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ABSTRAK 

Menulis teks argumentatif dianggap sebagai salah satu aktivitas yang 

menantang bagi siswa EFL karena mengharuskan siswa untuk mengatur ide, 

mengembangkan argumen, dan menggunakan fitur linguistik yang tepat secara 

bersamaan. Selama proses penulisan, siswa dapat mengalami berbagai emosi yang 

membentuk keterlibatan dan pengalaman mereka dalam belajar. Oleh karena itu, 

penelitian ini bertujuan untuk mengeksplorasi pengalaman emosional siswa EFL 

dalam menulis teks argumentatif. Penelitian ini menggunakan pendekatan kualitatif 

dengan desain penyelidikan naratif. Partisipan penelitian ini adalah tiga mahasiswa 

Pendidikan Bahasa Inggris di sebuah universitas di Pekalongan, Jawa Tengah, yang 

memiliki pengalaman menulis teks argumentatif di kelas penulisan akademik. Data 

dikumpulkan melalui wawancara semi-terstruktur dengan para partisipan. Data 

dianalisis menggunakan prosedur penyelidikan naratif yang diusulkan oleh 

Clandinin dan Connelly, termasuk membaca teks lapangan, menganalisis 

pengalaman partisipan, dan menyusun kembali narasi. Temuan menunjukkan 

bahwa partisipan mengalami emosi positif dan negatif selama proses penulisan teks 

argumentatif. Emosi positif meliputi kenikmatan, minat, dan kepercayaan diri, 

sedangkan emosi negatif meliputi kecemasan, kebosanan, kekecewaan, dan rasa 

malu. Emosi-emosi ini terkait dengan keakraban topik, tata bahasa, referensi, 

umpan balik, dan pengalaman menulis di kelas. Untuk mengatasi tantangan ini, para 

peserta menerapkan beberapa strategi seperti beristirahat, mengatur waktu, 

menggunakan alat digital, dan mengeksplorasi topik lebih dalam. Temuan ini 

diinterpretasikan melalui Teori Kontrol-Nilai Pekrun, yang menjelaskan bahwa 

emosi siswa berkaitan dengan bagaimana mereka mempersepsikan nilai suatu tugas 

dan tingkat kontrol mereka selama kegiatan pembelajaran. Studi ini berkontribusi 

pada pemahaman tentang pengalaman emosional siswa dalam penulisan 

argumentatif dalam konteks EFL. Temuan ini diharapkan dapat memberikan 

wawasan bagi dosen, mahasiswa, dan peneliti masa depan mengenai pentingnya 

mempertimbangkan aspek emosional dalam pengajaran dan pembelajaran 

penulisan argumentatif. 

 

Kata kunci: pengalaman emosional, penulisan argumentatif, mahasiswa EFL, 

penyelidikan naratif, Teori Kontrol-Nilai. 
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ABSTRACT 

Writing argumentative texts is considered one of the challenging activities 

for EFL students because it requires students to organize ideas, develop arguments, 

and use appropriate linguistic features simultaneously. During the writing process, 

students may experience various emotions that shape their engagement and 

experiences in learning. Therefore, this study aimed to explore the emotional 

experiences of EFL students in writing argumentative texts. This research employed 

a qualitative approach with a narrative inquiry design. The participants of this study 

were three English Education students at a university in Pekalongan, Central Java, 

who had experience in writing argumentative texts in academic writing classes. The 

data were collected through semi-structured interviews with the participants. The 

data were analyzed using narrative inquiry procedures proposed by Clandinin and 

Connelly, including reading field texts, analyzing participants’ experiences, and 

restorying the narratives. The findings revealed that the participants experienced 

both positive and negative emotions during the process of writing argumentative 

texts. Positive emotions included enjoyment, interest, and confidence, while 

negative emotions involved anxiety, boredom, disappointment, and shame. These 

emotions were related to topic familiarity, grammar, references, feedback, and 

classroom writing experiences. To deal with these challenges, the participants 

applied several strategies such as taking breaks, managing time, using digital tools, 

and exploring topics more deeply. These findings were interpreted through 

Pekrun’s Control-Value Theory, which explains that students’ emotions are related 

to how they perceive the value of a task and their level of control during learning 

activities. This study contributes to the understanding of students’ emotional 

experiences in argumentative writing within the EFL context. The findings are 

expected to provide insights for lecturers, students, and future researchers regarding 

the importance of considering emotional aspects in the teaching and learning of 

argumentative writing. 

 

Keywords: emotional experiences, argumentative writing, EFL students, narrative 

inquiry, Control-Value Theory 
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MOTTO 

"Success doesn't belong to the clever. Success belongs to those who keep trying." 

B. J. Habibie. 

"Your future is created by what you do today, not tomorrow." 

Saevia Izzatun Atiqoh 
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CHAPTER 1 

INTRODUCTION 

 

1. 1.  Research Background 

In the context of language learning, there are four main skills that should be 

mastered by EFL learners, namely reading, listening, speaking, and writing. Among 

these skills, writing is often considered one of the most difficult to develop. Writing 

is a process of expressing ideas and thoughts in written form to communicate meaning 

clearly to the reader. In educational contexts, writing plays a crucial role as it serves 

as a primary tool for communication and academic development (Hyland, 2003). 

However, writing is a complex activity that requires the integration of multiple 

cognitive processes such as planning, organizing, and revising (Kellogg, 2008). 

Writing in a foreign language is more demanding because it requires learners to 

manage several components at the same time, including linguistic knowledge and 

idea development (Ferris, 2002). Therefore, writing not only depends on linguistic 

knowledge but also involves cognitive, psychological, and critical thinking abilities. 

 Writing skills are interrelated with academic levels. In writing activities, a 

writer needs to have the ability to organize ideas, analyze data, and construct 

convincing arguments. This process contributes to the development of cognitive 

intelligence and the ability to think deeply (Harmer, 2004). Critical thinking skills 

and language skills are closely related, as language enables individuals to understand 

the world and express their thoughts (Halpern, 2014). In the context of English 

education as a foreign language in Indonesia (EFL), this is relevant to the existence 

of a type of text, namely argumentative text, because to produce effective 

argumentative writing, learners need to demonstrate higher-order thinking skills and 

a strong command of the target language (Hyland, 2003). 

Argumentative texts need skills in how to write them in order to influence the 

readers of the text, so that the readers can be confident in the author's opinions or 

ideas. Therefore, the argumentative text includes opinions that are based on concrete 

evidence and accompanied by valid information or background so that the reader can 

believe in that opinion (Dewi et al., 2024).   



2 
 

 
 

Meanwhile, according to Özdemir (2018) in an argumentative text, the writer 

not only conveys their own opinion, but also tries to convince the reader by refuting 

opposing views. Through writing argumentative texts, students are expected to be 

able to implement their knowledge and skills in understanding and composing various 

types of texts, both oral and written. This process is related to real phenomena, by 

paying attention to the meaning in context, social function, text structure, and 

linguistic characteristics of the texts they read or write. Strong argumentative texts 

are produced through a series of stages, including researching a topic, composing a 

coherent discourse, and pouring ideas into writing (Pei et al., 2017).  

Based on the relevant research mentioned above, this study focused on 

exploring students' emotions when writing argumentative texts, ranging from positive 

to negative emotions. This study was conducted with English Education students at a 

university in Pekalongan, Central Java, who had taken writing classes and understood 

argumentative texts in their lectures. By conducting this research to explore these 

emotional experiences, the researcher aimed to provide and broaden insights for 

researchers and readers in understanding students’ experiences in writing. 

1.2. Formulation of the Problem  

This study presents the following research question, consist of:  

1. How do students experience emotions when writing argumentative texts? 

2. What challenges do students face and what strategies do they use when 

writing argumentative texts? 

By using these research questions, the researcher aims to gain a deeper 

understanding of the types of emotions experienced by students, as well as the 

challenges they face and the strategies they use during the process of writing 

argumentative texts. 

1.3. Aim(s) of the Study 

The purpose of this study is to explore and understand the emotional 

experiences engaging in the process of writing argumentative texts, by documenting 

the narratives they construct around their writing experiences, and gaining deeper 

insights into the cognitive, affective, and social dimensions involved in their writing 

process. Eventually, this study aims to enrich learners' pedagogical understanding 
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and self-awareness by explaining how emotional involvement of text writing shape 

writing development in an EFL context. 

1.4. Operational Definitions 

To prevent misunderstandings regarding the terminologies used in this study, 

the researcher gives the following definitions: 

1. Argumentative Text: Argumentative text is a type of writing in which the 

writer expresses an opinion on a topic and supports it with relevant evidence. 

The purpose of writing argumentative text is to explain and convince the claim 

or argument being presented (Barbee, 2015). 

2. EFL Students: English as a Foreign Language is a language learned in a 

context or environment where it is not used as the primary language in 

everyday communication. Therefore, EFL Students refer to learners who learn 

English in a country or environment where English is not the primary 

language (Oxford, 2003). 

3. Emotional Learning: A feeling felt by person which includes sadness, joy, 

anger or happiness. In the context of education, the word feeling is used to 

express a student of how emotions can engage a learning process (Pekrun, 

2006). 

1.5. Significance of the Study 

1. Theoretical: This research contributes to the development of the Control- 

Value Theory of Achievement Emotions proposed by Pekrun (2006) by 

applying it in the context of EFL writing, particularly in argumentative text 

writing. This study provides insights into students’ emotional experiences 

in the writing process and expands the application of the theory in English 

language education. 

2. Empirical: This research can provide broad insight based on the data that 

has been generated about students' experiences of writing argumentative 

texts. 

3. Practical: This research provides practical significance, as the findings of 

this study can serve as a reference for English teachers in designing teaching 

strategies and other aspects of instruction based on students’ experiences, 
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including their emotional responses during the writing process. In addition, 

the results of this study help teachers evaluate students’ performance in 

writing argumentative texts. 
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CHAPTER V 

CONCLUSION 

5.1. Conclusion 

This study explored EFL university students’ emotional experiences 

in writing argumentative texts through a narrative inquiry approach. The 

findings revealed that the participants experienced both positive and 

negative emotions throughout the writing process. The positive emotions 

included enjoyment, interest, and confidence, while the negative emotions 

consisted of anxiety, shame, and boredom. These emotions emerged from 

various aspects of the writing process, such as topic familiarity, 

opportunities to express opinions, grammatical concerns, fear of evaluation, 

difficulties in finding references, and unfamiliar topics. The findings also 

showed that students’ emotional experiences were dynamic and varied 

depending on their personal perceptions and writing situations. 

Overall, the findings indicate that emotions play an important role 

in students’ experiences of writing argumentative texts. Understanding 

these emotional experiences can help create a more supportive writing 

environment and encourage students to engage more positively in 

argumentative writing activities. 

5.2. Recommendation  

Based on the findings of this study, several recommendations are 

proposed. First, for lecturers, it is recommended to provide more flexible 

and meaningful writing topics that allow students to connect the task with 

their interests and experiences. Lecturers are also encouraged to create a 

supportive learning environment by providing constructive feedback that 

helps students improve their writing without increasing negative emotions. 

 

Second, for students, it is recommended to develop effective 

strategies for managing emotional experiences during the writing process. 

Students may improve their writing engagement by enhancing their 

grammar knowledge, expanding their reading of academic sources, 
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managing their time effectively, and utilizing available learning resources 

appropriately. 

Third, for future researchers, this study can serve as a reference for 

further investigations on emotions in EFL writing. Future studies may 

involve a larger number of participants, explore different types of writing, 

or examine emotional experiences in different educational contexts to gain 

broader insights into students’ writing experiences. 
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