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ABSTRAK

Penguasaan kosakata merupakan salah satu aspek fundamental dalam
pembelajaran bahasa Inggris. Namun, pembelajaran konvensional sering kali
dianggap kurang menarik dan kurang memberikan konteks yang bermakna bagi
siswa. Seiring perkembangan teknologi digital, saluran YouTube edukatif seperti
Kurzgesagt menawarkan alternatif media pembelajaran kosakata. Penelitian ini
bertujuan mengeksplorasi perasaan mahasiswa terhadap penggunaan saluran
YouTube Kurzgesagt dalam proses akuisisi kosakata bahasa Inggris. Penelitian ini
menggunakan pendekatan kualitatif dengan metode narrative inquiry. Data
dikumpulkan melalui wawancara semi-terstruktur dan jurnal kosakata reflektif
dari tiga mahasiswa Pendidikan Bahasa Inggris yang telah menempuh mata kuliah
Technology-Enhanced Language Learning (TELL) di salah satu universitas di
Pekalongan, Jawa Tengah. Hasil penelitian menunjukkan bahwa mahasiswa
mengalami perasaan positif dan negatif selama proses akuisisi kosakata. Perasaan
positif meliputi happiness, security, satisfaction, dan inclination, sedangkan
perasaan negatif meliputi unhappiness, insecurity, dissatisfaction, dan
disinclination. Perasaan tersebut dipengaruhi oleh konteks pembelajaran, animasi,
narasi, kompleksitas kosakata, serta relevansi topik dengan pengalaman pribadi
mahasiswa. Secara keseluruhan, Kurzgesagt berpotensi menjadi media yang
mendukung akuisisi kosakata bahasa Inggris dari aspek afektif, meskipun
bimbingan guru tetap diperlukan agar penggunaannya lebih optimal.

Kata kunci: Perasaan, Akuisisi Kosakata, YouTube, Kurzgesagt
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ABSTRACT

Vocabulary mastery is a fundamental aspect of English language learning.
However, conventional classroom instruction is often perceived as boring and
lacking meaningful context. With the rapid development of digital technology,
educational YouTube channels such as Kurzgesagt offer an alternative medium
for vocabulary learning. This study aims to explore students' feelings toward
using the Kurzgesagt YouTube channel for English vocabulary acquisition. A
qualitative approach employing narrative inquiry was adopted. Data were
collected through semi-structured interviews and reflective vocabulary journals
from three English Education students who had completed the Technology-
Enhanced Language Learning (TELL) course at a university in Pekalongan,
Central Java. The findings revealed both positive and negative feelings during the
vocabulary acquisition process. Positive feelings included happiness, security,
satisfaction, and inclination, which were fostered by meaningful contexts,
engaging animations, coherent narration, and relevant scientific topics. Negative
feelings included unhappiness, insecurity, dissatisfaction, and disinclination,
which emerged when participants encountered unfamiliar scientific vocabulary,
rapid narration, dense information, or topics perceived as less personally relevant.
Overall, the findings suggest that Kurzgesagt has the potential to serve as an
affectively supportive medium for English vocabulary acquisition, although
appropriate teacher guidance remains important to maximize its educational
benefits.

Keywords: Feelings, Vocabulary Acquisition, YouTube, Kurzgesagt
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CHAPTER I

INTRODUCTION

1.1 Research Background

Vocabulary is one of the fundamental aspects in mastering English.

Without adequate vocabulary mastery, students will have difficulty

understanding texts, expressing ideas, or interacting in daily communication.

Good vocabulary mastery allows students to fully understand messages and

convey their ideas more clearly in a variety of language skills. According to

Hiebert and Kamil (2005), vocabulary mastery is a crucial element for

linguistic proficiency, which is the main foundation in honing writing,

speaking, reading, and listening skills in English. Adequate vocabulary

mastery is the key to success in using a foreign language, because without a

wide vocabulary, learners will have difficulty applying the structure and

function of the language they have learned into understandable

communication (Alqahtani, 2015). Therefore, vocabulary mastery not only

supports fluency in communication, but also plays an important role in

students' overall academic success.

However, vocabulary learning in the classroom still faces various

challenges. Conventional teaching methods such as memorizing vocabulary

lists or doing written exercises are often considered boring and lacking in

context by students. Nguyen and Khuat (2003) have shown that students are

bored learning vocabulary using traditional methods such as reviewing,

writing down words on paper, or learning passively through teachers'
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explanations. Students do not get enough exposure to the use of vocabulary in

real contexts, so the learning process becomes less meaningful. In the

traditional way, students’ vocabulary mastery is limited to memorizing a list

of words from the teacher, so they often lose the opportunity to practice these

terms contextually (Fatimah & Masduqi, 2021). Apart from that, limited

study time in class and a lack of interesting supporting media also become

obstacles in expanding students' vocabulary mastery effectively and

sustainably.

In the midst of current advances in digital technology, many alternative

learning sources have emerged that can be used to support vocabulary

learning. The rationale for using these digital tools lies in its ability to adapt

to various learning styles, provide immediate feedback, and encourage

consistent practice, making vocabulary acquisition more efficient and

engaging in today’s digital world (Haque et al., 2024). One example of using

digital technology to increase vocabulary acquisition is through the YouTube

platform. Azar (2012) explained that video is advantageous and effective in

learning vocabulary. The use of videos in learning has been shown to foster

positive feelings such as interest, comfort, and self-confidence due to the

presentation of material that is more engaging and easy to understand (Azar,

2012). Furthermore, the visual, animation, and audio features contained in

videos help create a more enjoyable learning environment, so students feel

more focused and interested in understanding the vocabulary presented

(Huang, 2021). Features such as the ability to replay certain parts of the video



3

also create a sense of security for students because they can control the pace

of learning, which has an impact on improving vocabulary comprehension

and retention.

However, in addition to eliciting various positive feelings, several

studies also show that the use of video as a learning medium can cause

negative feelings in students. Amalia (2017) stated that students find it

difficult and confusing to understand difficult words or phrases when

watching animated videos as a medium for learning English, This could be

because students assume that the pronunciation of native speakers is different

from what they often hear, as well as the speed of native speakers' speech.

Furthermore, learning English using YouTube media makes students feel lazy

because it is an independent learning session and not a formal requirement

that must be met (Harris,. et al., 2022). Rahmi and Amri (2021) indicate that

students can feel bored or disengaged when videos are too long, not relevant

to their interests, or difficult to follow without subtitles. These findings

suggest that video media, including educational content such as "Kurzgesagt",

not only has the potential to improve vocabulary comprehension but can also

trigger various negative feelings that affect student learning engagement.

One of the prominent educational channels is "Kurzgesagt" or, in

English, In a Nutshell, which specializes in introducing people to complex

topics in an easy to understand and holistic way, using colorful and striking

vector illustrations and animations (Kurzgesagt.org). This video combines

interesting visualizations and a systematic explanation flow, so it can help
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students understand the meaning of words contextually. In multimodal

learning theory, learning that involves visual and auditory channels

simultaneously is proven to improve students' memory and understanding of

the material (Mayer, 2005). Educational videos like those presented by the

"Kurzgesagt" YouTube channel, with systematic delivery and attractive

visual styles, have the potential to evoke a variety of feelings and reactions

from students. Some may feel more interested in the videos, which facilitates

easier comprehension of the material, while others may feel confused or

emotionally disconnected from the content.

Based on the aforementioned argument, the purpose of this research is

to investigate students’ feelings about the use of the "Kurzgesagt" YouTube

channel in helping them acquire English vocabulary. By exploring students'

feelings, this research is expected to provide a deeper insight into how the use

of digital media such as the "Kurzgesagt" channel can influence the affective

aspect of vocabulary acquisition. Furthermore, it is hoped that the findings

can inform the design of learning experiences that are not only cognitively

effective but also emotionally enjoyable for students in today’s digital era.

1.2 Formulation of the Problem

Based on the background of study above, this study provides a research

question, the research explores: How do students feel about using the

"Kurzgesagt" YouTube channel for English vocabulary acquisition?
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1.3 Operational Definition

To avoid misunderstanding regarding the terms in this study, the

researcher provides following definitions related to the study:

1. Feelings according to Shouse (2005), is a sensation that has been checked

against previous experiences and labelled. It is personal and biographical

because every person has a distinct set of previous sensations from which

to draw when interpreting and labelling their feelings.

2. "Kurzgesagt" is an educational youtube channel that focuses on

producing minimalist animations with educational content. "Kurzgesagt"

specializes in introducing people to complex topics in an approachable

and holistic way, using vibrant and striking vector illustrations and

animations ("Kurzgesagt".org)

3. Vocabulary acquisition, according to Gass (1998), is the process of

acquiring new words, phrases, or lexicons of a second language which

are crucial for both comprehension and sentence production.

1.4 Aim of study

This study aims to explore how students’ perceive their feelings of using

"Kurzgesagt" youtube channel as a medium for English vocabulary

acquisition.

1.5 Significances of the Research

1. Theoretical Significance: This study contributes to Martin and White's

(2005) theory on how students' feelings emerge and play a role when they
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learn vocabulary using digital media such as the "Kurzgesagt" YouTube

channel.

2. Empirical Significance: This study provides an empirical overview of

students' feelings in using the "Kurzgesagt" YouTube channel to help with

English vocabulary acquisition.

3. Practical Significance: This study provides information for students and

teachers on how using the "Kurzgesagt" YouTube channel can affect

students' feelings during the vocabulary learning process. For teachers, the

results of this study can serve as a consideration in choosing engaging

learning media that align with students' interests and are capable of

enhancing emotional involvement and learning motivation.
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CHAPTER V

CONCLUSION

5.1. Summary of Findings

Based on the results and discussion, this study found that students

predominantly experienced positive feelings when using the "Kurzgesagt"

YouTube channel for English vocabulary acquisition. Happiness emerged

when students successfully understood new vocabulary and were able to

connect it to meaningful, real-life contexts. Security was fostered through

three distinct sources: the integration of animation and narration, self-

directed learning strategies, and the clarity of the narrator's explanations,

all of which helped students feel confident and comfortable when

following complex material. Satisfaction was reflected in three different

ways: the spontaneous and natural use of newly learned vocabulary in

everyday communication, the dual benefit of acquiring both vocabulary

and new knowledge from the video content, and the ease of understanding

vocabulary through authentic scientific contexts compared to conventional

memorization. Furthermore, inclination was consistently demonstrated

through students' curiosity, personal relevance to the topics discussed, and

interest in scientific vocabulary that motivated them to continue learning

through the videos. These findings contribute to the understanding of how

positive feelings experiences can support vocabulary acquisition through
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digital media and highlight the potential of educational YouTube channels

as engaging learning resources.

In addition to positive feelings, this study also identified several

negative feelings that emerged in particular situations. Unhappiness

appeared when students encountered vocabulary that felt overly scientific

or lacked personal relevance. Insecurity arose from three different sources:

uncertainty about using newly acquired vocabulary appropriately in

communication, difficulty processing large amounts of information

presented simultaneously, and challenges in interpreting scientific

expressions whose meanings could not be understood literally.

Dissatisfaction was experienced when students felt overwhelmed by dense

information or a large number of unfamiliar vocabulary items, although

this feeling did not significantly reduce their motivation to continue

learning. Disinclination was the least frequent feeling and was only found

when students perceived a topic as both difficult and personally irrelevant.

Nevertheless, these negative feelings were generally temporary and

situational rather than persistent. These findings contribute to a deeper

understanding of the challenges students may encounter when learning

vocabulary through digital media and emphasize the importance of

balancing content complexity with learners' interests and personal

relevance.
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5.2. Recommendation

Based on the research findings, several recommendations can be

made. Students are advised to utilize educational YouTube channels such

as “Kurzgesagt” as supplementary learning resources to support their

acquisition of English vocabulary, and to choose topics that align with

their interests and learning needs so that engagement, motivation, and

positive feelings throughout the learning process can be maintained.

Teachers are also advised to consider using educational videos like

“Kurzgesagt” in vocabulary instruction because these videos provide

meaningful context, visual support, and engaging topics that can help

students understand and acquire new vocabulary more effectively, while

still paying attention to the difficulty level of the vocabulary and the

complexity of the material presented. This study has several limitations.

First, it involved only three participants, which limits the diversity of

experiences represented in the findings. Second, the observation period

was relatively short, so the findings reflect participants' affective

experiences within a limited timeframe. In addition, the study relied

primarily on interviews and vocabulary logs, which may not capture

every aspect of students' emotional experiences during vocabulary

learning. Considering these limitations, future research could involve a

larger number of participants to gather a broader range of experiences

regarding students’ feelings during vocabulary acquisition through

educational videos. Future studies could also employ longer observation
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periods or combine different data collection methods to gain a deeper

understanding of students’ affective experiences during the vocabulary

acquisition process.
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