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MOTTO 

“And whoever places their trust in Allah, He will surely provide for their needs.” 

 

~ Inspired by QS. At-Talaq: 3 

“Everything will be all right, because God has promised that after hardship comes 

ease.” 

 

 ~Raim Laode, Bersenja Gurau 
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ABSTRAK 

 

Penelitian ini bertujuan untuk mengeksplorasi pengalaman belajar siswa EFL saat 

membaca teks multimodal. Penelitian ini menggunakan metode kualitatif dengan 

pendekatan penyelidikan naratif untuk mengkaji bagaimana siswa menafsirkan, 

merespons, dan memahami kombinasi unsur linguistik dan visual yang terdapat 

dalam teks multimodal. Data dikumpulkan melalui pengamatan kelas dan 

wawancara naratif semi-terstruktur dengan siswa yang secara aktif berinteraksi 

dengan teks multimodal dalam pembelajaran bahasa Inggris. Pendekatan ini 

memungkinkan peneliti untuk memperoleh pemahaman mendalam tentang proses 

membaca siswa, termasuk bagaimana multimodalitas mendukung atau menantang 

pemahaman mereka. Selain itu, penelitian ini berfokus pada pengalaman pribadi 

siswa untuk mengungkap keterlibatan mereka, serta makna yang mereka bangun 

selama proses membaca. Temuan penelitian ini diharapkan dapat memberikan 

wawasan berharga bagi guru dan pengembang kurikulum dalam merancang 

pembelajaran membaca berbasis multimodal yang lebih relevan dan bermakna 

bagi siswa EFL. 

Kata Kunci: Siswa EFL, pengalaman belajar, teks multimodal, Pemahaman membaca, 

penyelidikan naratif. 
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ABSTRACK 

This study aims to explore the learning experiences of EFL students 

when reading multimodal texts. This study employed a qualitative method 

with a narrative inquiry approach to examine how students interpreted, 

respond to, and made sense of the combination of linguistic and visual 

elements found in multimodal texts. Data were collected through classroom 

observations and semi-structured narrative interviews with students who 

actively interacted with multimodal texts in English language learning. This 

approach allowed researcher to gain an in-depth understanding of students' 

reading processes, including how multimodality supported or challenged 

their comprehension. In addition, this study focuses on students' personal 

experiences to reveal their engagement, and meanings they constructed 

during reading. The research findings are expected to provide valuable 

insights for teachers and curriculum developers in designing multimodal-

based reading learning that is more relevant, and meaningful for EFL 

students. 

Keywords: EFL student, learning experiences, multimodal texts, 

reading,comprehension, narrative inquiry 
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CHAPTER 1 

INTRODUCTION 

 

1.1 Research Backround  

In today's digital age, millennials and Generation Z are accustomed to 

expressing their ideas and meanings through multimodal technologies such 

as video and other media (Mills & Unsworth, 2018; Lim & Toh, 2020). This 

change has had an impact on the world of education, particularly in the 

teaching of English as a foreign language (EFL). Students often interact 

with multimodal texts that combine various modes of representation such as 

text, images, sound, movement, and interactive elements into a single 

meaning (Bezemer & Jewitt, 2010). This is perspective is supported by Sallu 

(2023), who argues that the use of multiple modes such as visual aids, 

technology, and interactive activities, EFL learning can create a dynamic 

and meaningful learning experience environment that meets the needs and 

preferences of students. However, in the context of reading, EFL students 

often face challenges such as difficulty integrating semiotic modes, which 

can hinder the understanding of multimodal texts (Walsh, 2010). 

One approach that reading problems in EFL are inherently complex, as 

many students have limited vocabulary, sentence structure, and ability to 

interpret implicit meaning. However, when multimodal texts are introduced in 

learning, many students actually receive additional support in understanding the 

reading material. This is in line with Abidin's (2022) view, which emphasizes 
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that multimodal technology-based learning can improve students' higher-order 

thinking skills and conceptual engagement, while Altas (2014) shows that a 

multimodal approach allows students to build knowledge independently 

through the integration of various representations. Visual elements such as 

images, diagrams, colors, and layout play an important role in clarifying 

linguistic information that is difficult to understand textually, so that students 

who previously had difficulty interpreting the meaning of words or sentences 

can be assisted by visual representations that reinforce the main message. In 

addition, the application of multimodality in reading instruction has been shown 

to create a more active classroom atmosphere, increase students' motivation to 

read outside of class, and build their confidence in learning languages, 

especially reading skills (Bao, 2017).  

Chen (2010) explains that multimodality refers to all semiotic sources, both 

verbal and visual, that can be used to build dialogic engagement in a text. This 

means that communication in a text does not only depend on written words, but 

also combines various other visual elements. Serafini (2011) emphasizes that 

texts used in secondary school learning often contain multimodal elements, such 

as images, hypertext, and graphic design elements that support the content of 

the text. Dressman (2019) explains that multimodality can combine visuals with 

printed text to support understanding in conveying meaning. Jewitt (2012) 

identifies several main modes: linguistic, visual, audio, gestural, and spatial. 

The use of these modes is in line with the demands of 21st-century learning, 

which emphasizes the use of technology and digital media in learning activities 
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(Mulyani et al., 2023). Thus, texts expand the ways in which students read 

critically and creatively. 

Multimodal texts are becoming increasingly relevant in reading instruction 

because they can be an effective means of enhancing the reading learning 

experience in EFL. This approach creates an engaging, interactive, and 

meaningful learning experience for students (Sallu, 2023), with the combination 

of visual and digital modes increasing engagement, motivation, and learning 

outcomes (Chen, 2021; Hu, 2021). Djamdjuri et al. (2021) state that multimodal 

activities can improve students' English language skills. Jiang (2017) adds that 

multimodal digital literacy opens up access to educational technology with a 

broad influence on the development of EFL literacy. Sinar et al (2023) 

emphasize that multimedia strategies in multimodal learning stimulate a 

positive learning environment, encouraging students to express their 

understanding through creative reading tasks.  

Multimodal learning experiences play a crucial role in education, especially 

at the high school level. Learning experience design is a process related to the 

effectiveness of learning interventions, as well as the interrelationships and 

interdependencies between learners as users, planned learning experiences, and 

the learning environment (Schmidt & Huang, 2022). In addition, a number of 

studies have emphasized the need for guidance from teachers and instructional 

support for students in utilizing digital devices to enhance the learning process 

(Aloizou et al., 2024; Kennewell & Beauchamp, 2007). With a focus on 

meaningful and responsible technology (Haleem et al., 2022). In Indonesia, Al 
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Fajri (2020) the importance of multimodality, but exploration of EFL students' 

reading experiences through multimodal texts is still limited, especially in high 

schools. Previous research has focused more on the effectiveness of 

multimodality in improving general writing and reading skills (Jiang, 2018; Lim 

& Toh, 2022; Maghsoudi, 2022), rather than on students' subjective experiences 

when interacting with multimodal texts in the reading process. 

This research is important to bridge this gap by exploring the real 

experiences of EFL students in reading through multimodal texts, using 

narrative inquiry that allows for in-depth exploration of stories and personal 

reflections (Benson, 2014; Clandinin, 2019). This approach is relevant because 

it focuses on learning history, personal experiences, and biographies related to 

reading (Liu et al., 2023). The results are expected to provide an in-depth 

understanding of multimodal texts as a communication practice relevant to the 

lives of young people in the digital age (Lim, 2022), as well as implications for 

a more inclusive and effective EFL curriculum. Thus, this study contributes to 

the development of teaching practices that prioritize students' experiences in 

reading multimodal texts. 

1.2 Formulation of the Problem 

Based on the outlined research background, this research raises one main 

question, namely “How do  EFL students experience  reading through 

multimodal texts?”. 
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1.3 Aims of the Study 

This study aimed to “explore how EFL students experience reading 

multimodal texts in their English learning process”. This study aims to provide 

a deeper understanding of students’ experiences, perceptions, and responses to 

the use of multimodal texts. The findings are expected to serve as a reference 

for teachers in understanding how students interact with multimodal texts and 

how these experiences influence their English language learning process. 

1.4 Operational Definition 

To prevent any misinterpretation of the terms used in this study, the researcher 

presents the following definitions relevant to the study: 

1.3.1 Multimodal text: An approach to constructing meaning in reading 

texts that combines two or more modes of communication, 

particularly linguistic modes, designed to improve students' 

reading comprehension (Kress & van Leeuwen, 2001). 

1.3.2 Learning Experience: Experiences that are understood and 

evaluated by individuals through the expression of attitudes, 

feelings, and judgments toward a learning event (Martin & White 

2005). 

1.3.3  Reading: The ability to comprehend written text, which includes 

identifying explicit information, inferring implied meaning, and 

summarizing main ideas (Grabe, 2009). 

1.5 Significance of the Study 

This researcher is expected to provide theoretical, empirical, and pratical 

benefits. 
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1.3.4 Theoretical:  This study is expected to contribute to the 

development of theories related to multimodal texts in English as 

a foreign language (EFL) learning, especially in the context of 

reading, particularly through the narrative inquiry approach. The 

findings of this study can enrich the theoretical framework in the 

fields of literacy, multimodality, and the integration of student 

learning experiences during the learning process. 

1.3.5 Empirical: This study provides empirical contributions in the form 

of narrative data about students' real experiences when reading 

multimodal texts in EFL classes. The results of these narratives will 

be an important source of information in understanding how 

students experience and interpret multimodal text practices from 

the direct perspective of the learners. 

1.3.6 Pratical: This researcher provides reflective and contextual 

insights for teachers, education practitioners, and policymakers on 

how students experience English language learning through 

multimodal texts. The findings of this research are expected to 

serve as a basis for designing teaching strategies that are more 

relevant to students' digital lives and support a more interactive and 

meaningful learning environment. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

5.1 Conclusion  

Based on the findings, it can be concluded that EFL students’ experiences 

with reading multimodal texts reveal a variety of responses during the 

reading process. Most students had a positive experience because texts 

accompanied by images, videos, and subtitles made reading more engaging 

and less tedious. Visual and audiovisual elements helped students 

comprehend the text, particularly when encountering unfamiliar words. 

However, in some situations, students also faced difficulties, especially 

when confronted with numerous difficult vocabulary words, leading to 

confusion and a decline in motivation to continue reading. 

Students demonstrated efforts to comprehend the text by employing various 

strategies, such as pausing the video, reading the subtitles, replaying specific 

sections, and looking up the meanings of unknown words. This indicates 

that students do not merely read passively but actively adapt their learning 

methods. Multimodal texts are considered helpful and make the reading 

process more engaging however, their use still requires support through 

improved vocabulary mastery to ensure students’ comprehension develops 

more optimaly. 
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5.2 Suggestion  

5.2.1 For English teachers 

Teachers are suggested to optimize the use of multimodal texts in 

reading instruction by integrating various modes such as written text, 

images, audio, and video in order to create more engaging and effective 

learning experiences. By doing so, teachers can accommodate different 

learning styles among students and help them better understand reading 

materials through multiple sources of information, especially for those 

who still struggle with English comprehension. 

5.2.2 For students 

Students are encouraged to actively engage with all available modes 

in multimodal texts and develop independent strategies in understanding 

reading materials, such as using visual cues, subtitles, and contextual 

clues to support their comprehension. In addition, students should not 

solely rely on one mode but should attempt to combine different sources 

of information in order to gradually improve their vocabulary, reading 

skills, and overall understanding of English texts. 

5.2.3 For future researchers 

Future researchers are recommended to conduct further studies on 

multimodal learning in different educational contexts, levels, or with a 

larger number of participants in order to obtain more comprehensive and 
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generalizable findings. It is also suggested that future studies explore 

other aspects such as students’ cognitive processes or digital literacy 

skills in relation to multimodal text usage to enrich the existing literature 

on EFL reading experiences. 
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