learning applications(Ally, 

2004; Barnes, Marateo, & Ferris, 2007). There are many learning online 

applications designed to help learn English. According to my experiences 

regarding language learning applications, especially for learning to speak 

English, the byTALK application stands out. This application differs from 

other language learning applications by focusing on real-time speaking 

practice and feedback. Unlike Duolingo, which emphasizes structured 

exercises (Xiwen, 2024), or ELSA Speak, which specializes in pronunciation 

drills (Nushi & Sadeghi, 2021), byTALK gives learners a chance to practice 

speaking in real-life situations, helping them use the language in a natural way, 

and engage in meaningful communication. Its virtual speaking partner feature 

and interactive activities simulate real-world conversations, aligning with 

communicative language teaching principles (Lai & Gu, 2011). Studies have 

highlighted the limitations of other applications in fostering comprehensive 

speaking skills. Hafifah (2019) found Duolingo effective for foundational 

language skills but less so for real-time interaction. Similarly, Alzatma (2020) 

emphasized the flexibility of mobile apps but noted a gap in tools promoting 

active speaking practice. This gap can be addressed by the byTALK 

application which integrates real-time feedback and personalized learning, 

ensuring students develop their confidence and proficiency in speaking 

English. The application also boasts a user-friendly design and adjusts to the 
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needs of different learners, making it easy for everyone to use. Its gamified 

elements and engaging features keep users motivated, making it a versatile and 

effective tool for speaking skill development. 

The integration of mobile-assisted language learning (MALL) tools, 

particularly the byTALK application, offers significant benefits in 

ameliorating speaking skills for English language learners. Based on the 

research observation, byTALK is unique application because it focuses on real-

time speaking practice, allowing students to have meaningful conversations 

and get instant feedback, which is not fully provided by other apps like 

Duolingo or ELSA Speak. These features are in line with communicative 

language teaching, making learning more interactive and practical. 

Furthermore, the byTALK app’s easy-to-use design and adaptable learning 

paths make it suitable for learners of different skill levels, allowing them to 

practice and receive feedback regularly. Speaking is a critical skill in both 

academic and professional contexts, particularly for students studying English 

Language Education. However, despite its potential, discussions and research 

surrounding the byTALK as a promising mobile-assisted language learning 

(MALL) application is very limited. This lack of exploration presents a 

significant gap in understanding how innovative tools like byTALK can 

support speaking skill development. Therefore, this study aims to address this 

gap by thoroughly exploring the application of byTALK, contributing to the 

growing body of knowledge on innovative MALL solutions for language 

learning. 
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  Research Questions 

Based on the research background above, the problem is formulated as 

follow “What are students' voices of using byTALK application in 

ameliorating their English speaking skill?” 

  Aims of the Study  

The aim of this study is to explore students’ voices in using byTALK 

application to ameliorate their English speaking skills in depth. 

  Operational Definition 

To avoid misunderstanding about the terms in this study, the researchers 

provide some definition related to this study as follows : 

1. Speaking Skill                    : An interactive process of creating 

meaning that includes producing, 

receiving, and understanding 

information (Brown, 1994). 

2. byTALK Application    : An online social application as Mobile 

Language Assisted Language Learning 

(MALL) tool developed by Bluelab 

coding co for the android platform and 

by Govan Ismael Mawlood for the iOS 

platform to help learners in learning 

English especially to ameliorate their 

speaking skill (Softonic, n.d.). 

https://play.google.com/store/apps/developer?id=Bluelab+coding+co
https://play.google.com/store/apps/developer?id=Bluelab+coding+co
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3. Students’ Voice            : The process of gaining expertise or 

information by doing, observing, or 

sensing things (Cambridge Dictionary). 

 

  Significance of the Research 

1. Theoretical          :                         This study contributes to Martin and White’s (2005) 

Appraisal Theory and provides knowledge that can be 

used as a reference regarding research on student 

experiences.   

2. Empirical             :                               This study will give empirical insights into the voices 

of students who use the byTALK application to 

ameliorate their English speaking skills, particularly is 

a context where technology is more integrated into 

education. 

3. Practical             :                            This study provides the information for the readers 

about students’ voice using byTALK application to 

ameliorating their speaking skill. 
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CHAPTER V 

CONCLUSION 

 Summary 

The students expressed various positive feelings while using the 

byTALK application to improve their English speaking skills. Many of them 

felt happy when learning new vocabulary through engaging features like “Guess 

the Word.” They also felt satisfied as they noticed improvements in their 

comprehension and grammar while responding to prompts in “English 

Question.” As their fluency increased, they began to feel more secure and 

confident, especially when speaking spontaneously in features such as “Talk 

About Topics” and “Would You Rather.” Some students even showed a strong 

motivation (inclination) to improve their pronunciation by comparing 

themselves with speaking partners. These positive emotions created a sense of 

enjoyment and pride, which helped students stay motivated and eager to keep 

practicing. 

However, the students also shared some negative emotional experiences 

that made learning more difficult. Some felt unhappy or frustrated when they 

couldn’t access certain features because they hadn’t reached the required level. 

Others felt unsatisfied because the app didn’t give grammar explanations or 

pronunciation correction, which made them confused or unsure of their 

progress. A few students also felt uncomfortable and insecure when speaking 

partners did not take the conversation seriously or sent unhelpful responses. 

These negative experiences created emotional barriers that sometimes reduced 
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students’ confidence and willingness to speak. Although the byTALK app gave 

space for practice, it also showed that emotional support is necessary for 

consistent learning. 

These findings show that students’ emotional responses both positive and 

negative play an important role in the process of learning to speak English using 

mobile applications like byTALK. When students feel supported and enjoy the 

process, their speaking skills grow naturally. But when they feel ignored, 

frustrated, or unprepared, their learning may be interrupted. Therefore, it is 

important for app developers, teachers, and institutions to not only focus on the 

language features of a tool, but also its emotional impact. Mobile learning 

platforms should offer meaningful feedback, user-friendly access, and safe 

interaction spaces to support both skill development and students’ emotional 

well-being. 

 Suggestions 

Based on the findings of this study, several suggestions can be offered. 

For students, it is recommended to use the byTALK application not only for 

casual communication but also as a serious tool to improve their English 

speaking skills. Students should practice regularly, set personal goals, and 

reflect on their speaking performance after each session. When facing 

difficulties, such as lack of grammar support or unsupportive speaking partners, 

students are advised to remain patient and seek help from teachers or other 

learning sources to continue progressing. For future researchers, it is suggested 

to conduct similar studies with a larger number of participants or in different 
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educational settings to obtain broader perspectives. Further research can also 

compare byTALK with other speaking applications or examine how individual 

factors such as motivation, speaking proficiency, or gender influence students’ 

emotional experiences when using mobile learning tools. Using mixed methods, 

including both qualitative and quantitative approaches, may provide richer and 

more balanced findings. This study also has some limitations. The number of 

participants was limited to four English education students from one university, 

so the findings may not represent all student experiences. Data were collected 

through interviews and reflection sheets only, which relied on self-reporting and 

may involve personal bias. In addition, the study focused mainly on emotional 

responses using Appraisal Theory, without measuring specific speaking scores 

or linguistic accuracy. Therefore, future studies are encouraged to use more 

varied methods and larger samples to gain a more complete understanding of 

how mobile applications influence the development of English speaking skills. 

 

 

 

 

 

 

 

 

 

 

 

 



78 

 
 

REFERENCES 

 

Alzatma, A. A., & Khader, K. (2020). Using mobile apps to improve English 

speaking skills of EFL students at the Islamic University of Gaza. 

http://sdl.edu.sa/middleware/Default.aspx?USESDL=true&PublisherID=All

Publishers&BookURL=https://sdl.idm.oclc.org/login?url=https://search.ebsc

ohost.com/login.aspx?direct=true&db=edszad&AN=edszad.eXqVQIvfU2-

vXHbWeY9sgQ..&site=eds-live 

Barnes, K., Marateo, R. C., & Pixy, F. S. (2007). Teaching and learning with the 

net generation. Innovate: Journal of Online Education, 3(4), 8. 

http://nsuworks.nova.edu/innovate/vol3/iss4/1/ 

Bawanti, P. K. D., & Arifani, Y. (2021). The students’ perceptions of using Zoom 

application on mobile phone in improving speaking skills during online 

learning at Ban Loeiwangsai School, Loei Province, Thailand. Journal of 

English Teaching, Literature, and Applied Linguistics, 5(1), 54–63. 

https://doi.org/10.30587/jetlal.v5i1.2212 

Bednarek, M. (2008). Emotion talk across corpora. Palgrave Macmillan. 

https://doi.org/10.1057/9780230285712 

Brown, H. D. (2001). Teaching by principles: An interactive approach to language 

pedagogy (2nd ed.). Longman. 

Burns, A., & Joyce, H. (1997). Focus on speaking. National Centre for English 

Language Teaching and Research. 

Bygate, M. (1987). Speaking. Oxford University Press. 

Cambridge Dictionary. (n.d.). Experience. Cambridge Dictionary. 

https://dictionary.cambridge.org/dictionary/learner-english/experience 

Chaney, A. L., & Burk, T. L. (1998). Teaching oral communication in grades K-8. 

Allyn and Bacon. 

Chang, Y. S., Chen, C. N., & Liao, C. L. (2020). Enhancing English-learning 

performance through a simulation classroom for EFL students using 

augmented reality: A junior high school case study. Applied Sciences, 10(21), 

1–24. https://doi.org/10.3390/app10217854 

Co, B. Coding. (2019). byTALK: Speak English practice [Mobile app]. Google 

Play Store. 

https://play.google.com/store/apps/details?id=com.bytalk_english_speaking 



79 

 
 

Connelly, F. M., & Clandinin, D. J. (1990). Stories of experience and narrative 

inquiry. Educational Researcher, 19(5), 2–14. 

https://doi.org/10.3102/0013189X019005002 

Creswell, J. W. (2014). Investigação qualitativa e projeto de pesquisa: Escolhendo 

entre cinco abordagens. Penso Editora. 

Csizér, K., & Kormos, J. (2009). Learning experiences, selves and motivated 

learning behaviour: A comparative analysis of structural models. In Z. 

Dörnyei & E. Ushioda (Eds.), Motivation, language identity and the L2 self 

(pp. 98–119). Multilingual Matters. 

https://doi.org/10.21832/9781847691293-006 

Dewaele, J. M., & MacIntyre, P. D. (2016). Foreign language enjoyment and 

foreign language classroom anxiety: The right and left feet of the language 

learner. In P. D. MacIntyre, T. Gregersen, & S. Mercer (Eds.), Positive 

psychology in SLA (pp. 215–236). Multilingual Matters. 

https://doi.org/10.21832/9781783095360-010 

Dörnyei, Z. (2014). The psychology of the language learner: Individual differences 

in second language acquisition (2nd ed.). Routledge. 

https://doi.org/10.4324/9781410613349 

Ellis, R. (1994). The study of second language acquisition. Oxford University Press. 

Ellis, R. (2009). Corrective feedback and teacher development. L2 Journal, 1(1), 2–

18. https://doi.org/10.5070/l2.v1i1.9054 

García Botero, G., Botero Restrepo, M. A., Zhu, C., & Questier, F. (2021). 

Complementing in-class language learning with voluntary out-of-class 

MALL: Does training in self-regulation and scaffolding make a difference? 

Computer Assisted Language Learning, 34(8), 1013–1039. 

https://doi.org/10.1080/09588221.2019.1650780 

Gholami, J., & Azarmi, G. (2012). An introduction to mobile assisted language 

learning. International Journal of Management, IT and Engineering, 2(8), 1–

9. 

Gleason, J. B., & Ratner, N. B. (2009). The development of language (8th ed.). 

Pearson. 

Goh, C. C. M., & Vandergrift, L. (2021). Teaching and learning second language 

listening: Metacognition in action (2nd ed.). Routledge. 

https://doi.org/10.4324/9780429287749 

Gregersen, T., MacIntyre, P. D., & Meza, M. (2016). Positive psychology exercises 

build social capital for language learners: Preliminary evidence. In P. D. 

MacIntyre, T. Gregersen, & S. Mercer (Eds.), Positive psychology in SLA 



80 

 
 

(pp. 137–157). Multilingual Matters. 

https://doi.org/10.21832/9781783095360-007 

Hafifah. (2020). The effectiveness of Duolingo in improving students’ speaking 

skill at Madrasah Aliyah Bilingual Batu. LangEdu Journal, 10(3), 5–6. 

https://jim.unisma.ac.id/index.php/LANG/article/view/10036/pdf 

Hanzawa, K. (2024). Development of second language speech fluency in foreign 

language classrooms: A longitudinal study. Language Teaching Research, 

28(3), 816–838. https://doi.org/10.1177/13621688211008693 

Harris, D. P. (1969). Testing English as a second language. McGraw-Hill. 

Heaton, J. B. (1979). Writing English language tests: A practical guide for teachers 

of English. Longman. 

Hornby, A. S. (1995). Oxford advanced learner’s dictionary (5th ed.). Oxford 

University Press. 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom 

anxiety. The Modern Language Journal, 70(2), 125–132. 

https://doi.org/10.2307/327317 

Horwitz, E. K. (2010). Foreign and second language anxiety. Language Teaching, 

43(2), 154–167. https://doi.org/10.1017/S026144480999036X 

Hsieh, C. (2024). Mobile-assisted language learning (MALL). In J. I. Liontas (Ed.), 

The TESOL encyclopedia of English language teaching (pp. 1–7). Wiley. 

https://doi.org/10.1002/9781118784235.eelt1053 

Hughes, R. (2013). Teaching and researching speaking (2nd ed.). Routledge. 

https://doi.org/10.4324/9781315833736 

Jiang, Y., Ho, Y. C., Yan, X., & Tan, Y. (2022). What’s in a “username”? The effect 

of perceived anonymity on herding in crowdfunding. Information Systems 

Research, 33(1), 1–17. https://doi.org/10.1287/isre.2021.1049 

Jondeya, R. S. (2011). The effectiveness of using information gap on developing 

speaking skills for the eighth graders in Gaza Governorate Schools [Master’s 

thesis, Al Azhar University Gaza]. 

https://d1wqtxts1xzle7.cloudfront.net/54513040/THESIS__Master__Rania_

Sameer_Jondeya-libre.pdf 

Klopfer, E., Squire, K., & Jenkins, H. (2002). Environmental detectives: PDAs as 

a window into a virtual simulated world. Proceedings of the IEEE 

International Workshop on Wireless and Mobile Technologies in Education, 

95–98. https://doi.org/10.1109/WMTE.2002.1039227 



81 

 
 

Kormos, J., & Dénes, M. (2004). Exploring measures and perceptions of fluency in 

the speech of second language learners. System, 32(2), 145–164. 

https://doi.org/10.1016/j.system.2004.01.001 

Lai, C., & Gu, M. (2011). Self-regulated out-of-class language learning with 

technology. Computer Assisted Language Learning, 24(4), 317–335. 

https://doi.org/10.1080/09588221.2011.568417 

Linse, C. T., & Nunan, D. (2005). Practical English language teaching: Young 

learners. McGraw-Hill ESL/ELT. 

MacIntyre, T., & Gregersen, P. (2012). Affect: The role of language anxiety and 

other emotions in language learning. In S. Mercer, S. Ryan, & M. Williams 

(Eds.), Psychology for language learning: Insights from research, theory and 

practice (pp. 103–118). Palgrave Macmillan. 

MacIntyre, P. D. (2017). An overview of language anxiety research and trends in 

its development. In C. Gkonou, M. Daubney, & J.-M. Dewaele (Eds.), New 

insights into language anxiety (pp. 11–30). Multilingual Matters. 

https://doi.org/10.21832/9781783097722-003 

Mai, N. T. T., Luyen, T. K. L., & Hein, P. (2024). A comparative analysis of 

American and Vietnamese presidents’ speeches: A Systemic Functional 

Grammar perspective. Theory and Practice in Language Studies, 14(11), 6–

15. https://doi.org/10.17507/tpls.1411.33 

Martin, J. R., & White, P. R. R. (2005). The language of evaluation: Appraisal in 

English. Palgrave Macmillan. https://doi.org/10.1057/9780230511910 

Mawlood, G. I. (2021). byTALK: Speak English Practice [Mobile app]. App Store. 

https://apps.apple.com/us/app/bytalk-speak-english-practice/id1558299084 

Megawati, M. (2018). Improving the students’ speaking skill through storytelling 

technique toward eleventh grade students at SMK Swasta Cimanggis. 

BRIGHT: A Journal of English Language Teaching, Linguistics and 

Literature, 1(2), 76–83. 

Mohammadi, E., & Shirkamar, Z. S. (2018). Mobile-assisted language learning: 

Challenges and setbacks in developing countries. In M. Tafazoli, M. Sadeghi, 

& P. Huertas-Abril (Eds.), Cross-cultural perspectives on technology-

enhanced language learning (pp. 165–176). IGI Global. 

https://doi.org/10.4018/978-1-5225-5906-4.ch009 

Munday, P. (2017). Duolingo gamified learning through translation. Journal of 

Spanish Language Teaching, 4(2), 124–135. 

https://doi.org/10.1080/23247797.2017.1396071 



82 

 
 

Mustafidah, R. M. (2023). The learning experiences of students in using “English 

Speaking Practice Application” as a supporting tool to improve their 

speaking fluency [Doctoral dissertation, Universitas Islam Sultan Agung]. 

Nakatsuhara, F., Inoue, C., Berry, V., & Galaczi, E. D. (2016). Exploring 

performance across two delivery modes for the same L2 speaking test: Face-

to-face and video-conferencing delivery. In The IELTS Research Reports. 

https://hdl.handle.net/10547/622261 

Noels, K. A., Pelletier, L. G., Clément, R., & Vallerand, R. J. (2003). Why are you 

learning a second language? Motivational orientations and self‐determination 

theory. Language Learning, 53(1), 33–64. https://doi.org/10.1111/1467-

9922.53223 

Nushi, M., & Sadeghi, M. (2021). A critical review of ELSA: A pronunciation app. 

CALL-EJ, 22(3), 287–302. 

Pekrun, R. (2006). The control-value theory of achievement emotions: 

Assumptions, corollaries, and implications for educational research and 

practice. Educational Psychology Review, 18(4), 315–341. 

https://doi.org/10.1007/s10648-006-9029-9 

Pollard, A. (2008). Reflective teaching (3rd ed.). Continuum. 

Raja, R., & Nagasubramani, P. C. (2018). Recent trends of teaching methods in 

education. India Journal of Applied and Advanced Research, 3, 33–35. 

https://www.phoenixpub.org/journals/index.php/jaarS/article/view/569 

Rajendran, T., & Md Yunus, M. (2021). A systematic literature review on the use 

of Mobile-Assisted Language Learning (MALL) for enhancing speaking 

skills among ESL and EFL learners. International Journal of Academic 

Research in Progressive Education and Development, 10(1), 586–609. 

https://doi.org/10.6007/ijarped/v10-i1/8939 

Ryan, R. M., & Deci, E. L. (2017). Self-determination theory: Basic psychological 

needs in motivation, development, and wellness. Guilford Press. 

Sholekhah, M. F., & Fakhrurriana, R. (2023). The use of ELSA Speak as a mobile-

assisted language learning (MALL) tool towards EFL students’ 

pronunciation. JELITA: Journal of Education, Language Innovation, and 

Applied Linguistics, 2(2), 150–162. https://doi.org/10.37058/jelita.v2i2.7596 

Softonic. (n.d.). BYTALK: A social app for English learning. https://speak-english-

online-bytalk.en.softonic.com/android 

Stockwell, G. (2022). Mobile-assisted language learning: Concepts, contexts and 

challenges. Cambridge University Press. 



83 

 
 

Thomson, R. I., & Derwing, T. M. (2015). The effectiveness of L2 pronunciation 

instruction: A narrative review. Applied Linguistics, 36(3), 326–344. 

https://doi.org/10.1093/applin/amu076 

Thornbury, S. (2002). How to teach vocabulary. Longman. 

Ushioda, E., & Dörnyei, Z. (2017). Beyond global English: Motivation to learn 

languages in a multicultural world. The Modern Language Journal, 101(3), 

451–454. https://doi.org/10.1111/modl.12407 

Ushioda, E. (2013). Motivation matters in mobile language learning. Language 

Learning & Technology, 17(3), 1–5. 

https://wrap.warwick.ac.uk/id/eprint/57499/1/WRAP_Ushioda_commentary

.pdf 

Vanderkevent, T. (1990). Teaching speaking and component of speaking. 

Cambridge University Press. 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological 

processes. Harvard University Press. 

Wirawan, F. (2020). A study on the teaching media used by the English teacher at 

SMP Muhammadiyah 2 Malang. Jurnal Ilmiah Profesi Pendidikan, 5(2), 89–

95. https://doi.org/10.29303/jipp.v5i2.115 

Xiwen, Q. (2024). Preliminary exploration about teaching method on Duolingo. 

Journal of Modern Education, 21(8), 396–409. https://doi.org/10.17265/1539-

8072/2024.08.008 

Yan, J. X., & Horwitz, E. K. (2008). Learners’ perceptions of how anxiety interacts 

with personal and instructional factors to influence their achievement in 

English: A qualitative analysis of EFL learners in China. Language Learning, 

58(1), 151–183. https://doi.org/10.1111/j.1467-9922.2007.00437.x 

Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemporary 

Educational Psychology, 25(1), 82–91. 

https://doi.org/10.1006/ceps.1999.1016 

 

 

 

 



 

84 
 

 


