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MOTTO
“Allah tidak membebani seseorang melainkan sesuai dengan

kadar kesanggupannya”
(QS. Al-Baqgarah 2: Ayat 286)

“Allah SWT, tidak mengatakan hidup ini mudah. Tetapi Allah SWT, berjanji
bahwa sesungguhnya bersama kesulitan ada kemudahan”

(QS. Al-Insyirah: 5-6)

”Bukan kesulitan yang membuat kita takut, tapi ketakutan yang membuat kita
sulit”

Ali bin Abi Thalib

“Life can be heavy, especially if you try to carry it all at once. Part of growing up
and moving into new chapters of your life is about catch and release”

Taylor Swift
Selesaikan apa yang sudah kamu mulai, lewati badainya jangan ubah tujuannya

-We don’t talk, we walk-



Abstrak

Umpan balik sesama mahasiswa telah menjadi komponen penting dalam
mikroteaching karena memungkinkan calon guru untuk merefleksikan dan
meningkatkan kinerja pengajaran mereka. Penelitian ini bertujuan untuk
mengeksplorasi persepsi mahasiswa terhadap umpan balik sesama mahasiswa
dalam praktik kelas mikroteaching serta mengidentifikasi tantangan yang mereka
hadapi saat menerima umpan balik tersebut. Pendekatan studi kasus kualitatif
digunakan dengan melibatkan lima mahasiswa Jurusan Pendidikan Bahasa
Inggris yang telah menyelesaikan mata kuliah mikroteaching. Data dikumpulkan
melalui wawancara semi-terstruktur dan dokumentasi, kemudian dianalisis.
Temuan menunjukkan bahwa mahasiswa secara umum memandang umpan balik
sesama mahasiswa secara positif. Mereka menghargai umpan balik sebagai
sumber refleksi diri yang berharga, mengevaluasi kualitasnya secara Kkritis
sebelum menerimanya, mengelola respons emosional terhadap kritik, dan
menerapkan umpan balik tersebut untuk meningkatkan praktik pengajaran
mereka selanjutnya. Namun, beberapa tantangan teridentifikasi, termasuk
kurangnya kepercayaan diri dalam memberikan umpan balik, ketidakpuasan
terhadap umpan balik yang tidak jelas atau subjektif, serta berkurangnya
kepercayaan diri terhadap kinerja pengajaran mereka setelah menerima kritik.
Untuk mengatasi tantangan ini, mahasiswa memverifikasi umpan balik melalui
rekaman pengajaran, meminta klarifikasi kepada rekan-rekan, dan menggunakan
saran konstruktif untuk meningkatkan pengajaran mereka. Studi ini
menyimpulkan bahwa umpan balik sesama mahasiswa berkontribusi secara
signifikan terhadap pengembangan kompetensi pengajaran dan literasi umpan
balik dalam kelas mikroteaching.

Kata kunci: pengajaran mikro, umpan balik sesama, persepsi mahasiswa.



Abstract

Peer feedback has become an essential component of microteaching as it enables
pre-service teachers to reflect on and improve their teaching performance. This
study aimed to explore students’ perceptions of peer feedback in microteaching
class practices and identify the challenges they encountered when receiving peer
feedback. A qualitative case study approach was employed involving five students
of the English Education Department who had completed a microteaching course.
Data were collected through semi-structured interviews and documentation and
analyzed. The findings revealed that students generally perceived peer feedback
positively. They appreciated feedback as a valuable source of self-reflection,
critically evaluated its quality before accepting it, managed emotional responses
to criticism, and applied the feedback to improve their subsequent teaching
practices. However, several challenges were identified, including a lack of
confidence in providing feedback, dissatisfaction with unclear or subjective
feedback, and reduced confidence in their teaching performance after receiving
criticism. To address these challenges, students verified feedback through
teaching recordings, asked peers for clarification, and used constructive
suggestions to improve their teaching. The study concludes that peer feedback
contributes significantly to the development of teaching competence and feedback
literacy in microteaching classes.

Keywords: microteaching, peer feedback, students’ perception.
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CHAPTERI
INTRODUCTION

1.1 Background of The Study
Microteaching is a mandatory course that must be taken by every

student majoring in education. Usually, this course will be given in the
sixth semester or before students take part in practical field experience
(PPL) at school. Microteaching is the method of training students to
become teachers by having them practice teaching in front of other
students (Sagban et al., 2021). In this instance, one student acts as both
the instructor and the learners. Practice teaching attempts to prepare
students to become teachers because it is believed that this is an
experience that students need to get in order to teach. According to Kurt
and Cakiroglu (2023), microteaching is based on five main principles, the
first of which is that it is authentic teaching without the intricacy of
traditional classroom education. It necessitates prioritizing training for
the accomplishment of certain assignments, enabling improved practice
control, and significantly increasing the control knowledge of outcome or
feedback dimensions (Zhang et al., 2022). Related with that, Remesh
(2013) said microteaching is a method of teacher preparation for
acquiring instructional techniques. It uses actual classroom settings to
help with skill development and to gain a deeper understanding of the
teaching craft. Microteaching, a tried-and-true strategy to achieve a

significant improvement in the learning experiences, is used extensively



in the majority of pre-service teacher education programs (Arsal, 2014).
The main goal of a teacher should be to help students learn effectively.
Microteaching techniques and skills have been adopted as an innovative
method to provide educators with the tools they need to be successful.
From this subject the students hoped to have teaching skills.

According to Rahman (2022) one of the key elements in the process
of teaching and learning is to follow the practice teaching. We refer to it
as instructional performance. According to Darsiah (2023), teaching
performance refers to how a teacher carries out their responsibilities and
assignments while giving students instruction that enhances their learning
outcomes. In teaching practice there are several steps that can be done by
a teacher. First, instructors should be well-versed in the subject matter,
their pupils, and how to construct effective lessons; these are the three
main areas of focus in the Professional Growth and Evaluation Handbook
for Teachers (2015). Classroom procedures and physical space, fostering
an atmosphere of mutual respect and learning, and behavior management
are all components of the second classroom setting (Barri, 2020). Lesson
delivery, student feedback, and evaluation for learning make up the final
piece of teaching.

Teachers as the primary facilitator of knowledge in early teaching and
learning methodologies. Pinto-Santos et al (2022) claim that a teacher
must address students' mistakes and their feedback on the process in

order to manage the learning process successfully. This demonstrates the



importance of feedback in the learning process. Additionally, by
receiving comments, the students have power over how it should advance
in the future. In an academic setting, feedback, according to Besser et al
(2017), is given with the intention of helping trainees improve their
performance rather than merely providing information about their
performance. Numerous studies that outline different aspects of effective
feedback practices have defined feedback in a more comprehensive
manner. Feedback on a supervisor's performance helps with
methodological skills and the research process, but it also provides
encouragement and advice, which allows supervisors to make
improvements to their practices and take full ownership of their
development.

In the process of teaching and learning, feedback can come from both
the teacher and the students themselves. However, the switch from
teacher to peer feedback occurred for a variety of reasons, one of which
being that the students feel under pressure and are unable to process the
feedback from the teacher. Korol (2021) argues that even when students
don't fully grasp instructor feedback, they may still use it because of their
personal interest for it. This kind of problem also occurs in higher
education, where students feel under pressure from their teachers' input,
causing it to be difficult for them to understand and making them prefer
using peer feedback, which is easier to understand. Several research

found that peer-feedback was effective. According to Tian and Li (2019),



students encountered the opportunity to provide both oral and written
feedback to their two group members to be very enjoyable. Furthermore,
Chien et al (2020) reported that positive feedback rather than negative
feedback enhanced students’ performance when speaking English.
Finally, research by Kurniawati (2022) demonstrated that students'
perceptions of peer feedback as a social-affective technique were
accurate: it helped them improve their recount writing skills and was
valuable. While student-provided solutions and peer criticism had their
benefits, they also had their drawbacks.

Thus, the researcher is intrigued by studying peer feedback in
microteaching classes in light of the difficulty mentioned earlier. This
issue is important to discuss because peer feedback is a part of the
microteaching class, where students are prepared to become a competent
teacher. Therefore, this research aims to explore students' perceptions of
peer feedback in order to provide insight into the challenges students face
when engaging in peer feedback. This study focused on the perception of
peer feedback by students in microteaching class of the English
Education department. By formulating the background of the study, the
researcher conducted research about “Students’ Perception of Peer

Feedback in Microteaching Class Practices”.

1.2 Identification of The Problem
Microteaching is a crucial component in teacher education

programs, as it provides pre-service teachers with opportunities to practice

and refine their teaching skills in a controlled and supportive environment.



One essential aspect of microteaching is feedback, particularly peer
feedback, which allows students to reflect on their performance and learn
from each other (Tillema, 2009). However, the success of implementing
peer evaluation in practice ultimately depends on the students’ own level
of acceptance. Such feedback will only function optimally if it is viewed
as constructive, reliable, and relevant to the improvement of their
professional competencies.

In many microteaching settings, students may experience
uncertainty about the quality and usefulness of the feedback they receive
from their peers (Panadero, 2016). Some may view peer feedback as
subjective or insufficiently critical, while others may feel uncomfortable
providing honest assessments to classmates. These perceptions can affect
the willingness of students to engage with peer feedback, potentially
reducing its pedagogical value. Moreover, cultural, personal, and academic
factors may also influence how peer feedback is received and interpreted
in the context of a teacher training program (Carless, 2013).

Despite its potential benefits, there is limited understanding of how
students perceive peer feedback in microteaching practice, particularly in
terms of its usefulness, fairness, and impact on their learning process
(Dawson et al., 2019). Without a clear picture of these perceptions,
educators may struggle to design peer feedback mechanisms that are both

effective and positively received by students (Carless & Boud, 2018).



Therefore, an in-depth exploration of students’ perceptions of peer
feedback in microteaching courses is crucial for identifying challenges,
potential, and areas requiring improvement. The comprehensive
understanding gained from this study is expected to help reformulate the
implementation of peer feedback strategies while optimizing the

development of pedagogical competencies among prospective educators.

1.3 Formulation of The Problem
This study provides two research questions, they are:

1. How do students describe their perception of peer feedback within
microteaching class practices?

2. What are the main challenges students encounter when receiving peer
feedback during microteaching sessions, and how do they navigate

these challenges?

1.4 Operational Definition
In order to mitigate any misunderstandings, the researcher

furnishes the following explanations of words pertinent to the study:

1. Peer feedback: Peer review, also known as peer feedback,
this an activity in learning where peers give each other comments and
input in order to excel by sharing their expertise (Sackstein, 2017).

2. Microteaching: A training or strategy given to teachers to have more
professional teaching skills, which will help them to better understand
the teaching and learning process both from their own teaching

process and others (Reddy, 2019).



3. Perception: This includes someone opinions, understanding,
knowledge, and subjective ideas on the advantages or efficacy of the

things that experienced (Meece, 2012).

1.5 Aims of The Study
Based on the formulation of the problem written above, this

study’s purposes are as follows:
1) To describe students’ perception of peer feedback in microteaching
class practices.
2) To describe the main challenges of student encounter when
receiving peer feedback during microteaching sessions, and how

do they navigate these challenges.

1.6 Significance of the Study
1. Theoretical: This research contributed to the theory of Carless &

Boud (2018) and supported theories related to student perceptions of
peer feedback.

2. Empirical: Through the use of peer feedback learning techniques,
this study offered empirical insight into students' perceptions.

3. Practical: Through the use of peer feedback learning techniques in
microteaching classrooms, this study gives readers insight into the

practices and perspectives of students.



CHAPTER V
CONCLUSION

5.1 Summary of the findings
Based on the findings and discussion, it can be concluded that

students generally held positive perceptions of peer feedback in
microteaching class practices. The findings revealed that all participants
demonstrated the four dimensions of feedback literacy proposed by
Carless and Boud (2018), namely appreciating feedback, making
judgments, managing affect, and taking action. Students perceived peer
feedback as a valuable learning resource that helped them identify
strengths and weaknesses in their teaching performance, gain alternative
perspectives from peers, and improve their teaching skills. Furthermore,
students showed the ability to critically evaluate the quality and usefulness
of feedback, regulate their emotional responses toward criticism, and
implement suggestions for improvement in subsequent teaching practices.
These findings indicate that peer feedback plays a significant role in
supporting reflective practice, enhancing teaching competence, and
fostering feedback literacy among pre-service teachers in microteaching
classes.

Although it’s benefit, the result also revealed some challenges that
faced by student during peer feedback activity. The challenges identified
in this study included not being confident in providing peer feedback,
students not feeling satisfied and distrust with the feedback, and students
not feeling confident with the result of their work (Muamaroh & Pratiwi,

2023). Students often experienced hesitation when providing criticism due
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to concerns about hurting their peers’ feelings or damaging interpersonal
relationships.

In addition, some participants questioned the credibility and
usefulness of feedback when it was unclear, overly general, or inconsistent
with their own perceptions. Several students also demonstrated uncertainty
regarding the quality of their teaching performance and relied on peer
feedback for validation and reassurance. Nevertheless, these challenges
did not diminish the overall value of peer feedback. Instead, students
attempted to overcome such difficulties by seeking clarification, reflecting
on feedback critically, and using feedback as a basis for continuous
improvement. Therefore, this study concluded that peer feedback serves
not only as an evaluation tool but also as a meaningful learning process
that contributes to the development of teaching skills, self-reflection,
confidence, and professional growth among student teachers in

microteaching classes.

5.2 Recommendation
Based on the findings of this study, future researcher are

recommended to investigate peer feedback in different educational
contexts, levels, or learning environments to obtain a broader
understanding of how peer feedback influences students’ learning
experiences. Future studies may also compare peer feedback with other

forms of feedback, such as teacher feedback, self-feedback, or technology-
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mediated feedback, to identify their respective contributions to students’
professional development.

In addition, researcher is encouraged to examine more specific
aspects of peer feedback, such as its influence on teaching self-efficacy,
reflective practice, critical thinking, communication skills, emotional
engagement, or feedback literacy among pre-service teachers. It is also
suggested that future research employ different research designs, such as
mixed-methods or longitudinal studies, to provide deeper insights into the
long-term effects of peer feedback on teaching performance and
professional growth. Through these efforts, future studies are expected to
contribute to a more comprehensive understanding of peer feedback and

its role in enhancing the quality of teacher education programs.



REFERENCES

Ajjawi, R., & Boud, D. (2018). Examining the nature and effects of
feedback dialogue. Assessment & Evaluation in Higher Education,
43(7), 1106-1119.
https://doi.org/10.1080/02602938.2018.1434128

Arsal, Z. (2014). Microteaching and pre-service teachers' sense of self-
efficacy in teaching. European Journal of Teacher Education,
37(4), 453-464. https://doi.org/10.1080/02619768.2014.912627

Bada, Abiodun Adekunle, and Akinyemi Olufunminiyi Akinbobola. 2022.
“Micro-Teaching and Teaching Practice: A Predictor of Physics
Teacher Trainees”  Performance” 05 (March): 65-76.
https://doi.org/10.24042/ijsme.v5i1.10411.

Bans-Akutey, A., & Tiimub, B. M. (2021). Triangulation in
research. Academia Letters, 2(3392), 1-7.
https://doi.org/10.20935/AL 3392

Barnawi., Arifin, M. (2016). Micro Teaching: Teori dan Pengajaran yang
Efektif dan Kreatif. Yogyakarta: Ar-Ruzz Media.

Barri, M. A. (2020). Evaluation of Physical Aspects of Classroom
Environment in Terms of the Humanistic Approach: A
Comprehensive Theoretical Framework. Journal of Education and
Training Studies, 8(11). https://doi.org/10.11114/jets.v8i11.4974

Baseer, N., Mahboob, U., J. D. (2017). Micro-Feedback Training:
Learning the art of effective feedback. Pak J Med, 33(6), 1525—
1527. https://doi.org/doi: 10.12669/pjms.336.13721

Bijami, M., & Kashef, S.H., & Nejad, M. (2014). Peer Feedback in
Learning English Writing: Advantages and Disadvantages. Journal
of Studies in Education, 3.

Bolourchi, A., & Soleimani, M. (2021). The Impact of Peer Feedback on
EFL Learners’” Writing Performance and Writing Anxiety.
International Journal of Research in English Education, 6(1), 1-
15. https://doi.org/10.52547/ijree.6.1.1

Braun, V., & Clarke, V. (2006). Using Thematic Analysis in Psychology.
Qualitative Research in Psychology, 3(2), 77-101.

77


https://doi.org/10.1080/02602938.2018.1434128
https://doi.org/10.1080/02619768.2014.912627
https://doi.org/10.24042/ijsme.v5i1.10411
https://doi.org/10.20935/AL3392
https://doi.org/10.11114/jets.v8i11.4974
https://doi.org/10.52547/ijree.6.1.1

78

Carless, D. (2013). Trust and its role in facilitating dialogic feedback. In
D. Boud & L. Molloy (Eds.), Feedback in higher and professional
education (pp. 90-103).

Carless, D., & Boud, D. (2018). The development of student feedback
literacy: Enabling uptake of feedback. Assessment & Evaluation in
Higher Education, 43(8), 1315-1325.

Carless, D., & Winstone, N. E. (2023). Teacher feedback literacy and
student feedback literacy: A guide to learning through feedback.

Carling, J. (2021). Peer Feedback in the EFL Classroom. Independent
Project in Educational Linguistics.

Castleberry, A., & Nolen, A. (2018). Thematic analysis of qualitative
research data: Is it as easy as it sounds? In Currents in Pharmacy
Teaching and Learning 10(6).
https://doi.org/10.1016/j.cptl.2018.03.019

Chien, S. Y., Hwang, G. J., & Jong, M. S. Y. (2020). “Effects of peer
assessment within the context of spherical video-based virtual
reality on EFL students’ English-Speaking performance and
learning perceptions.”

Cui, Y., Schunn, C. D., & Gai, X. (2022). Peer feedback and teacher
feedback: a comparative study of revision effectiveness in writing
instruction for EFL learners. Higher Education Research &
Development, 41(6), 1838-1854.

Dai, C. P, Ke, F., Dai, Z., & Pachman, M. (2023). Improving teaching
practices via virtual reality-supported simulation-based learning:
Scenario design and the duration of implementation. British
Journal of Educational Technology, 54(4).
https://doi.org/10.1111/bjet.13296

Darsiah, D. (2023). Motivasi Berprestasi Guru dalam Meningkatkan
Kinerja Guru di MA Syaikh Zainuddin NW Anjani. MANAZHIM,
5(1). https://doi.org/10.36088/manazhim.v5i1.2285

Dawson, P., Henderson, M., Mahoney, P., Phillips, M., Ryan, T., Boud,
D., & Molloy, L. (2019). What makes for effective feedback: Staff
and student perspectives. Assessment & Evaluation in Higher
Education, 44(1), 25-36.


https://doi.org/10.1016/j.cptl.2018.03.019
https://doi.org/10.1111/bjet.13296
https://doi.org/10.36088/manazhim.v5i1.2285

79

Diasti. 2020. Pre-service Teachers’ Responses to Peer Spoken Feedback in
Micro Teaching Class. Journal of English Education, 5(1), 40-48.
DOI: http://dx.doi.org/10.31327/jee.v5i1.1211

Double, K. S., McGrane, J. A., & Hopfenbeck, T. N. (2020). The impact
of peer assessment on academic performance: A meta-analysis.
Educational Psychology Review, 32(2), 481-500.
https://doi.org/10.1007/s10648-019-09510-3

Ebenezer, J. S., Hashim, H., & Mohd Said, N. E. Bin. (2022). The
Perception of Lecturers on Public Speaking Anxiety among ESL
Learners in a Public University (UITM). International Journal of
Academic Research in Business and Social Sciences, 12(1).
https://doi.org/10.6007/ijarbss/v12-i1/12204

Erin, & Maharani, A. (2018). Persepsi Mahasiswa Pendidikan Matematika
terhadap perkuliahan online. Jurnal Pendidikan Matematika, 7(3),
337-344.

Erlinda, R., & Etika, C. (2019). Criticism Strategies Used by Pre-Service
Teachers in Giving Peer-Feedback in Microteaching Class.
Innovation.

Erlinda, R., & Etika, C. (2019). Criticism Strategies Used by Pre-service
Teachers in Giving Peer-feedback In Microteaching Class. 4th
International Conference on Education. 207-212.

Gan, M., & Hattie, J. (2021). The role of peer feedback in developing self-
regulated learning. Educational Review, 73(4), 473-495.
https://doi.org/10.1080/00131911.2019.1669141

Gravett, K. (2022). Relational pedagogies and student engagement through
feedback dialogue. Teaching in Higher Education, 27(7), 1015—
1029. https://doi.org/10.1080/13562517.2020.1725871

Han, Y., & Xu, Y. (2020). The development of student feedback literacy:
The influences of teacher feedback on peer feedback. Assessment
& Evaluation in Higher Education, 45(5), 680-696.

Han, Y., & Xu, Y. (2020). The development of student feedback literacy:
The influences of teacher feedback on peer feedback. Assessment
& Evaluation in Higher Education, 45(5), 680-696.
https://doi.org/10.1080/02602938.2019.1689545



http://dx.doi.org/10.31327/jee.v5i1.1211
https://doi.org/10.1007/s10648-019-09510-3
https://doi.org/10.6007/ijarbss/v12-i1/12204
https://doi.org/10.1080/00131911.2019.1669141
https://doi.org/10.1080/13562517.2020.1725871
https://doi.org/10.1080/02602938.2019.1689545

80

Hattie, J., & Timperley, H. (2007). The power of feedback. Review of
Educational Research, 77(2), 81-112.
https://doi.org/10.3102/003465430298487

Hennink, M., & Kaiser, B. N. (2022). Sample sizes for saturation in
qualitative research: A systematic review of empirical tests. Social
Science and Medicine, 292.
https://doi.org/10.1016/j.socscimed.2021.114523

Hosseini, S. A., & Padhy, R. K. (2019). Body Image Distortion. In
StatPearls.

Huisman, B., Saab, N., Van Driel, J., & Van den Broek, P. (2019). Peer
feedback on academic writing: Undergraduate students’ peer
feedback role, peer feedback perceptions and essay performance.
Assessment & Evaluation in Higher Education, 44(6), 955-968.

Kohnke, L., Zou, D., & Zhang, R. (2021). Pre-service teachers’
perceptions of emotions and self-regulatory learning in emergency
remote  learning.  Sustainability  (Switzerland),  13(13).
https://doi.org/10.3390/su13137111

Korol, T. (2021). Digital Teacher Feedback as A Translation Assessment
Tool. Journal of Teaching English for Specific and Academic
Purposes, 9(4). https://doi.org/10.22190/JTESAP2104575K

Kurt, G., & Cakiroglu, E. (2023). Prospective mathematics teachers’
Tpack development in graphical data displays: a microteaching
lesson study. International Journal of Mathematical Education in
Science and Technology.
https://doi.org/10.1080/0020739X.2023.2246970

Li, J., & Xue, E. (2022). The Quest for Sustainable Graduate Education
Development: Narrative Inquiry of Early Doctoral Students in
China’s World-Class Disciplines. Sustainability (Switzerland),
14(18). https://doi.org/10.3390/su141811564

Mahoney, P., Macfarlane, S., & Ajjawi, R. (2019). A qualitative synthesis
of students’ emotional responses to feedback. Higher Education
Research & Development, 38(6), 1204-1218.

Martawijaya, M. A. 2016. Microteaching: Model Pembelajaran Berbasis
Kearifan Lokal. Makasar: CV. Masegna.


https://doi.org/10.3102/003465430298487
https://doi.org/10.1016/j.socscimed.2021.114523
https://doi.org/10.3390/su13137111
https://doi.org/10.22190/JTESAP2104575K
https://doi.org/10.1080/0020739X.2023.2246970
https://doi.org/10.3390/su141811564

81

Molloy, E., Boud, D., & Henderson, M. (2020). Developing a learning-
centred framework for feedback literacy. Assessment & Evaluation
in Higher Education, 45(4), 527-540.

Muamaroh, M., & Pratiwi, U. S. (2022). Advantages and Disadvantages of
Peer Feedback on EFL Students Essay Writing at Tertiary Level.
Proceedings of the International Conference of Learning on
Advance Education (ICOLAE 2021),662(Icolae ~ 2021), 1122
1128. https://doi.org/10.2991/assehr.k.220503.124

Muamaroh, U., & Pratiwi, K. D. (2023). Challenges of peer feedback in
EFL learning contexts. Journal of English Language Teaching and
Learning, 4(2), 120-132.

Muenks, K., Yan, V. X., & Telang, N. K. (2021). Who Is Part of the
“Mindset Context”? The Unique Roles of Perceived Professor and
Peer Mindsets in Undergraduate Engineering Students’ Motivation
and Belonging. Frontiers in Education, 6.
https://doi.org/10.3389/feduc.2021.633570

Murtianto, Y. H., Muhtarom, M., Nizaruddin, N., & Suryaningsih, S.
(2019). Exploring student’s productive thinking in solving algebra
problem. TEM Journal, 8(4). https://doi.org/10.18421/TEM84-41

Nes, A., Sundberg, K., & Waitzl, S. (2023). The perception/cognition
distinction. In Inquiry (United Kingdom) 66(2).
https://doi.org/10.1080/0020174X.2021.1926317

Nicol, D. J. (2021). The power of internal feedback: Exploiting natural
comparison processes. Assessment & Evaluation in Higher
Education, 46(5), 756—778.

Nicol, D., Thomson, A., & Breslin, C. (2014). Rethinking feedback
practices in higher education: A peer review perspective.
Assessment & Evaluation in Higher Education, 39(1), 102-122.

Panadero, E. (2016). Is it safe? Social, interpersonal, and human effects of
peer assessment: A review and future directions. In G. T. L. Brown
& L. R. Harris (Eds.), Handbook of human and social conditions in
assessment (pp. 247-266).

Panadero, E., Romero, M., & Strijbos, J. W. (2018). The impact of peer
assessment on student learning. Educational Psychology Review,
30(2), 457-477.


https://doi.org/10.2991/assehr.k.220503.124
https://doi.org/10.3389/feduc.2021.633570
https://doi.org/10.18421/TEM84-41
https://doi.org/10.1080/0020174X.2021.1926317

82

Pandelton School District, (2015). Professional Growth and Evaluation
Handbook for Teachers.

Pinto-Santos, A. R., Reyes, C. E. G., & Cortés-Pefia, O. F. (2022).
Training and Educational Innovation: An Evaluative Perspective of
the Digital Teaching Competence. International Journal of
Emerging Technologies in Learning, 17(7).
https://doi.org/10.3991/ijet.v17i07.28867

Rahman, S. (2022). Transition from Traditional Curriculum to Modular
Curriculum Possible Challenges. Journal of Gandhara Medical
and Dental Science, 9(3). https://doi.org/10.37762/jgmds.9-3.328

Reddy, K. R. (2019). Teaching how to teach: microteaching (a way to
build up teaching skills). Journal of Gandaki Medical College-
Nepal, 12(1), 65-71.

Remesh, A. (2013). Microteaching, an efficient technique for learning
effective teaching. Ournal of Research in Medical Sciences), 18(2),
158-163.

Rohmah, Ima Isnaini T. (2021). Microteaching: Preparation and
Perfomance. CV. Pustaka Learning Center.

Sackstein, S. (2017). Peer Feedback in the Classroom Empowering
Students to Be the Experts. Alexandria: Assosiation of Supervision
and Curriculum Development.

Sagban, A. A., AlMumar, H. A., & Hashim, Z. F. (2021). The effect of
microteaching technique of Iraqi EFL student teachers on their
teaching performance and attitudes. Journal of Language and
Linguistic Studies, 17(4). https://doi.org/10.52462/jl1s.144

Santovefia-Casal, Sonia, Javier Gil-Quintana, and José Javier Hueso-
Romero. 2023. “Microteaching Networks in Higher Education.”
Interactive Technology and Smart Education.
https://doi.org/10.1108/1TSE-09-2022-0120.

Schunk, D. H., & Meece, J. L. (2012). Student perceptions in the
classroom. Routledge.

Sentumbwe Nakkazi Damalie, Ed. D. “Student-Teachers’ Experiences of
Microteaching on an Economics Methods Course Sentumbwe.”
International Multi Disciplinary 12(50): 135-42.


https://doi.org/10.3991/ijet.v17i07.28867
https://doi.org/10.37762/jgmds.9-3.328
https://doi.org/10.52462/jlls.144
https://doi.org/10.1108/ITSE-09-2022-0120

83

Sholihah, L. (2015). the Implementation of Peer Feedback Strategy for
Writing Instruction at the First Semester of Writing 1 Class at
Muhammadiyah University of Metro. PREMISE JOURNAL.: ISSN
Online:  2442-482x, ISSN  Printed:  2089-3345,  4(1).
https://doi.org/10.24127/pj.v4i1.280

Sofian, H, and M Sc. 2019. “Students’ Performance and Expectation

Toward Micro Teaching Class in English Study Program” 2: 153—
58.

Thai, T., Louden, D. K. N., Adamson, R., Dominitz, J. A., & Doll, J. A.
(2022). Peer evaluation and feedback for invasive medical
procedures: a systematic review. BMC Medical Education, 22(1).
https://doi.org/10.1186/s12909-022-03652-9

Tian, L., & Li, L. (2019). “Chinese EFL learners’ perception of peer oral
and written feedback as providers, receivers and observers.”
Language Awareness 27(4), 312— 330.

Van Gennip, N. A. E., Segers, M. S. R., & Tillema, H. H. (2009). Peer
assessment for learning from a social perspective: The influence of
interpersonal variables and structural features. Educational
Research Review, 4(1), 41-54.
https://doi.org/10.1016/j.edurev.2008.11.002

Wei, Y., & Liu, D. (2024). Incorporating peer feedback in academic
writing: a systematic review of benefits and challenges. Frontiers
in Psychology, 15, 1506725.
https://doi.org/10.3389/fpsyq.2024.1506725

Winstone, N. E., & Carless, D. (2020). Designing effective feedback
processes in higher education: A learning-focused approach.

Winstone, N. E., Nash, R. A., Parker, M., & Rowntree, J. (2017).
Supporting learners’ agentic engagement with feedback.
Educational Psychologist, 52(1), 17-37.

Wolf, L. E., Parikh, P., Anderson, C., & Lombardo, P. A. (2022).
Engaging Diversity: A New Approach to Bioethics Teaching.
Voices in Bioethics, 8.

Yan, Z., & Brown, G. T. L. (2017). A cyclical self-assessment process.
Assessment & Evaluation in Higher Education, 42(8), 1247-1262.

Yuseva Ariyani Iswandari, Y. A., & Yizhe Jiang, Y. (2020). Peer
Feedback in College EFL Writing: A Review of Empirical


https://doi.org/10.24127/pj.v4i1.280
https://doi.org/10.1186/s12909-022-03652-9
https://doi.org/10.3389/fpsyg.2024.1506725

84

Research. LLT Journal: A Journal on Language and Language
Learning, 23(2). DOI: 10.24071/11t.v23i2.2799

Zhang, Z., Guan, J., Xu, G., Tian, Y., & Huang, M. (2022). Automatic
Comment Generation for Chinese Student Narrative Essays.
EMNLP 2022 - 2022 Conference on Empirical Methods in Natural
Language Processing, Proceedings  of the

Demonstrations Session.
https://doi.org/10.18653/v1/2022.emnlp-demos.21



https://doi.org/10.18653/v1/2022.emnlp-demos.21

	4e1887a44141c372e5e67d44f72dfc3ff229e6d17ec3edaf9d55f2ddefd7c828.pdf
	8f3e999ced680f64bf47f78c62c834dd39a9961a8bdc86ed253681d50800ee63.pdf
	4e1887a44141c372e5e67d44f72dfc3ff229e6d17ec3edaf9d55f2ddefd7c828.pdf

