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ABSTRAK 

Penelitian ini bertujuan untuk mendeskripsikan pengalaman mahasiswa 

EFL dalam mempelajari kosakata bahasa Inggris secara tidak sengaja 

(incidental vocabulary learning) melalui kolom komentar Instagram. 

Penelitian ini menggunakan pendekatan kualitatif dengan metode 

narrative inquiry, di mana data dikumpulkan melalui wawancara semi-

terstruktur dan dokumentasi tangkapan layar komentar Instagram dari 

empat mahasiswa Program Studi Pendidikan Bahasa Inggris di sebuah 

Universitas Islam di Pekalongan. Data dianalisis menggunakan analisis 

tematik untuk mengidentifikasi pola dan tema yang muncul dari cerita 

pengalaman partisipan. Hasil penelitian menunjukkan bahwa 

mahasiswa mempelajari kosakata baru melalui beberapa cara, yaitu 

pengulangan kemunculan kata dalam berbagai komentar, interaksi 

dengan pengguna lain yang memberikan penjelasan makna, serta 

pemahaman makna kata berdasarkan konteks postingan dan percakapan 

yang sedang berlangsung. Selain itu, ditemukan pula berbagai 

tantangan yang dihadapi mahasiswa, seperti kesulitan memahami 

singkatan atau bahasa gaul, beserta strategi yang mereka gunakan untuk 

mengatasinya, seperti membaca balasan komentar, menebak makna dari 

konteks, atau menggunakan fitur terjemahan. Temuan ini menunjukkan 

bahwa kolom komentar Instagram dapat menjadi sumber pembelajaran 

kosakata yang alami dan bermakna di luar kelas, karena memberikan 

paparan bahasa yang autentik dan sesuai dengan kebutuhan komunikasi 

sehari-hari mahasiswa. 

 

Keywords: pembelajaran kosakata insidental, kolom komentar 

Instagram, narrative inquiry, mahasiswa EFL, pengalaman belajar 
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ABSTRACT 

This study aims to describe the experiences of EFL students in learning 

English vocabulary through incidental vocabulary learning (IVL) via 

Instagram comments. This study employs a qualitative approach using 

the narrative inquiry method, in which data were collected through semi-

structured interviews and screenshots of Instagram comments from four 

students in the English Language Education Program at an Islamic 

university in Pekalongan. The data were analyzed using thematic 

analysis to identify patterns and themes emerging from the participants’ 

accounts of their experiences. The results indicate that students acquired 

new vocabulary through several means: repeated exposure to words in 

various comments, interactions with other users who provided 

explanations of meanings, and inferring word meanings based on the 

context of posts and ongoing conversations. In addition, the study 

identified various challenges faced by the students, such as difficulty 

understanding abbreviations or slang, along with the strategies they 

used to overcome them, such as reading replies to comments, inferring 

meaning from context, or using translation features. These findings 

suggest that Instagram comment sections can serve as a natural and 

meaningful source of vocabulary learning outside the classroom, as they 

provide authentic language exposure that aligns with students’ daily 

communication needs. 

 

Keywords: Incidental vocabulary learning, Instagram comments 

section, narrative inquiry, EFL students, learning experiences 
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CHAPTER I 

INTRODUCTION 

1.1 Background of The Study 

Vocabulary is an important component in learning foreign 

language. Vocabulary mastery helps students understand spoken 

and written texts, express ideas clearly, and participate effectively 

in communication. Furthermore, vocabulary also plays a role in 

supporting the development of other language skills, such as 

reading, writing, speaking, and listening, because most meaning 

in communication is conveyed through words (Nation, 2013). 

Therefore, the more vocabulary a learner masters, the greater 

their ability to comprehend information and use language 

effectively in various communication situations (Schmitt, 2010). 

Vocabulary mastery is not only related to knowing the 

meaning of a word, but also includes understanding how the word 

is used in various contexts. Vocabulary knowledge encompasses 

several aspects such as word form, meaning, and word usage in 

specific sentences and communication situations. Nation (2013) 

explains that vocabulary knowledge encompasses three main 

components: form, meaning, and use. Understanding these 

various aspects helps learners use words more appropriately in 

communication. Extensive vocabulary knowledge also helps 

learners comprehend information in a variety of different 

language contexts (Kyle & Webb, 2020). 

Vocabulary is not only learned through formal classroom 

learning activities but can also be acquired through various 

language use activities in everyday life. Learners often encounter 

new words when reading texts, watching videos, or interacting 

with various forms of language in their environment. One process 

that enables this is incidental vocabulary learning.  Hulstijn 

(2001) defines incidental vocabulary learning as the process of 

acquiring new vocabulary without the primary goal of 

intentionally learning the words, but rather as a result of 

understanding information in a context. In this situation, the 
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learner's attention is usually more focused on understanding the 

message content than on learning the words specifically. 

Language exposure through various language activities allows 

learners to acquire new vocabulary indirectly (Schmitt, 2020). In 

addition to understanding how vocabulary can be acquired 

incidentally, it is also important to explore how learners 

experience this process in their daily interactions with language. 

In language learning studies, the term English as a 

Foreign Language (EFL) refers to situations where English is 

learned in a country where the language is not the primary 

language of everyday life. Richards & Schmidt, (2013) define 

EFL as English learning that takes place in an environment where 

the language is not widely used in everyday communication. In 

this context, learners' opportunities to use English outside of the 

formal learning environment are often limited. Therefore, 

learners in EFL contexts often seek additional sources of 

language exposure outside the classroom to help develop their 

language skills (Reinders & Benson, 2017). 

The development of digital technology provides greater 

opportunities for learners to be exposed to English outside the 

classroom. Through the internet and various digital platforms, 

users can access various types of English language texts, such as 

articles, videos, and social media content. These activities allow 

learners to discover new vocabulary in more authentic contexts. 

Exposure to various forms of digital text also helps learners 

understand how language is used in everyday life (Godwin-

Jones, 2018). 

One of the digital environments widely used by students 

today is social media. These platforms not only serve as a means 

of communication but also provide a space for users to read and 

interact with various forms of text written by other users. 

Through these activities, users are exposed to various forms of 

more natural language usage. Ali (2014) emphasizes that 

interaction on social media can also help language learners 

develop language skills through more authentic communication. 
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Through these interactions, learners are exposed to language that 

is commonly used in real online communication. Social media 

can provide a communication environment that allows learners 

to interact with language more naturally (Mills, 2011) 

In today's digital era, social media use has become part of 

students' daily lives. Many students access various social media 

platforms, such as Instagram, to view posts, read captions, and 

participate in interactions in the comments section. In these 

activities, students often encounter English words and phrases, 

even though they have no specific intention of learning them. 

Language exposure through digital activities such as social media 

can provide learners with opportunities to interact with the 

language more authentically outside the classroom (Godwin-

Jones, 2018). Social media also provides opportunities for 

incidental vocabulary learning because learners are exposed to a 

wide range of English words through online interactions (Sidgi, 

2021). This suggests that social media has the potential to be a 

source of language exposure, enabling students to discover new 

vocabulary in their daily activities. 

Among various social media platforms, Instagram is one 

of the most popular applications among students. Instagram 

allows users to share photos, videos, and text accompanied by 

captions and interactions between users. Through these activities, 

users frequently read various forms of text that appear on the 

platform, potentially exposing them to new vocabulary in various 

language contexts. Previous research has shown that using 

Instagram in language learning can help improve vocabulary 

learning and help students remember new words (Rajayi & 

Maleki, 2023). Furthermore, Instagram use can also increase 

student engagement in the language learning process 

(Handayani, 2016). 

Besides captions on posts, another feature of Instagram 

that contains a large amount of language interaction is the 

comments section. Unlike captions, which are usually written by 

the content creator, Instargam comments contain spontaneous 
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interactions amog users and often reflect authentic everyday 

language use. The comments section includes various forms of 

informal expressions, abbreviations, slang, and conversational 

language that naturally emerge through online communication. 

This situation allows users to encounter new vocabulary while 

reading comments on a post. Exposure to words that appear 

repeatedly in online interactions can help learners understand the 

meaning of words and their use in specific contexts (Rajayi & 

Maleki, 2023). 

However, most research on the use of social media in 

language learning has focused more on primary content such as 

images, videos, captions or educational accounts on Instagram. 

These studies generally examine vocabulary learning outcomes, 

students’ vocabulary improvement, or the effectiveness of 

Instagram as a learning tool. In contrast, the comments section, 

which contains more spontaneous and authentic language 

interaction among users, has received relatively little attention in 

the context of incidental vocabulary learning. Furthermore, 

research exploring learners’ experiences in acquiring vocabulary 

through their everyday interactions with Instagram comments is 

still limited. Understanding learners' experiences is crucial for 

gaining a clearer understanding of how language learning occurs 

in everyday life (Barkhuizen, 2021). Previous studies have 

shown that social media platforms such as Instagram and TikTok 

can provide rich and natural exposure to language, helping 

learners acquire vocabulary in an incidental and engaging way 

through content such as images, videos, captions, and trends (Ali, 

2014; Dewi Js, 2024; Fauziah et al., 2023; Hikmah et al., 2022; 

Muluk et al., 2025). However, little attention has been given to 

how EFL students experience incidental vocabulary learning 

specifically through Instagram comments as a form of authentic 

language interaction. 

To understand these experiences more deeply, this study 

employed a narrative inquiry approach, focusing on individual 

stories and experiences in interpreting their learning process. 
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Narrative inquiry is a research approach that examines human 

experiences through the stories they tell (Clandinin, & Connelly, 

2000), which is grounded in John Dewey, (1938) concept of 

experience as continuous and interactive. This approach allows 

researchers to gain a deeper understanding of language learning 

experiences from the learners' own perspectives. 

Based on this description, this study aims to explore EFL 

students' experiences of incidental vocabulary learning through 

Instagram comments. This research focuses not only on the 

number of vocabulary items students may acquire, but also on 

how they experience this process when interacting with social 

media in their daily lives. By understanding learners' experiences 

directly, this study is expected to provide a clearer understanding 

of how Instagram, particularly the comments section, can 

function as a potential source of incidental vocabulary learning 

outside the classroom. 

1.2 Formulation of the Problems 

Based on the background of the research above, this study 

formulates the following research questions:  

How do EFL students experience incidental vocabulary learning 

through Instagram comments? 

1.3 Aims of The Study 

The aims of the study are:   

To describe students’ experiences in learning incidental 

vocabularies through Instagram comments 

1.4 Operational Definitions 

The researcher provides several definitions related to the 

research to avoid misunderstandings regarding the various terms 

in this research. 

1. Incidental Vocabulary Learning: Incidental vocabulary 

learning is an unintentional acquisition of new vocabulary 

while engage in other activities (Hulstijn, 2001) 
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2. Instagram Comment: Instagram comments are user-

generated textual responses to posted photos, functioning as 

conversational engagement within the platform (Hu, 2014) 

3. EFL Students’: EFL learners are students learning English in 

a context where English is not the primary language of 

communication (Brown, 1994) 

4. Experience: In this study, experience is defined as an ongoing 

process in which an individual actively engages with his or 

her surrounding environment, shaped by two interconnected 

principles: continuity, which refers to how past experiences 

influence present and future ones, and interaction, which 

refers to the interplay between the individual's internal 

conditions and the external environment (Dewey, 1938) 

1.5 Significance of The Study 

1. Theoretical: 

 

This study clarifies how students learn English 

vocabulary incidentally through interactions in 

Instagram comments. The findings contribute to 

the understanding of incidental vocabulary 

learning (Hulstijn, 2001) by illustrating how 

vocabulary can be acquired unintentionally 

through everyday interactions in Instagram 

comments. The study also supports the 

application of Nation (2001) concept of 

vocabulary knowledge by ilustrating how 

learners develop vocabulary form, meaning, and 

use. In addition, the findings supports Dewey's 

(1938) concept of experience by showing how 

vocabulary learning develops through continuity 

and interaction. Furthermore, the study ilustrates 

how Narrative Inquiry (Clandinin and Connelly 

2000) can be used to explore students’s 

vocabulary learning experiences can be 

understood through the dimensions of 

temporality, sociality, and place. 
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2. Empirical: 

 

This study provides the evidence of how EFL 

students in Indonesia can acquire new 

vocabulary from Instagram comments. The data 

found in this study can be used as additional 

reference for other studies discussing 

vocabulary learning through social media. 

3. Practical: This study is useful for teachers and students 

because it shows that Instagram comments can 

serve as a potential source of authentic 

vocabulary exposure that is relevant to students' 

daily lives. The results of this study can help 

teachers design learning activities that are more 

interesting and relevant to students. 

 

 

 

 

 



 
 

74 
 

CHAPTER V 

CONCLUSION  

5.1 Summary of the Findings 

In conclusion, this study shows that EFL students can 

acquire English vocabulary incidentally through Instagram 

comments. EFL students use Instagram especially for 

entertainment purposes, such as watching Reels, following content 

they like, or simply spending their free time. However, when 

reading comments to understand the content of conversations, 

jokes, or ongoing discussions, they encounter various English 

vocabulary words and abbreviations that they did not previously 

know. Participants gradually improved their understanding of 

unfamiliar words through repeated exposure, the contextual 

information in Instagram comments, and interactions with other 

users. These findings suggest that vocabulary acquisition can occur 

without any specific intention to learn English. Therefore, 

Instagram comment sections can serve as a space that supports 

natural vocabulary learning in everyday activities. 

In addition to acquiring new vocabulary, participants also 

demonstrated various ways of understanding and learning those 

words. They paid attention to words that caught their interest, 

guessed meanings based on context, making use of other users’ 

comments and replies, and using Instagrams’s translation feature, 

Google Translate, or Google Search when they encountered 

difficulties. Participants also faced several challenges, such as 

unfamiliar words, abbreviations, slang, words with more than one 

meaning, and terms specific to certain topics. To deal with these 

challenges, they used different strategies, including using 

contextual clues, reading comments and replies, and using digital 

translation tools. Overall, these findings indicate that vocabulary 

learning through Instagram comments is influenced by repeated 

exposure, context, social interaction, and the strategies employed 

by learners. However, the findings also suggest that the vocabulary 

learning experienced by the participants remained partial. 
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Although participants were able to recognize unfamiliar 

vocabulary and understand its meanings while reading Instagram 

comments, they generally did not report actively using the newly 

learned vocabulary in communication. This indicates that the 

learning observed in this study mainly reflected receptive 

vocabulary development rather than productive vocabulary. 

Nevertheless, Instagram comment sections may serve as a valuable 

starting point for incidental vocabulary learning by providing 

authentic language exposure that can support further vocabulary 

development. 

5.2 Recommendations 

The reasearcher provides several recommendations for EFL 

students’ and future researchers, including the following: 

1. The findings of this study are expected to encouraged EFL 

students to view Instagram comments not only as a space for 

entertainment and communication, but also as a potential 

source of vocabulary learning. Students are encouraged to pay 

more attention to unfamiliar words or expressions that appear 

in Instagram comments and make use of available resources, 

such as contextual clues, discussions with other users, and 

translation tools, to support their understanding of new 

vocabulary. In this way, vocabulary learning can occur 

naturally through everyday social media activities. 

2. Future researchers are encourage to explore the challenges and 

strategies involved in incidental vocabulary learning in greater 

depth, particularly when learners encounter slang, 

abbreviations, or specific topic vocabulary in online 

environments. Future studies may also investigate incidental 

vocabulary learning across different social media platforms or 

among participants with different English proficiency levels to 

obtain broader insights into learners' experiences. Furthermore, 

since this study focused on four EFL students and Instagram 

comments, future studies may involve a larger number of 

participants and explore other aspects of incidental vocabulary 

learning, such as vocabulary retention, vocabulary use, 
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repeated exposure, or the role of digital tools in supporting 

vocabulary development. Future studies may also examine 

how incidental vocabulary learning through social media 

contributes to the development of productive vocabulary by 

examining learners' active use of newly acquired vocabulary in 

speaking or writing. 

 



 
 

77 
 

REFERENCES 

Adams, W. C. (2015). Conducting semi‐structured interviews. 

Handbook of Practical Program Evaluation, 492–505. 

https://doi.org/10.1002/9781119171386.ch19 

 

Al-Ali, S. (2014). Embracing the selfie craze: Exploring the possible use 

of Instagram as a language mLearning tool. Issues and Trends in 

Educational Technology, 2(2). Retrieved 

from https://www.learntechlib.org/p/150766/. 

 

Almohesh, A. R. I., & Altamimi, J. A. H. (2024). Wow, I cannot stop: a 

concentration on vocabulary learning via instagram and its 

effects on informal digital learning of english, technostress, and 

on-line engagement. BMC Psychology, 12(1), 8. 

https://doi.org/10.1186/s40359-023-01503-w  

 

Aydin, S. (2012). A review of research on Facebook as an educational 

environment. Educational Technology Research and 

Development, 60(6), 1093–1106.  

https://doi.org/10.1007/s11423-012-9260-7 

 

Barkhuizen, G. (2014). Revisiting narrative frames: An instrument for 

investigating language teaching and learning. System, 47, 12–27. 

10.1016/j.system.2014.09.014 

 

Barkhuizen, G. (2021). Language teacher educator identity. Cambridge 

University Press. https://doi.org/10.1017/9781108874083 

 

Baureh, G. A. D., & Neman, M. I. E. (2025). Learners’ Perceptions of 

Social Media-Based Vocabulary Learning: Insights from 

TikTok, Instagram, and YouTube Users in an EFL Context. 

Journal of English Language and Education, 10(6), 668–673. 

https://doi.org/10.31004/jele.v10i6.1742 

 

Bisson, M.-J., Van Heuven, W. J. B., Conklin, K., & Tunney, R. J. 

https://doi.org/10.1002/9781119171386.ch19
https://www.learntechlib.org/p/150766/
https://doi.org/10.1186/s40359-023-01503-w
https://doi.org/10.1016/j.system.2014.09.014
https://doi.org/10.1017/9781108874083
https://doi.org/10.31004/jele.v10i6.1742


 
78 

 

 
 

(2013). Incidental acquisition of foreign language vocabulary 

through brief multi-modal exposure. PLoS One, 8(4), e60912. 

https://doi.org/10.1371/journal.pone.0060912 

 

Bowen, G. A. (2009). Document analysis as a qualitative research 

method. Qualitative Research Journal, 9(2), 27–40. 

https://doi.org/10.3316/QRJ0902027 

 

Boyd, D. M., & Ellison, N. B. (2007). Social network sites: Definition, 

history, and scholarship. Journal of Computer‐mediated 

Communication, 13(1), 210–230. https://doi.org/10.1111/j.1083-

6101.2007.00393.x 

 

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. 

Qualitative Research in Psychology, 3(2), 77–101. 

https://doi.org/10.1191/1478088706qp063oa 

 

Brown, H. D. (1994). Principles of language learning and teaching (Vol. 

1). Prentice Hall. 

 

Clandinin, D. J., & Connelly, F. M. (2000). Experience and story in 

qualitative research: Narrative inquiry. San Francisco, CA: 

Josey-Bass. 

 

Clandinin, D. J., & Rosiek, J. (2007). Mapping a Landscape of Narrative 

Inquiry: Borderland Spaces and Tensions. In Handbook of 

Narrative Inquiry: Mapping a Methodology (pp. 35–76). SAGE 

Publications, Inc. 

 

Creswell, J. W., & Poth, C. N. (2016). Qualitative inquiry and research 

design: Choosing among five approaches. Sage publications. 

 

Crystal, D. (2011). Internet linguistics: A student guide. Routledge. 

 

De Wilde, V., Brysbaert, M., & Eyckmans, J. (2020). Learning English 

https://doi.org/10.1371/journal.pone.0060912
https://doi.org/10.3316/QRJ0902027
https://doi.org/10.1111/j.1083-6101.2007.00393.x
https://doi.org/10.1111/j.1083-6101.2007.00393.x
https://doi.org/10.1191/1478088706qp063oa


 

79 

 

 
 

through out‐of‐school exposure: How do word‐related variables 

and proficiency influence receptive vocabulary learning? 

Language Learning, 70(2), 349–381. 

https://doi.org/10.1111/lang.12380 

 

Dewey, J. (1938). Experience and education: Kappa Delta Pi. 

International Honor Society in Education.  

 

Dewi Js, R. (2024). Investigating Incidental Learning Process To 

Develop Efl Student’s Vocabulary Through Instagram Content. 

UIN KH Abdurrahman Wahid Pekalongan. 

http://etheses.uingusdur.ac.id/id/eprint/11467 

 

Fauziah, N., Pebriano, N. A., & Murtiningsih, T. (2023). Analysis of 

vocabulary learning process from Instagram and TikTok. Jurnal 

Penelitian Ilmu-Ilmu Sosial, 4(1), 66–75. 

https://doi.org/10.23917/sosial.v4i1.2367 

 

Fraser, C. A. (1999). Lexical processing strategy use and vocabulary 

learningthrough reading. Studies in Second Language 

Acquisition, 21(2), 225–241. 

https://doi.org/10.1017/S0272263199002041 

 

Godwin-Jones, R. (2018). Using mobile devices in the language 

classroom: Part of the Cambridge Papers in ELT series. 

Cambridge: Cambridge University Press.  

 

Greenhow, C., & Lewin, C. (2019). Social media and education: 

Reconceptualizing the boundaries of formal and informal 

learning. In social media and education (pp. 6–30). Routledge. 

 

Handayani, F. (2016). Instagram as a teaching tool? Really. Proceedings 

of the Fourth International Seminar on English Language and 

Teaching (ISELT-4), 4(1), 320–

327.  http://ejournal.unp.ac.id/index.php/selt/article/view/6942/  

https://doi.org/10.1111/lang.12380
http://etheses.uingusdur.ac.id/id/eprint/11467
https://doi.org/10.23917/sosial.v4i1.2367
https://doi.org/10.1017/S0272263199002041
http://ejournal.unp.ac.id/index.php/selt/article/view/6942/


 
80 

 

 
 

 

Haque, M. Z. (2023). The use of social media platforms in language 

learning: A critical study. Journal of Global Research in 

Education and Social Science, 17(1), 20–28. 

10.56557/jogress/2023/v17i18109 

 

Hikmah, W., Aniuranti, A., & Yasinta, W. (2022). Efl students’voices 

on learning vocabulary through the use of doodles instagram 

account. Economics, Social, and Humanities Journal (Esochum), 

2(1), 29–38. 

https://journal.jcopublishing.com/index.php/jcell/article/downlo

ad/141/130/1233 

 

Hu, Y. (2014). What We Instagram : A First Analysis of Instagram Photo 

Content and User Types. McCune 2011, 595–598. 

https://doi.org/10.1609/icwsm.v8i1.14578 

 

Huckin, T., & Coady, J. (1999). Incidental vocabulary acquisition in a 

second language: A review. Studies in Second Language 

Acquisition, 21(2), 181–193. 

https://doi.org/10.1017/S0272263199002028 

 

Hulstijn, J. H. (2001). Intentional and incidental second language 

vocabulary learning: A reappraisal of elaboration, rehearsal 

and automaticity. 

 

Kabilan, M. K., Ahmad, N., & Abidin, M. J. Z. (2010). Facebook: An 

online environment for learning of English in institutions of 

higher education? The Internet and Higher Education, 13(4), 

179–187. https://doi.org/10.1016/j.iheduc.2010.07.003 

 

Kaplan, A. M., & Haenlein, M. (2010). Users of the world, unite! The 

challenges and opportunities of Social Media. Business Horizons, 

53(1), 59–68. https://doi.org/10.1016/j.bushor.2009.09.003 

 

https://doi.org/10.56557/jogress/2023/v17i18109
https://journal.unupurwokerto.ac.id/index.php/esochum/article/view/92
https://journal.unupurwokerto.ac.id/index.php/esochum/article/view/92
https://doi.org/10.1609/icwsm.v8i1.14578
https://doi.org/10.1017/S0272263199002028
https://doi.org/10.1016/j.iheduc.2010.07.003
https://doi.org/10.1016/j.bushor.2009.09.003


 

81 

 

 
 

Kim, J.-H. (2015). Understanding narrative inquiry: The crafting and 

analysis of stories as research. Sage publications.  

 

Kyle, K., & Webb, S. (2020). The Routledge handbook of vocabulary 

studies. 

Mills, N. (2011). Situated Learning through Social Networking 

Communities. Calico Journal, 28(2), 345–368. 

https://utppublishing.com/doi/abs/10.11139/cj.28.2.345-368 

 

Muluk, S., Muzakki, M. F., & Hanani, F. (2025). Investigating instagram 

in english language learning: experiences of indonesian 

university students. Jurnal ilmiah didaktika: Media Ilmiah 

Pendidikan Dan Pengajaran, 25(2), 153–163. 

https://doi.org/10.22373/jid.v25i2.24860 

 

Nation, I. S. P., & Nation, I. S. P. (2001). Learning vocabulary in another 

language (Vol. 10). Cambridge university press Cambridge. 

Paribakht, T. S., & Wesche, M. (1999). Reading and “incidental” l2 

vocabularyacquisition: An Introspective Study of Lexical 

Inferencing. Studies in Second Language Acquisition, 21(2), 

195–224.  

https://doi.org/10.1017/S027226319900203X 

 

Patton, M. Q. (1999). Enhancing the quality and credibility of qualitative 

analysis. Health Services Research, 34(5 Pt 2), 1189. 

https://pmc.ncbi.nlm.nih.gov/articles/PMC1089059/ 

 

Pellicer-Sánchez, A. (2016). Incidental L2 vocabulary acquisition from 

and while reading: An eye-tracking study. Studies in Second 

Language Acquisition, 38(1), 97–130. 

https://doi.org/10.1017/S0272263115000224 

 

Peters, E. (2014). The effects of repetition and time of post-test 

administration on EFL learners’ form recall of single words and 

collocations. Language Teaching Research, 18(1), 75–94. 

https://utppublishing.com/doi/abs/10.11139/cj.28.2.345-368
https://doi.org/10.22373/jid.v25i2.24860
https://doi.org/10.22373/jid.v25i2.24860
https://pmc.ncbi.nlm.nih.gov/articles/PMC1089059/
https://doi.org/10.1017/S0272263115000224


 
82 

 

 
 

https://doi.org/10.1177/1362168813505384 

 

Rajayi, S., & Maleki, R. (2023). On the Impact of Teaching Vocabulary 

through Asynchronous Social Media on EFL Learners’ 

Vocabulary Learning and Retention. Anatolian Journal of 

Education, 8(2), 181–194. 10.29333/aje.2023.8212a 

 

Reinders, H., & Benson, P. (2017). Research agenda: Language learning 

beyond the classroom. Language Teaching, 50(4), 561–578. 

https://doi.org/10.1017/S0261444817000192 

 

Richards, J. C., & Schmidt, R. W. (2013). Longman dictionary of 

language teaching and applied linguistics. Routledge. 

 

Riessman, C. K. (2008). Narrative methods for the human sciences. 

Sage. 

 

Schmidt, R. W. (1990). The role of consciousness in second language 

learning1. Applied Linguistics, 11(2), 129–158. 

https://doi.org/10.1093/applin/11.2.129 

 

Schmitt, N. (2008). Instructed second language vocabulary learning. 

Language Teaching Research, 12(3), 329–363. 

https://doi.org/10.1177/1362168808089921 

 

Schmitt, N. (2010). Researching vocabulary: A vocabulary research 

manual. Springer. 

 

Schmitt, N., & Schmitt, D. (2020). Vocabulary in language teaching. 

Cambridge university press. 

 

Sidgi, L. F. S. (2021). The impact of social media on learning English 

vocabularies. International Journal of Humanities and Education 

Development (IJHED), 3(4), 90–96. 

https://doi.org/10.22161/jhed.3.4.13 

https://doi.org/10.1177/1362168813505384
https://doi.org/10.29333/aje.2023.8212a
https://doi.org/10.1017/S0261444817000192
https://doi.org/10.1093/applin/11.2.129
https://doi.org/10.1177/1362168808089921
https://doi.org/10.22161/jhed.3.4.13


 

83 

 

 
 

 

Webb, S. (2007). The effects of repetition on vocabulary knowledge. 

Applied Linguistics, 28(1), 46–65. 

https://doi.org/10.1093/applin/aml048 

 

 

 

 

 

 

 

 

 

https://doi.org/10.1093/applin/aml048

