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ABSTRAK 

Penelitian ini bertujuan untuk mengeksplorasi tantangan yang dialami oleh 

mahasiswa EFL selama praktik interpreting serta strategi yang mereka gunakan 

untuk mengatasi tantangan tersebut. Penelitian ini menggunakan desain studi kasus 

kualitatif. Partisipan penelitian Adalah tujuh mahasiswa EFL semester tujuh yang 

mengikuti mata kuliah Interpreting di sebuah universitas di Pekalongan, Indonesia. 

Data dikumpulkan melalui wawancara semi-terstruktur dan observasi kelas. Data 

dianalisis menggunakan kerangka tantangan dan strategi interpreting yang 

dikemukakan oleh Gile (2009). Hasil penelitian menunjukkan bahwa mahasiswa 

mengalami berbagai tantangan selama praktik interpreting. Tantangan utama yang 

ditemukan meliputi saturation, high density of source speech, problems associated 

with signal vulnerability, unknown names, possible language-specific differences 

in speech production, syntactic structures, differences in the perception of words, 

serta speaker factors. Tantangan-tantangan tersebut sering mempengaruhi 

kemampuan mahasiswa dalam memahami, mengingat, dan menyampaikan pesan 

secara akurat. Untuk mengatasi kesulitan tersebut, mahasiswa menerapkan berbagai 

strategi. Comprehension tactics meliputi delaying the response dan reconstructing 

the segment using context, Preventive tactics meliputi taking notes dan 

segmentation. Sementara itu, reformulation tactics meliputi explaining or 

paraphrasing, reproducing the sound heard in the source-language speech, delaying 

the response in reformulation, form-based interpreting, replacing a segment with a 

more general term, omission, instant naturalization, parallel reformulation. Temuan 

penelitian ini menunjukkan bahwa interpreting merupakan aktivitas yang kompleks 

karena mengharuskan mahasiswa mengelola berbagai tuntutan kognitif dan 

linguistik secara bersamaan. Penggunaan strategi yang tepat membantu mahasiswa 

mempertahankan komunikasi dan menyelesaikan tugas interpreting dengan lebih 

efektif. 

Kata Kunci: Tantangan interpreting, strategi interpreting, mahasiswa EFL, 

praktik interpreting, teori Gile 
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ABSTRACT 

This study aimed to explore the challenges experienced by EFL students in 

interpreting practice and the strategies they used to overcome those challenges. This 

study employed a qualitative case study design. The participants were EFL seven 

students in seventh semester that enrolled in an Interpreting course at a university 

in Pekalongan, Indonesia. Data were collected through semi-structured interviews 

and classroom observations. The data were analyzed using Gile’s (2009) framework 

of interpreting challenges and strategies. The findings revealed that students 

experienced various challenges during interpreting practice. The main challenges 

included saturation, high density of source speech, problems associated with signal 

vulnerability, unknown names, possible language-specific differences in speech 

production, syntactic structures, differences in the perception of words, and speaker 

factors. These challenges often affected students’ ability to understand, remember, 

and deliver messages accurately. To overcome these difficulties, students applied 

several strategies. The comprehension tactics included delaying the response and 

reconstructing the segment using context. The preventive tactics consisted of taking 

notes and segmentation. The reformulation tactics included explaining or 

paraphrasing, reproducing the sound heard in the source-language speech, delaying 

the response in reformulation, form-based interpreting, replacing a segment with a 

more general term, omission, instant naturalization, parallel reformulation. The 

findings suggest that interpreting is a complex activity that requires students to 

manage multiple cognitive and linguistic demands simultaneously. The use of 

appropriate strategies helped students maintain communication and complete 

interpreting tasks more effectively. 

Keywords: Interpreting challenges, interpreting strategies, EFL students, 

interpreting practice, Gile's theory 
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CHAPTER 1 

INTRODUCTION 

1.1 Background of the Study 

Learning a foreign language is not only about understanding grammar 

and vocabulary but also being able to use the language in real communication 

(Milieva, 2025). This shows that language learning must involve activities that 

require learners to use English actively and meaningfully. In the EFL (English 

as a Foreign Language) context, interpreting practice is one of these activities 

because it integrates listening, analysis, memory, and speaking skills 

simultaneously (Gile, 2009). Interpreting is defined as a re-expression in one 

language of what has been expressed in another language for communication 

or other purposes (Gile, 2009). Han et al. (2023) also explain that interpreting 

is a highly complex and dynamic cognitive activity in which an interpreter, as 

a bilingual or multilingual individual, processes and delivers meaning from a 

source language into a target language in real time. This shows that interpreting 

needs strong comprehension skills and the ability to express ideas accurately. 

Interpreting becomes even more complex because it involves several 

processes. This complex process involves the interpreter listening to the source 

language, processing the information, and simultaneously delivering it in the 

target language (Wang, 2024). Gile’s Effort Model (2009) explains that 

interpreting involves several steps, such as listening and analyzing, short-term 

memory, reformulating the message, and delivering it almost simultaneously. 

Konurbaeva & Ganeeva (2023) similarly note that an interpreter needs to use 
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cognitive abilities to perform several tasks at the same time, such as 

understanding the message, interpreting meaning, choosing appropriate 

expressions, and paying attention to time constraints. During this process, 

interpreters must pay attention to meaning and language form to keep the 

message clear and natural. Therefore, interpreting is often seen as a challenging 

language learning activity because it needs learners to use multiple skills at 

once, including listening, understanding, memory, and speaking, while also 

improving their awareness of meaning, context, and accuracy. Due to these 

demands, EFL (English as a Foreign Language) students often struggle when 

performing interpreting practice. 

Recent studies have investigated the challenges that interpreters faced 

during interpreting. Cheung (2024) stated the errors faced by interpreters. The 

study identified such mispronunciations, the use of source language names, 

omissions, and substitutions. It indicates that interpreters often face various 

problems in maintaining accuracy during the interpreting process. These errors 

not only reflect limited mastery of specific terms but also reveal cognitive 

pressure that makes it difficult for interpreters to process, remember, and 

reformulate information optimally. In addition, Aldayel & Alotaibi (2024) 

stated that trainee interpreters identified several key problems during the 

interpreting process. The most frequent issue was omission, which occurred 

when trainees struggled with fast speech, specialized terminology, structural 

differences between languages, and numerical information. The study also 
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found significant hesitation, indicating challenges related to smooth delivery 

and interpreting direction.  

In addition to the challenges discussed above, previous research has 

also investigated the strategies interpreters use to cope with such difficulties. 

Previous research has also explored strategies used in interpreting. The study 

conducted by Fang and Wang (2022) found that student interpreters used two 

main strategies when dealing with unfamiliar words: omission and inference. 

In using the omission strategy, advanced student interpreters were more likely 

to leave out unfamiliar words in a more planned and purposeful way, while 

beginner student interpreters were more likely to leave them out 

unintentionally because they had difficulty understanding the unfamiliar terms. 

By using the inference strategy, student interpreters from both groups tried to 

guess the meanings of unfamiliar words by relying on context, prior 

experience, and their knowledge of common word combinations. 

Although previous research has highlighted various challenges in 

interpreting, there is still a need to explore how these challenges appear in 

actual classroom settings where students practice interpreting as part of their 

learning. In real classroom contexts, EFL (English as a Foreign Language) 

students are required to listen, comprehend, and reproduce messages in the 

target language in real time. While this process may seem simple, it is 

cognitively demanding and requires students to manage multiple tasks 

simultaneously under time pressure (Liu, 2024). Based on preliminary 

classroom observations and interview results, several challenges were 
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frequently experienced by students during interpreting practice. One of the 

most common problems was difficulty in understanding source speech 

delivered at a fast pace and containing dense information. Students often 

struggled to process long sentences, remember important details, and keep up 

with the speaker’s delivery. Exploring these experiences helps understand how 

students learn and the ways they cope with difficulties in classroom 

interpreting. 

Many previous studies have discussed interpreting difficulties and 

strategies. However, most of them have been conducted with trainee 

interpreters enrolled in interpreter-training programs or with professional 

interpreters working in real interpreting situations. These studies tend to focus 

on performance problems, technical demands, and professional pressures and 

strategies in interpreting experiences by individuals who already possess strong 

language competence and specialized training. This research will explore EFL 

(English as a Foreign Language) students’ challenges and strategies in 

interpreting practice. Furthermore, this study employs a qualitative case study 

design. This approach enables an in-depth exploration of the challenges 

experienced by EFL (English as a Foreign Language) students during 

interpreting practice and the strategies they use to cope with these challenges 

in a specific classroom setting. 

Therefore, this study seeks to fill this gap by examining how EFL 

(English as a Foreign Language) students experience and respond to the 

challenges they face and strategies they employ during interpreting practice. 
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By focusing on learners who are still developing both their language 

proficiency and interpreting abilities, this research explores not only the 

challenges faced by students but also the strategies they employ to cope with 

and manage these challenges. In doing so, the study offers a perspective that 

differs from previous research and contributes to a deeper understanding of 

interpreting practice in EFL (English as a Foreign Language) classroom 

context. 

1.2 Formulation of the Problems 

This study provides two research questions. The researcher will 

explore:  

1.  What challenges do EFL (English as a Foreign Language) students 

experience during an interpreting practice? 

2. What strategies do EFL (English as a Foreign Language) students employ 

to cope with these challenges during interpreting practice? 

By this question, the researcher expects to know more about students’ 

challenges and strategies in interpreting course. 

1.3 Aims of the Study 

The aims of this study are formulated to address the research 

questions as follows: 

1. To explore the challenges experienced by EFL (English as a Foreign 

Language) students during interpreting practice. 
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2. To explore the strategies employed by EFL (English as a Foreign Language) 

students to cope with and manage these challenges during interpreting 

practice 

1.4 Operational Definitions 

1. Interpreting : In this study, interpreting is a highly complex and 

dynamic cognitive activity in which an interpreter, as a 

bilingual or multilingual individual, processes and 

delivers meaning from a source language into a target 

language in real time (Han et al., 2023). 

2. Interpreting 

Challenges 

: Interpreting challenges are problems that occur when 

interpreters struggle to understand, process, or reproduce 

the source message (Gile, 2009). 

3. Interpreting 

Strategies 

: In this study, interpreting strategies refer to deliberate 

actions taken by EFL (English as a Foreign Language) 

students while interpreting to deal with difficulties that 

occur during the task. These actions are used to prevent 

or solve problems such as difficulty in understanding the 

source speech, time pressure, or information overload 

(Gile, 2009). 
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1.5 Significances of the Study 

1.  Theoretical : This study enriched the existing literature and theoretical 

discussions developed by Gile (2009) on interpreting, 

particularly his explanations of the basic concepts of 

interpreting for training. This research added further insight 

by exploring interpreting problems experienced by students 

and also the strategies they employed to cope with those 

problems. 

2.  Practical : The results of this study can help teachers gain a clearer 

understanding of the challenges students face in 

interpreting practice as well as the strategies they use to 

manage those challenges. By understanding both aspects, 

teachers can design classroom activities and training 

methods that better address students’ actual needs and 

support their skill development. For students, this research 

can raise awareness of the specific difficulties they 

encounter and the strategies they apply during interpreting. 

This awareness may encourage them to reflect more 

critically on their performance and to develop more 

appropriate strategies in interpreting. 
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CHAPTER V 

CONCLUSION 

5.1 Summary of the Findings 

This study explored the challenges experienced by EFL students 

during interpreting practice and the strategies they used to overcome those 

challenges. The findings showed that students faced several challenges related 

to cognitive processing, language differences, and speaker delivery. The most 

common challenges were saturation, problems associated with signal 

vulnerability, high density of source speech, unknown names and unfamiliar 

terms, language-specific differences in speech production, syntactic structures, 

differences in the perception of words, and speaker factors. These challenges 

often made it difficult for students to understand, remember, and deliver the 

message accurately during interpreting activities. 

To deal with these challenges, students used various strategies. In the 

comprehension stage, they used delaying the response and reconstructing the 

segment using context. In the preventive stage, they used taking notes and 

segmentation to reduce memory load. In the reformulation stage, students used 

explaining or paraphrasing, reproducing the sound heard in the source-

language speech, delaying the response in reformulation, form-based 

interpreting, replacing a segment with a more general term, omission, instant 

naturalization, and parallel reformulation. 

Overall, the findings show that interpreting is a demanding activity for 

EFL students because it requires them to listen, understand, remember, and 
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produce messages at the same time. To manage these difficulties, students 

applied different strategies that helped them maintain communication and 

complete interpreting tasks more effectively. 

5.2 Recommendation 

 Based on the findings of this study, future researchers are 

encouraged to focus on a specific interpreting challenge or strategy to gain 

deeper understanding. For example, future studies may explore note-taking or 

paraphrasing strategy in more detail. Focusing on one area may provide richer 

findings and a clearer picture of how students deal with interpreting difficulties. 

In addition, future researchers may conduct similar studies with 

different participants or in different interpreting contexts. Comparing results 

from different settings may provide broader insights into interpreting 

challenges and strategies and contribute to the development of interpreting 

studies, especially in EFL learning contexts.
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