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ABSTRAK

Dalam beberapa tahun terakhir ini, integrasi teknologi ke dalam
pendidikan bahasa semakin mendapat perhatian, menawarkan peluang baru untuk
mendukung dan meningkatkan pengalaman belajar siswa. Studi ini menyelidiki
perasaan siswa EFL (English as a Foreign Language) terhadap penggunaan
aplikasi Busuu dalam mengembangkan keterampilan mendengarkan bahasa
Inggris mereka. Dengan menggunakan pendekatan penyelidikan naratif kualitatif,
studi ini melibatkan wawancara semi-terstruktur dengan empat siswa EFL dari
sebuah sekolah menengah di Peka , Jawa Tengah, Indonesia. Data
dianalisis menggunakan analisis t mengidentifikasi tema dan pola
berulang yang terkait dengan p uan penelitian mengungkapkan

bahwa siswa mengalami r dan negatif selama proses
belajar mereka dengan a merasakan kepuasan,
kecenderungan, dan ereka meningkatkan

keterampilan men jar mendengarkan,
dan fitur latih mendengarkan
mereka. Nam j \ menyatakan

ketidakpuasa 1 menghalangi

mereka untu ikasi. Hal ini
dianggap me i man belajar mereka se Penelitian ini
menunjukkan aan aplikasi Busuu dap an yang tepat
bagi pelajar akan.sebagai media keterampilan

mendengarka

Kata Kunci: an, Perasaan

Positif, Peras
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ABSTRACT

In recent years, the integration of technology into language education has
gained increasing attention, offering new opportunities to support and enhance
students’ learning experiences. This study investigated EFL students’ feelings
towards using the Busuu app in developing their English listening skills. Using a
qualitative narrative inquiry approach, the study involved semi-structured
interviews with four EFL students from a high school in Pekalongan, Central
Java, Indonesia. Data were analyzed ematic analysis to identify recurring
themes and patterns related to stu s. Findings revealed that students
experienced both positive and esponses during their learning

happiness in helping the ig li they were motivated to
learn listening, and i oved their listening
comprehension. H tudents expressed
dissatisfaction w,

exploring all t idered to limit
their learning . Thi use of Busuu

application ¢ medium for

Keywords: B J gs, Negative
Feelings
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CHAPTER1

INTRODUCTION

1.1 Background of The Study
Technology has developed and produced various tools that are useful

for education, especially in lea English. The use of technology in

educational settings is increagd ce and popularity (Garret, 2019).
Various attempts and t in the past to use computers
to aid langua . ing with computer

the increasing

phones. Due

to the ra t creation of these po s around the

has become

smartphones to aid lan

English language learn 1 opportunity

is very in ing. over, it is related to an learning that

ase in demand in Indo

learning (Juan,
the internet. Onlin terests and abilities in

addition to providing them with an extensive collection of knowledge that is

rapidly and affordably accessible (Sun, 2016).



Busuu App is a language learning app that allows users to learn
multiple languages through interactive courses and practical exercises. The
name "Busuu" is taken from Busuu language, which is an almost extinct
language in Cameroon. This application offers various features, such as

speaking, writing, listening, and reading practice, as well as interaction with

native speakers through online ities. Busuu also provides structured

or Play Store
ones. Busuu has a vari students can
application. Apart fro pes of topics
ovides wvarious-quizzes learn from.
Other fe include images, vid
materials nts (Della, 2020). The

makes them feel satisfied an

Students who enjo to be mor

difficult or too ea kill level. In addition,
Busuu is very useful in providing a place for students to receive direct

instruction from native speakers (Citrayasa, 2016).



Based on the explanation above, this research utilizes Busuu application,
which is a language learning application specifically designed to know how
students’ feeling while using and examining application and students'
listening skills in depth. Listening itself is an important language skill that

involves the ability to identify, process, and understand what another person

is saying, making it an importa nt of communication. Furthermore,

for students, listening t process in which spoken
mastering a
first and
because
developi
addition, i tudents must
not only ut also interpret the

f communication (Goct

ation, cre

experience and a the main material is
delivered effectively (Mulyadi, 2015), Therefore, to address these challenges,

the researcher proposes the use of Busuu application as an alternative tool for

learning.



Although many studies have investigated the role of technology in
language learning, most of the existing research has largely focused on
general aspects of language acquisition or specific skills such as speaking,
grammar, or vocabulary development (Gres, 2024). Research specifically

examining the development of listening skills through mobile apps is still

relatively limited. Furthermore, usuu apps are widely recognized

as practical aids for lan been adopted globally, there
is still a lack of e i act on students' self-
directed lea i roving listening
skills. T i i i i lish language

learning stening is a.critical skil ive language

olved students: from arding their

listening skills. Furthe arch aims to
easonable evidence r ositives and

s a learning medium throug

Therefore, with th and recommendations
can be found that can motivate students to learn English, especially listening
skills, more effectively through Busuu application. In addition, it is hoped

that this research can contribute to the development of technology-oriented

learning methods and enable students to learn languages effectively.



1.2 Research Questions
This study provides one research question. The researcher explored, "How
do EFL students' feeling about the utilization of Busuu application in learning
listening skills?" by employing this formula, the researcher hopes to learn

more about students’ feelings when using Busuu in developing listening skills.

1.3 Operational Definitions

1. Feelings

eelings are clo

process’ and.body r they help
humans understand, in various
life situations (Sizer,

2. : A hearing activity speech by

involving attention,
and interpretation to
the
speakers through

(Siahaan, 2020).



3. Busuu : Busuu is an application created by a company
Application also called Busuu, The founders are Bernhard
Niesner and Adrian Hilti. They founded Busuu

in 2008. The idea behind creating Busuu was to

create a bold language learning platform that

to learn fellow users through

1.4 Research Objecti

The of EFL students'
feelings ening skills.
Addition he app, this
research

response i tening skills

through

2. Empirical Use : This research was provide empirical insight into

students' feelings using Busuu application in

learning listening skills.



3. Practical Use : This research provides solutions for readers

about students' feelings using Busuu application

to in learning listening skills.

—~\vf



CHAPTER 11

THEORICAL BACKGROUND

2.1 Literature Review

2.1.1 Appraisal Theory

This research focu tudents' feelings about using Busuu

application in learni ing appraisal theory by Martin

ose (2003), assessment

er use appraisal theory t w the theory

evaluations, emotions in different

examines the individual or entity responsible for those emotions.
Graduation, on the other hand, addresses the intensity of these
emotions. Martin and White (2005) divide “attitude” into three
subcategories: affect, judgment, and appreciation. Affect relates to the

emotional responses triggered by a text, such as happiness or sadness.



Judgment evaluates behaviors based on specific norms, like critic a
constantly changing school curriculum. Lastly, appreciation involves
such as evaluating the effectiveness of a teaching method or the design
of a learning tool.

By using the concept of “affect” the researcher classified the
data according to : inclination/disinclination,

satisfaction/dissati ity/i i and

sight into states and

and White, 2005)

inclination reflects whe ve a positive
itude towards aparticul vity.
ssatisfaction gauges r discontent
ith their experiences.
ecurity focuses on the stud

iven situation.

ment or activities.
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2.1.2 Listening Skills

2.1.2.1 Definition of Listening
Listening skills are the ability to receive and understand
messages conveyed by other people effectively. This involves

more than just hearingg@unds; An active listener must be able to

focus complete r, demonstrate attention through

and provide appropriate

ing to the explaining is an active

nal process aimed at hat we hear.

omprehension involves en language,

a first or second langua o listen is the

mans develop and is

goes
r to the other. It is a

ry in communication

(Field, 2020).



11

2.1.2.2 Difficulties of Listening
Generally, the difficulties students face in listening are
caused by a lack of good understanding in their memory. This is
supported (Yilmaz 2015) research, which shows that the most

common difficulties experienced by students when listening

ive psychological

words. In (2021) stated

of listening difficult es from four

t message, speaker, list al condition.

ssage

ening lessons cover vari udents' lives,

hobbies and daily spontaneous

to predict

e context of casual
conversation and news reports on audio media such as radio. In
dialogue, listeners usually cannot ask the speaker to repeat as
much information as they want. Apart from that, listening

difficulties are also exacerbated by the complexity of
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grammatical structures, long texts, the use of unfamiliar words
or topics, and themes that do not attract the listener's attention
(Hamouda, 2014).

2. The Speaker

The speaker is an important element in the listening

process for stud ding to (Trismasari et al. 2016),

challenges with
o show that a
er of accented speec intelligibility
. This can be seen wh are used to

nglish hear a foreign ac dian English,

experience great diffi fere with the

mprehension process.

h shows that limited
understanding is the main problem that interferes with
understanding. When students cannot understand the message
being conveyed, they tend to feel stressed and lose interest. In

addition, difficulties in recognizing words can hinder students'
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ability to separate words in connected speech. Lack of factual
knowledge, target language context, and socio-cultural
understanding can also hinder their understanding. On the other
hand, concentrating is a big problem for students, because lack

of concentration can cause them to miss important information,

which impacts understanding of the material.
Therefore, i ess, students need to remain

rocess and understand

f the material

these sounds

e sound unclear and
interfere with the listener's comprehension process. This
combination of external distractions and technical issues can

significantly reduce listening effectiveness (Wilkinson, 2022).
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2.1.3 Busuu Application

2.1.3.1 Definition of Busuu Application
Busuu application is an online language learning
platform founded in 2008 and can be downloaded for free via

Web, i0S and Andro@ The name "Busuu" comes from the

endangered Bu ken in Cameroon (Winas, 2020).
This appli I nicative skills elements of
language learning
anytime and

eir devices, ma ing easy for

ccording to. Shibata ( uage courses

Busuu application hel skills in all

the target language, ing, reading,

d writing. The app also prove users'
grammar and pronunci

application is similar

n. Additionally, with
attractive 1images, users can learn basic verbs, phrases,
expressions, and more. There are also quizzes to test user skills.
Additionally, this app provides dictionaries and grammars that

help in learning foreign languages (Mulyadi, 2021) All material



2.1.3.2

15

available here is always updated through an attractive and
interactive display. Users can also interact with other users to
directly practice foreign languages. The algorithm in this
application allows Busuu to prepare the best course according to

user needs. (Meniwati & Mutiaraningrum, 2022).

tures to enhance the

chieve their
g Course Content: | i nt, including
shcards, to help better u

tion ‘and Fun:- Featur , points and

and remember new words effectively.

7. Speaking and Writing Practice: Practice to improve speaking

and writing skills in the target language.
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8. Community: Global student network to share experiences and
learn together (Simamora, 2024).

From the description above, it can be concluded that

Busuu concluded as an effective educational medium because

the application is designed to meet students' learning needs

new complete and interesting

(Afifka, 2024).

s of Busuu Application

e several .reasons

1. Learning Materials Arranged Based on Levels

Before starting to study with this application, users can
choose their level based on the material they have studied

previously. This level is determined through a test in the
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application. That way, the material studied is adjusted to
students' abilities, so they can save time and not re-study
material they already understand.

2. Interactive Learning Media

The material provided by this application is clearly

developed. In features, vocabulary learning is

ities. Busuu i ine whether

nt's pronunciation is ect. Several

edia programs are also rther sharpen

understanding: Overa ication is a

interactive media tha for speaking,
and writing materials.

antly Evaluate Users Develo

has finished le

addition, the app comes with a lesson plan that includes

setting lesson schedules, reminders, and even an estimated
time to complete the lesson based on a pre-made schedule.

This feature is very useful as users can predict when they will
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finish the lesson, and if it takes too long, they can reset the
schedule by adding more study hours.
4. Ability to Interact with Other Users
In addition to learning, users also have the opportunity to

communicate, chat or practice English directly with other

users. The ap a friends feature, so students can

e also learning English.

e Material

application only-provid

termediate and advanc Is, as well as

such as offline learning

ired to pay a

ion fee. This is an ob who do not

ncur additional costs.

e for Deep Learners

¢h concentration and

tion focuses more on
knowledge transfer without personal educational elements,
such as direct relationships between teachers and students.

3. Incomplete Language Choices
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Not all languages are available in Busuu application,
especially certain languages such as Arabic. In addition, for
Arabic, the lack of direct interaction with teachers can cause
misinformation, which has the potential to cause

misunderstandings in learning.

4. Technical and

is research, some studi searcher, are

ce students listening t plication and

research Journal by 0) in "EFL

Students’ ards Autonomous Le BUSUU: A

lores students' perc

setting study sche r proficiency students
spent more time on the app, indicating a link between skill level and time
investment. Students focused on vocabulary practice, choosing study

materials aligned with their goals, and managing content order, fostering

ownership. The app's automated feedback helped them reflect and adjust their
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strategies. Therefore, students had a positive attitude towards Busuu, which
supported autonomous learning and improved their English, especially
vocabulary.

Second, the research “Learning English Listening Using Learning English

Listening Using Media Busuu Application” by IImi (2023) shows that Busuu

application has a positive imp ing English listening at SMP N 1

as materials

's level and voice-b support an

ess. However, there ar ch as limited

free mat dence on internet acces ack of direct
s. Therefore, Busuu h effective in
learning h there are several wea
"The Use of Busuu for Lea

es in depth the

approach. The stu o used Busuu for two
months as part of their listening practice. The research results show that the
Busuu application provides many benefits, such as helping to expand

students' vocabulary, providing a variety of varied listening exercises, and

encouraging independence in the learning process through interactive and fun
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features. In addition, with all these advantages, Busuu is considered very
suitable for use in listening classes because it can help improve listening
skills effectively.

Fourth, research by Citrayasa (2019) “Junior High School Students’ Lived

Experiences of Learning English Using Busuu” The main focus is how

students utilize their smartpho English outside the classroom and

outside school hours, a s create meaning related to
their awareness, rocess. The research
results show, nings. First, the

learning ents to learn

anywher ubiquitous .learning). ing process

becomes

teresting (fun learning).

acts as ing assistant .which i i ing students

understa

The etween this research an ies lies in the

ion. The first, second and

increasing the abilt

experiences in usi i 1 hours. This research

offers a different perspective by highlighting students' feelings when using
Busuu which has rarely been studied. The focus is on emotional aspects such
as comfort, satisfaction, motivation, and disappointment, to provide new

insights into how students' feelings affect their learning experiences.
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2.3 Conceptual Framework
This research involved students’ feelings about using Busuu application
to develop their listening skills. In the data analysis, the research used
thematic analysis by Braun and Clark (2008) and Appraisal theory by Martin

and White (2005).

Busuu Application in Learning Listening
Skills

Students’ feelings on utilizing Busuu App
in learning listening skills

Appraisal Theory

Inclination/Disclination
Happines/Unhappines
Security/Insecurity
Satisfacation/Dissatisfacation

el

Figure 2.1 Conceptual Framework



CHAPTER III

RESEARCH PROCEDURE

3.1 Research Design
The researcher adopted a qualitative research approach (Moleong, 2008) to

gain a deeper understandin ts' feelings in using the Busuu

study employed a narrative

ased on the
t on their overall feeli
the Busuu application
By cap onal narratives; the re

to provide a

ehensive perspective o 1 aspects of

valuable insights

impact of educatio t and motivation.

3.2 Research Context
This research implemented interviews to collect the data. According
to (Kvale 2019), an interview is a conversation with a purpose, where the

interviewer seeks to obtain descriptions of the interviewee’s experiences and

23



33

24

views on a particular topic. Furthermore, the researcher conducted semi-
structured interviews with four students to collect the data. Semi-structured
interviews allow flexibility in exploring the perspectives of the participants
while maintaining consistency in the key questions (Cohen, 2018).

Subsequently, the interviews were conducted face-to-face and used Bahasa

Indonesia to prevent misunders he questions.

Setting and Participa

a, Indonesia. Busuu
is a free a his application
was cho s can interact w is application
can be e dy involved
four peo i consisted of men and round 17-18
years. T ose them because they tool to help
learn En illing to share their stor

Nayla p ¥ used Busuu in
ago and still using it.

2. Sisi as used Busuu in
months ago and still using it.
3. Tristan Male 18 | He has used Busuu in months

ago and still using it.

4. | Digo Male 18 | He has used Busuu in months

ago and still using it.
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3.4 Data Collection
This study used a semi-structured interview technique as the primary
method of data collection. This approach allowed informants to provide
detailed and in-depth responses to interviewer questions, thus enabling a

richer understanding of their experiences and perspectives (Sugiyono, 2006).

In addition, to minimize the rj jnterpretation and ensure clarity, all

interviews were cond he mother tongue of the
participants. This open and comfortable
thoughts more
aged to share
their per: i ely based on their liv

ensuring that

their narr authentic and reflected spectives.

ducted face-to=face, ch schedule

participants’ availabilit comfort and
This approach not participant
contributed to the overall de

collected.

3.5 Data Validity
Validity ensure vant and reliable data.
To increase validity, this study applies triangulation, which is combining

various perspectives, methods, or data sources to obtain a more

comprehensive understanding (Thurmond, 2001).
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In this study, triangulation was applied to ensure data reliability by
analyzing the same information through various approaches, including face-
to-face interviews and documentation. The triangulation process involves a
thorough evaluation of the data obtained from both methods. Findings from

face-to-face interviews were verified with relevant documentation to ensure

consistency and alignment. Thi strengthens the credibility of the

study by validating data

Data Analysis

The res \White, 2005) to
explore ts. Appraisal
theory fi individuals _evaluate experiences,

nal responses as positiv eutral, based

d context: In this stud

the participants' feeli sing Busuu

nglish, particularly the i ctions during

feelings are inte

To analyze the terviews and identifies
key themes by reading the transcripts multiple times for a deeper
understanding. The researcher follows the thematic analysis procedure

outlined by Braun and Clarke (2006), which includes the following six steps:
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1. Familiarizing
In the first step, the researcher transcribed the data from the interview
result and translated it into English since the interview collected in
Bahasa Indonesia. Afterward, the researcher re-reading the transcription

to familiarized with the data.

2. Generating initial codes
The researcher code ta relevant to each code.

s into potential

s answer the research q
5. i themes

ed and refined the the
zed the data within them.
Producing the r

result.

ponses were analyzed
using Martin and White's (2005) appraisal theory. The affect analysis
focused on identifying the sources of emotional reactions expressed by
participants, such as happiness, sadness, anger, or frustration, and how

these emotions influenced social interactions. In addition, to gain a deeper
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understanding of students' emotions, the researcher categorized the data

based on four key  parameters:  inclination/disinclination,
satisfaction/dissatisfaction, security/insecurity, and
happiness/unhappiness.

3.7 Research Steps

This research was done thro as follows:

1.
be discussed on
2.
searcher _.conducted lated to the
3. se of the research

eral literature review,

ch.

conducting
5. Analyzing the
The researcher analyzed the data using thematic analysis developed by

Braun & Clarke (2006).
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6. Reporting the result of the research

In the last step, the researcher reported the result of the research in a

narrative form.

3.8 Research Schedule

No Activities Nov DecgnJan Feb Mar Apr July
2024 S 2025 2025 2025 2025

VN

Submission

of reseas

topi '

al

g
ch

sal

sal

approval

)

Conductt

6. ..
and writifig
the research
Estimation

7 of  thesis

examination




CHAPTER 1V

FINDINGS AND DISCUSSION

In this chapter, the researcher presents the findings and discussion of the

research. The findings of the research obtained from the interviews are presented

and discussed to answer the researc Specifically, this section describes

students' feelings or experi plication to learn listening

skills.

4.1 Findings

In pre s, the researcher tion aimed at

ings, with a_particula ir emotional

process. This question gain deeper
ts perceive ‘and emoti heir learning
heir levels of motivati , and overall
ning their responses, r sought to
ctors that contribute to
their
experience.

The interview 2025, with location
adjustments adjusted to the convenience of each participant. Participants in
this interview consisted of four people who had used Busuu for several

months previously and were still actively using it. Therefore, from the results

of the data that had been collected, the researcher found that there were

30



31

various emotional responses that emerged from their experience in using
Busuu, especially in the context of learning listening skills. These responses
include positive and negative feelings felt during the learning process.
Positive feelings are generally related to increased motivation, ease of use of

the application, and listening features that help in understanding the material

more effectively. Meanwhile, elings arise due to limited access
and challenges in unde native speakers in listening
exercises provide ication. ings provide a more

using the Busuu

Interview Q
(Translated Ve
“Busuu can hel i a, Interview

listen, . to the
pronunciation in
situations.* [satisf:
“I' think busuu ca

Tristan,
Interview 27"
February 2025

there are realistic

conversations”
[inclination]
“Busuu  helps me to | Digo, Interview
increase my  English | 27"  February
vocabulary by providing | 2025

learning materials that are
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relevant to my daily life”
[satisfaction]

e Students’ Feel
Motivated to
Learn Listening

Skills

“I feel challenged to keep | Sisi, Interview
trying again in the learning | 28"  February
process” [inclination] 2025

“I feel very happy and | Nayla, Interview
motivated when learning | 28"  February
with the listening features | 2025

in B App”’ [happiness]

y

to use Busuu | Digo, Interview
want  to | 27"  February
: this | 2025

it us

)

€ aotivate

arning, ally 27t
listening  skil ause ary 2025
Busuu app the
process easier ar ore
enjoyable” [happi
. “The True» and Ise Interview,
on | Features " in I ing February

exercises in this ¢ elp
me in terti my
understanding of ial
presented” [satisfa

“The ' listening ice
feature that sorts

a, Interview
vocabulary into sepd
is very

28" Februa
[satisfaction] -
“I inj ¢ al

ey ] ebruary
ind ds
T 1 gs
important”

1S very
[satisfaction]

“The true or  false | Tristan,
questions are better | Interview 27"
because there are no | February
confusing answer
choices”[Satisfaction]
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2. | Negative Feelings “The problem is the ads, | Nayla, Interview
e Discruption in | so its not comfortable for | 28" February
Learning Due to | studying, sometimes the | 2025
Limited Access ads are quite long”
[dissatisfaction]
“The free content is | Sisi, Interview,
limited so it reduces the | 28"  February
effectiveness of learning | 2025
and we have to but a
”’ [disinclination]
the end of | Tristan,
here are ads. | Interview 271
want to | February 2025

interview
February

for me. So I still
free'version, even
have to deal with
make me
[dissatisfaction]

elings refer to favorable otional responses that

ce when a situation alj

his study, participants
expressed three primary aspects of positive emotional responses while

using the application: inclination, satisfaction, and happiness.
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4.1.1.1 Busuu Might Help Students to Improve Their Listening
Skills
Based on the interview results, it can be concluded that all
participants experienced real benefits from using the Busuu

application in learning listening skills. They stated that the

features in the a specifically in listening skill that
essed that they were
ear the correct

from native

is can be seen from t "Busuu can

atisfaction] in learning with Busuu
ear the correct pronunci situations, I

tand the intonation of urally.” This

easier to

Meanwhile, Tristan demonstrated an inclination desire to
keep learning, driven by features that help expand vocabulary
through realistic conversations. In his interview, Tristan stated

that he felt motivated to understand when and how words are
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used in everyday contexts. This indicates that he is not just
learning passively but also has a desire to apply his new
knowledge in real-life interactions. This kind of motivation is a

key aspect of language learning as it reflects the learner's active

engagement.

the learning process i and provides

its to.their language ski se interviews

tudents-have a-wery po to the use of

ening features. Their re nd cognitive
ts such as improved I

include emotional response

d motivation. B

and developing their English skills.
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4.1.1.2 Students’ Feel Motivated to Learn Listening Skills
The participants' statements indicate that using Busuu
application provides a learning experience that is enjoyable,
challenging, and motivating. The application has successfully

created a learning environment that not only focuses on

outcomes but al izes an engaging and sustainable
learning pr. challenged, as expressed by
intrinsic motivation to

icipants Sisi said
ed [inclinati again in the
ocess, because the le used is not
s falls.nto the category

uriosity-and a personal

ing their skills. The ch ed in the app

learning experience.
Happiness arises from the engaging and interactive learning
methods employed by Busuu, which are far from the
monotonous approaches often found in traditional learning.

When the learning process is enjoyable, students are more likely
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to participate actively and feel comfortable throughout each
learning stage. Meanwhile, satisfaction comes from two main
aspects first, the effectiveness of the material delivery method,
and second, the evident progress in their listening skills. This

shows that students not only enjoy the learning process but also

improve their

maintaining

of motivation,-as s reciated and

ughout their learning jo Busuu is not

ive in enhancing stude ills, but also

n enjoyable,

language learning, particularly in the area of listening

comprehension.
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4.1.1.3 Listening Practice Features on Busuu Make Students’
Understand Better

The listening practice features provided by the Busuu

application have been proven to provide a real contribution to

improving students' understanding in language learning,

especially listeni rough an interactive approach and
se features are able to create

ctive but also fun and

itive response
pants was the True or expressed by
istan.-This_feature all directly test
tanding of the material stened to. By
tatements that must b rue or false,
forced to focus and u ntents of the

tion or statement carefully.

ecessary. This creates

a reflective and constructive learning process.
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1 did all the housework today.
“housework’ merujuk ke pekerjaan dan tugas
rumah tangga.

appropriate verbs. Thu
stic understanding of E
perience. -This shows

satisfied, but also mo inue learning

Put the words in order.

|/ —e

new role. how you're
getting to grips with your 1thought
1d ask

Features 4.2 Vocabulary Sorting Features
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Meanwhile, Digo emphasized the importance of listening
exercises involving word repetition and synonym recognition.
He stated that the ability to recognize repeated words and words
with similar meanings is very helpful in expanding vocabulary

mastery. Repetition helps strengthen memory of important

t part of listening and s

Listen and select the similar words the speaker
uses to avoid repetition.

It was a hard to leave my

country, but | feel | made the right

Therefore, it can be concluded that the listening practice

features in Busuu application are not only technical, but also
provide psychological and pedagogical benefits for students.
The learning experience provided becomes richer, because

students feel actively involved, get useful feedback, and feel real
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progress in their skills. This shows that Busuu is able to
combine motivational aspects such as inclination, emotional
aspects such as happiness, and cognitive aspects such as
satisfaction into a more comprehensive listening learning

process. Overall, the approach applied by Busuu in the listening

feature has suc creating an interesting learning
needs, and supporting the

s. These features not

self-confidence

ngs refer to adverse e ses that arise
e does not meet an indi tions or fails
of comfort or value. Th i en stem from

ion, inconvenience, or |

tudy, participants de

Access

One of the main obstacles faced by EFL students when
using the Busuu application to improve their listening skills is
the limited access to content and the frequent appearance of

advertisements. Based on the interview data, the most common
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complaint relates to ads that appear each time a user finishes a
lesson. This issue was raised by Nayla, Tristan, and Digo, all of
whom expressed dissatisfaction with the learning experience
being disrupted by relatively long ad breaks. it's like tristan said

“almost at the end of every lesson there are ads. So everytime |

want to move on aterial, there must be an ad break.

I think to the Ilearning flow

rtisements interrupted

they had built,

tion, limited access to Is in the free
o poses a_significant
hat they.could.not acce ant topics as
nly available in the paid . ituation made
process less effective, tent was not

t to meet their needs for

enefits of t

The combination of advertisement interruptions and limited
content in the free version contributes to a decrease in learning
effectiveness. Students feel hindered in accessing materials

freely and continuously, which ultimately reduces their
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motivation and comfort in using Busuu as a learning tool. This
situation highlights that although Busuu has great potential to
support listening skill development, issues such as restricted
access and ads interruptions need to be addressed to create a

more optimal and engaging learning experience for students.

4.2 Discussion
This chapter discu 1 sing Busuu application in
learning listeni . i searcher identified

various p 1 i application in

of the. interviews re participants

ete and meaningful be g the Busuu

skills. They

plication: inclination,
satisfaction, and happiness. The term inclination referred to their natural
interest and willingness to continue using the application as part of their
learning routine. Satisfaction was associated with their positive

evaluation of the features and functions available within the app, while
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happiness stemmed from their enjoyment and sense of achievement

during the learning process.

Furthermore, participants explained that Busuu played an

essential role in helping them grasp English pronunciation and

intonation within realistic eaningful contexts. The application

offers authentic and v ials, which they found helpful in

ome more familia tone
mmonlyused-expressi king spoken
ollow and ‘'more relatabl mmunication

t Help Students’ to

2020). The materials presented in Busuu, particularly the dialogues

and conversations involving native speakers, expose learners to
English as it is actually spoken in everyday life. This kind of

exposure is crucial because it enables students to recognize and
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internalize how language functions in natural communicative
contexts. They are not only introduced to standard vocabulary and
grammar structures, but also become familiar with key features of
spoken English, such as intonation patterns, word stress, reduced

forms, connected speech, and frequently wused idiomatic

expressions. These are often absent in traditional

ial for effective real-world

tions for new

ensuring
are not just memorizi ds, but also
the meanings, functio iate usage of

ons within different c i ettings. As a

s are guided to see lan than a set of

es a dynamic and liv ol that reflects social,

ituational nuances. Thi

which learners are

ting on language input

(Renandya, 2020).
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In addition to its pedagogical features, Busuu also
contributes positively to the learners’ emotional and psychological
engagement with the learning process. The user-friendly design
and personalized learning paths allow students to progress at their

own pace and tailor their study sessions according to their

individual learning s increases their sense of autonomy

feelings of satisfaction and

k from native
uage learners

d supportive

fosters a sense of ivation, and

using the language (Gr uch a learning

courages - intrinsic
langua onstrate a proactive
attitude ultiple times, seeking
clarification, reviewing their errors, and exploring supplementary
resources provided in the app or beyond. This self-initiated

behavior reflects not only an increased awareness of their own

learning needs but also a long-term commitment to language
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acquisition. The presence of this motivation is a key indicator of
learner autonomy, which is essential for sustained progress and
mastery in language learning (Little, 2022). Ultimately, Busuu
serves not only as a technological tool, but also as a catalyst that

promotes continuous, self-driven engagement in the language

learning journey in the domain of listening

ss, particularly in list i ich are often
tudents as_difficult, mo ess engaging
nguage: competencies ). Listening
levels of focus, patien n—elements
to frustration or loss o i supported by

rning environment. However

visual feedback and
progress tracking, transforms listening activities into more dynamic

and rewarding tasks (Graham, 2020).
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One of the key features that encouraged students to stay
motivated was the assessment system that provided immediate
feedback upon completing each module. Instead of waiting for
external validation, learners could instantly see their performance

and identify areas that needed improvement. This helped create a

|f-awareness, as students became
more conscio ss and learning gaps. As a
result, became part of a
in, refine their
mprehension
erse.and non-repetitive content also
a more-engaging expe an receiving
of exercise repeatedl

exposed to

, such as short dialogu atching, fill-

h of the tasks enabled
students to study consistently without feeling overwhelmed,

promoting regular practice and habit formation (Field, 2020).
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Beyond the structural design of the application, Busuu also
fostered positive emotional responses that supported motivation
from within. Many students reported feeling satisfied with their
learning journey because they could adjust the pace and style of

learning to match their individual preferences. They were able to

take control of their repeat lessons as needed, and focus

jved from seeing
or improved
of native speaker dialo

gnificant role

heir desire to continue.

patterns-reflect-the pres ¢ motivation,

s are encouraged b rs such as

rsonal interest, and th overcoming

Unlike extrinsic motivation,

rewards ations, intrinsic

ss to continue using
Busuu regularly, not because they were required to, but because
they found the experience enjoyable, effective, and aligned with

their learning goals.
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The motivation cultivated through Busuu also appeared to
enhance students’ overall learning behavior. Many of them
reported developing habits such as reviewing materials multiple
times, exploring additional features within the app, and actively

seeking deeper understanding rather than simply completing tasks

behavior indicates a shift from

perceived difficulty

dback, varied materi

sustained

success in mastering listening
comprehension, which often requires continuous exposure,

practice, and persistence.
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4.2.1.3 Listening Practice Features on Busuu Make Students’

Understand Better

In the context of improving language comprehension, the
listening practice features available in the Busuu application have

proven to be very help r students in building better linguistic

"True or False" provide an

competence. Fe

aterial. This

to identify

correct them directly ( is immediate

hanism encourages le ore attentive

ng tasks, while sim moting self-

d reflection both of are essential for deep

was considered very

of sentence structure,
the use of appropriate verbs, and grammar in general. Through this
activity, students are exposed to meaningful sentence construction
rather than mere memorization of vocabulary, which contributes to

more contextualized learning. They felt that through this feature,
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they could learn to construct sentences more precisely and
logically, which also trained active listening skills by requiring
them to recall and reproduce what they had heard.

Other features such as synonym recognition exercises and

word repetition tasks were also considered very useful in

writing.

ants_reported a high le

se they found that the 1 became more

oseful, and engaging. nature of the
as step-by-step listeni instructions,

iate feedback helped students

Additionally, the interactive and diverse format of the

activities made the learning experience more enjoyable, reducing
boredom often associated with traditional listening practices. The

variation of tasks kept learners mentally stimulated and emotionally
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invested throughout the sessions. As a result, students felt more
emotionally connected to the material and more confident in their
ability to make progress.

This sense of enjoyment and clarity contributed to a strong

internal motivation to continue using Busuu regularly. Students

expressed that the ap elped them improve their skills but
of listening practice into

perceived the app not

utine, suppo

ent, and gradual devel

guage skills.

Its showed that not

from using the Busu

ed negative emotj

the app dis used frustration. This
restriction made it difficult for them to fully explore or benefit from the
features provided, leading to a decreased sense of motivation and a

reluctance to continue using the application consistently. The inability

to access complete learning materials, especially advanced listening



54

exercises, hindered their progress and reduced their overall engagement

with the platform.

4.2.2.1 Discruption in Leaning Due to Limited Access

One of the main obstacles experienced by participants in

using the Busuu ap or listening practice is the issue of

limited acce affects the comfort and

(Aufa, 2025). Many

ds are not only tec
lly break the learning
een established. In th line learning,
crucial for

nd smooth access to

focus. When participa o pause and

mersion and learning
rhythm is repeatedly disturbed.

In addition, the limited access to free content also emerged
as a significant discomfort. Some participants expressed their

disinclination to purchase a premium account due to financial
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reasons, even though they realized that the free version does not
cover all the materials needed for optimal learning. This situation
creates a dilemma: on one hand, they want to improve their
English skills, but on the other hand, access to more advanced and

in-depth materials is hindered by the paywall. Relying solely on

the free version res rning experience that feels limited,

ing environment. digita here not all
fford equal aceess to hi i nt. Although
ed language learning is

in practice, the freemiu eates barriers

fford premium access
may miss out on essential listening materials that are crucial for
deeper comprehension, resulting in a fragmented and less

cohesive learning experience.
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Moreover, this inequality can negatively impact learners’
confidence and sense of self-efficacy, as they may perceive
themselves as less capable simply because they do not have the
same resources as others. This is particularly problematic in

language learning, where consistent exposure and practice play a

significant role in ncy. If students are forced to work
within the cq i aterials, their progress may

learning may diminish

this barrie i portance of
nguage learning pla

sound but also inclusi

ing strategies, occasiona ium features,

al collaborations could o ensure that
regardless ‘of economic efit equally.

ddressing this issue, language

ontribute to wi



CHAPTER V

CONCLUSION

5.1 Summary of the Findings

Based on the results of the interviews conducted, it can be concluded that

the use of Busuu application students with a diverse range of

earn listening
a significant increase g motivation
while us ation. Features' such nd engaging
listening considered highly effe i ing students
understa glish materials presente the context-

based le

able to create a

However, alon tudy also recorded the
emergence of negative feelings among some students. One of the main factors
contributing to these negative feelings was the limited access to premium

content, which was only available through a paid subscription. This limitation

disrupted the continuity of the learning process and, in some cases, caused

57
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interruptions in students’ learning flow. In addition, other distractions such as
advertisements also affected students' focus and motivation. These conditions
made some students feel that they could not fully optimize their use of the
application. Therefore, although Busuu demonstrates great potential as a

digital-based tool for developing listening skills, improvements, particularly

regarding access policies and icnce, are necessary to maximize its

benefits and support stu sustainable manner.

elopment is needed.

s on exploring the use o tion as a tool

in learni i ills, especiallythrough of Busuu's

premium an provide wider and to learning

materials. iti ences of EFL

ly how they feel about

motivation, confidence, and challenges faced in the learning process through
digital applications. Therefore, further research is expected to provide a more
holistic insight into the influence of digital applications on students' English

skills and the factors that influence their success in independent learning.
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