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ABSTRAK

Nabil Aminullah (2026). Investigating Book Club Members’ Figurative Language
Learning Through “The Odyssey”. Skripsi. Program Sudi Tadris Bahasa Inggris.
FTIK UIN K.H. Abdurrahman Wahid Pekal ongan.

Pembimbing: Nadia Faradhillah, M.A.

Kata kunci: pembelajaran bahasa figuratif, klub buku, The Odyssey, diskusi sastra.

Bahasa figuratif memainkan peran penting dalam teks sastra karena
memungkinkan penulis menyampaikan makna, emosi, dan pengalaman yang
melampaui ungkapan harfiah. Namun; memahami bahasa figuratif masih menjadi
tantangan bagi banyak pembelajar bahasa Inggris sebagai bahasa asing (EFL)
karena sulitnya menafsirkan makna non-harfiah. Diskusi sastra kolaboratif dapat
memberi pembelajar kesempatan untuk mengembangkan pemahaman mereka
melalui interaksi dan penafsiran bersama. Penelitian ini bertujuan mengkaji
bagaimana anggota kiub buku mempelajari bahasa figuratif melalui diskus The
Odyssey serta tantangan yang mereka hadapi. Pendlitian ini menggunakan desain
studi kasus kualitatif dengan konstruktivisme sosial \A/gotsky sebagai |ensateoretis.
Data dikumpulkan dari satu sesi diskusi klub buku melalui observasi, dokumentas,
dan wawancara semi-terstruktur dengan lima partisipan yang dipilih secara
purposif, yaitu tiga anggota, moderator, dan pemantik diskusi. Data dianalisis
dengan prosedur analisis spiral Creswell dan Poth (2018), dan keabsahannya
diperiksa melalui triangulasi data. Hasil penelitian menunjukkan bahwa anggota
mempelajari bahasa figuratif melalui interaksi yang bergerak dari teks ke
kelompok. The Odyssey dan alat bantu lain, seperti cetakan dengan catatan kaki,
Google Translate, slide, dan teman di sebelahnya, berfungsi sebagai medium.
Kegiatan membaca hening dan diskusi menempatkan . anggota pada zona
perkembangan proksimal- (ZPD), sehingga makna yang tidak terjangkau sendiri
menjadi dapat ditafsirkan. ‘Moderator dan  pemantik diskuss memberikan
scaffolding berupa informas latar, perbandingan sehari-hari, parafrasa, dan
pertanyaan. Tiga tantangan ditemukan: kesulitan mengenali dan menafsirkan
makna non-harfiah, jarak linguistik dan budaya antara anggota dan teks, serta
dukungan dan partisipasi yang tidak merata. Dapat disimpulkan bahwa kiub buku
dapat menjadi ruang belajar bahasa figuratif yang efektif ketika teks didampingi
alat bantu yang sesuai dan dukungan disesuaikan dengan kemampuan anggota,
meskipun pembel ajarannya belum merata bagi semua anggota.

viii



ABSTRACT

Nabil Aminullah (2026). Investigating Book Club Members’ Figurative Language
Learning Through “The Odyssey”. Undergraduate Thesis. English Education
Department. FTIK UIN K.H. Abdurrahman Wahid Pekal ongan.

Supervisor: Nadia Faradhillah, M.A.

Keywords: figurative language learning, book club, The Odyssey, literary
discussion.

Figurative language plays an impertant rolein literary texts because it enables
authors to convey meanings, emotions, and experiences beyond literal expressions.
However, understanding figurative language remains challenging for many English
as a Foreign Language (EFL) learners dueto the complexity of interpreting non-
literal meanings. Collaborative literary discussions may give learners opportunities
to develop their understanding through interaction and shared interpretation. This
study investigated how book club members learn figurative language through
discussions of The Odyssey and what challenges they encounter. It employed a
qualitative case study design with \Vygotsky’s social constructivism as the
theoretical |ens. Datawere collected from one book club discussion session through
observation, documentation, and semi-structured interviews with five purposively
selected participants: three members, the moderator, and the discussion starter. The
data were analyzed using Creswell and Poth’s (2018) spiral procedure, and
trustworthiness was established through data triangulation. The findings show that
members |earned figurative language through interaction that moved from the text
to the group. The Odyssey and other tools, namely the printout with footnotes,
Google Trandlate, the starter’s slides, and fellow members, served as mediums.
Silent reading followed by discussion placed members within their zone of
proximal development (ZPD), where meanings they could not reach alone became
interpretable. The moderator and the starter provided scaffolding through
background information, everyday comparisons, paraphrase, and questions. Three
challenges emerged: recognizing and interpreting non-literal meaning, linguistic
and cultural distance from the text, and uneven support and participation. The study
concludesthat abook club can be an effective spacefor learning figurative language
when the text is surrounded by suitable mediating tools and support is adjusted to
members’ levels, although the learning was not equal for everyone.
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CHAPTER|
INTRODUCTION
1.1. Background of the Study

Figurative language is the main tool people use to share ideas, feelings,
and experiences, and English as a Foreign Language (EFL) learners must go
further than literal meaning to understand literary texts. Perrine (1963) defines
figurative language as expression that moves away from ordinary speech
patterns to create a special effect or a deeper meaning. This kind of language
remains one of the hardest parts of English for EFL |earnersto master (Givanda
& Nanda, 2026; Littlemore, 2015). Forms like simile, metaphor,
personification, hyperbole, and symbolism carry meaning indirectly, so
learners need context, cultura background, and inference skills that grammar
alone cannot give them. Because many EFL learners only meet English inside
the classroom, they often stop at surface-level reading when they face these
expressionsin literary works.

One way to help learners face this challenge is by introducing them to
classical literary works, which are rich in figurative expression even though
their language can be demanding (Lazar, 1993). Epic poetry, for example,
keeps figurative devices in a dense and sustained form (Foley, 1999), giving
learners repeated exposure to simile, metaphor, and symbolism inside one
connected story. Because the old style of language and the unfamiliar setting
can make such works hard to read alone, they cannot simply be given to

learners as independent reading tasks. Their rich figurative language only



becomes useful for learning when learners have a method for unpacking and
discussing the text together. Collaborative learning offers exactly this kind of
method, turning the reading of aclassical text from a private decoding task into
a shared, meaning-making activity.

A book club is one concrete form of collaborative learning that gives
members this kind of shared opportunity. In a book club, members read the
same text, meet at set times, and exchange interpretations, questions, and
reactions about the material under discussion (Ro, 2021). Because figurative
language can be read in more than one way, members can test their reading of
a metaphor or; symbol against other readings, confirming or revising ther
understanding through this exchange (Walldén & Nygéard Larsson, 2021). This
process fits Vygotsky's (1978) socia constructivist theory, which claims that
higher mental functions, including interpretive reasoning, first appear through
interaction between peopl e before becoming.an independent skill within each
person. Inthis sense; every discussion session works as a place where members
build understanding together rather than simply receiving one fixed reading of
the text.

Learning to understand figurative language matters far beyond the task
of reading one literary text. Figurative competence lets learners reach the
aesthetic and emotional sides of literaturethat literal reading alone cannot offer
(Littlemore, 2015), helping them see how writers use non-literal language to
create imagery, add nuance, and deepen meaning (Sudar, 2024). This ability

also supports learners appreciation of literature as an art form, not only as a



source of information. Building this skill therefore gives EFL learners afuller,
more rewarding way of engaging with the texts they read. Understanding
figurative language is therefore not an optional extra skill but a core part of
advanced English competence, one that lets learners read, interpret, and
respond to English texts with the same depth available to native readers.

Before designing this study, the researcher conducted a preliminary study
of the book club to be investigated, using information from two of its members,
one of whom is the permanent moderator. The club discusses English books,
whether originally written in English or written in another language and read
in English trandlation, such as The Odyssey. Its members are mostly university
students from diverse majors, along with afew who are not in college, and all
of them are EFL learners who improve their English through the books they
read. Their competence levels differ widely, which the researcher considers to
make'the discussions livelier.

According to the members, the club usually picks booksthat are currently
popular, following whatever isin the public spotlight. In late 2025, for instance,
it discussed Maggie O'Farrell's Hamnet, a novel based on the story of William
Shakespeare that was later adapted into an Oscar-nominated film. Members
said many of its sentences and terms carried figurative rather than literal
meaning, so each member offered different interpretations. Seeing this pattern,
and with Christopher Nolan's film adaptation of The Odyssey released in July
2026, the researcher expects the club to discuss The Odyssey. Given its far

greater scale than Hamnet and Nolan's involvement, the discussion should be



1.2

lively and enjoyable. Thus, The Odyssey serves as the research medium, the
members as participants, and the club as the learning space.

Several earlier studies have looked at figurative language in literary and
artistic texts, but most focus on identifying and classifying figurative devices
rather than on how readers actually learn to interpret them. Telaumbanua et a.
(2022) analyzed the types and meanings of figurative language in Amy Tan's
The Joy Luck Club, while Sudar (2024) studied the use and meaning of
figurative language in<EFL students™ literary writing; both studies stayed
focused on textual analysis rather than the learning process itself. This leaves
a gap concerning how learners come to understand figurative expressions
through collaborative literary discussion, especially with a densely figurative
classica text such as The Odyssey. Based on this gap, the present study
investigates how book club members learn figurative language through
discussionsof The Odyssey, and isentitled " | nvestigating Book Club Members
Figurative Language L earning Through The Odyssey.".

Formulation of the Problems

Based on the background described above, the problems of this study are
formulated into the following research questions:

1. How do book club members learn figurative language through discussions
of The Odyssey?
2. What challenges do book club members encounter when learning figurative

language through discussions of The Odyssey?



1.3. Aimsof the Study
The aims of the study are:
1. To investigate how book club members learn figurative language through
discussions of The Odyssey.
2. To examine the challenges book club members face in learning figurative
language through discussions of The Odyssey.
1.4. Operational Definitions
To avoid any misunderstanding about the terms used in this study, the
researcher provides some definitions related to the study as follows:
1.4.1.Figurative L anguage
Figurative language refers to expressions whose meaning extends
beyond their literal interpretation in order to create imagery, emphasis, or
deeper meaning, encompassing devices such as metaphor, simile,
personification, hyperbole, and symbolism (Perrine, 1963).
1.4.2.Book Club Discussion
Book club discussion refers to a structured, collaborative reading
activity in which participants share interpretations, exchange ideas, and
negotiate meaning while discussing aliterary text (Daniels, 2002).
1.4.3.Figurative Language L earning
Figurative language learning refers to the process through which
learners develop the ability to recognize, interpret, and understand
figurative expressions in a literary text through discussion, interaction,

and reflection (Littlemore, 2015; Walldén & Nygard Larsson, 2021).



1.4.4.The Odyssey
The Odyssey refers to the classical Greek epic poem attributed to
Homer, used in this study through its English translation by Ian Johnston
(Homer, ca. 8th century BCE/2006), which serves asthe primary literary
text discussed by the book club members.
1.5. Significances of the Study
1.5.1. Theoretical Significance
This study eontributes to the understanding of figurative language
learning in literary discussion settings by exploring how book club
members learn and interpret figurative language through discussions of
The Odyssey. Furthermore, this study supports the application of
Perrine's theory of figurative language and Vygotsky's socid
constructivist theory in literary learning contexts.
1.5.2 Empirical Significance
This stuady provides empirical evidenceregarding the processes and
challenges experienced by book club members in learning figurative
language through collaborative discussions of The Odyssey.
1.5.3.Practical Significance
This study provides insights into the use of book club discussions
as a learning environment for developing figurative language
comprehension. The findings may benefit English language learners,
educators, and reading communities by highlighting effective ways to

facilitate figurative language learning through literary discussions.



CHAPTER 11
LITERATURE REVIEW
2.1 Theoretical Framework
2.1.1. Social Constructivism

The theoretical framework of this study is based on Vygotsky's
(1978) theory of social constructivism, which explains that human
cognitive development.starts in social interaction before it becomes
internalized by theindividual (Alkhudiry, 2022). \Vygotsky proposed that
every higher mental function appears twice during development: first
between peopl e, on what he called the interpsychol ogical plane, and only
later within the individual, on the intrapsychological plane. This idea
places social interaction not as a simple aid to learning but as the actual
mechanism through which knowledge, including the ability to read
figurative language, is built. Applied to a book club, socia
constructivism suggests that members donot reach an understanding of
metaphor, simile, or symbolism alone; instead, that understanding first
forms through dialogue, negotiation, and shared interpretation among
members before it becomes each person's own competence.

Empirical research in language education supports the
relevance of Vygotsky's (1978) socia constructivist ideato collaborative
learning settings. Alkhudiry (2022) argued that collaborative techniques,
which place teachers and learners within shared social and cultural

norms, create a democratic learning environment where learners are



encouraged to discuss, question, and take responsibility for building their
own knowledge. These findings show that socia constructivism is not
limited to first-language development but also applies meaningfully to
second and foreign language learning, including the interpretation of
figurative expressions found in literary texts.

Within a book club specifically, social constructivism
appearsin the structure of each discussion session, where members bring
their own partial readings of the figurative language in a shared text and
refine these readings through interaction with one another (Ro, 2021).
Daniels (2002) said, this dynamic turns the book club from a simple
reading group into a genuine site of interpsychological activity, where
meaning IS negotiated together before it settles into each participant's
own understanding. The present study therefore uses socia
constructivism as.its main theoretica lens, looking a medium, the Zone
of "Proximal ~Development, and scaffolding as three connected
mechanisms through which this social process of learning figurative
language unfolds.

a. Medium (Semiotic Medium)

Centra to Vygotsky's (1978) theory is the idea of mediation,
which explains that human cognitive processes never work directly
but are always channeled through signs, symbols, and cultural tools,
together called a medium (Fadeev, 2019). Language, written text, and

other cultura artifacts act as psychological tools through which



learners' reasoning, problem-solving, and interpretation take place,
and Vygotsky argued that using such mediating tools, rather than
direct unmediated perception, is what alows higher cognitive
functions to grow. In literary learning, a text such as The Odyssey
works exactly as this kind of medium, standing between the reader
and the meanings that must be actively built rather than simply
received.

Kozulin (1998) extended Vygotsky's idea by sorting mediators
into material tools, psychological tools, and other people, adistinction
that helpsexplain how aliterary text can work as a psychological tool
on its own and also as an object mediated further through other
readers. Fadeev (2019) similarly studied Vygotsky's theory of
mediation in relation to literary texts, arguing that inner speech
mediates study material through different sign systems and that
engaging classical texts through discussion-based approaches carries
real educational value.

Huong and Hung (2021) further showed that both digital and
textual tools can serve a mediating role in language learning, noting
that atool may be atechnologica device or atext used for teaching,
and that VVygotsky treated tools and symbols as two sides of the same
mediating process. These findings directly support the present study,

in which The Odyssey works as the main semiotic medium through
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which book club members together engage with and internalize
figurative language.
. Zone of Proximal Development (ZPD)

Another key idea in Vygotsky's (1978) theory is the Zone of
Proximal Development (ZPD), defined as the gap between what a
learner can do alone and what the same learner can do with help from
a more capable peer (Alkhudiry, 2022). This concept changes the
purpose of teaching: instead of aiming at what a learner already
knows, .useful support works just beyond the learner's current
independent level, with scaffolding from more knowledgeabl e others
helping the learner reach that higher level. In a book club, members
have different levels of literary skill, and this difference naturally
creates @ ZPD dynamic in which group discussion of complex
figurative language, such as the epiec similes and personifications in
The Odyssey, helpsindividua members reach interpretive levels they
could not reach by reading alone.

"The use of the ZPD in language and literary learning has been
supported by a range of empirical studies. Vygotsky's account of the
ZPD holds that higher-order cognitive processes start in social
interaction (Vygotsky, 1981), an idea later applied to reading
instruction among second language | earners working with challenging

texts (Walldén & Nygard Larsson, 2021). This body of work confirms
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that guided social interaction, rather than solitary effort, is what
pushes learners toward more advanced interpretation (Ro, 2021)."

Alkhudiry (2022) aso stressed that the ZPD concept centers on
active interaction between a learner and a more capable other,
connecting a learner's current stage of development to the potential
development reachable through that interaction (Vygotsky, 1978),
with the frequency and quality of outside support shaping a learner's
progress. Thesefindings confirm thet the ZPD is not just atheoretical
idea but a practical framework for understanding how figurative
language learning unfolds within collaborative literary discussions
such asthose in a book club.
. Scaffolding

Scaffolding is the practical way the ZPD works in red
interaction, referring to the temporary help that amore knowledgeable
participant gives to help a learner complete a task beyond their own
current ability. Vygotsky (1978) did not use the word scaffolding
himself, but the idea follows naturally from his account of the ZPD,
since guidance that matches a learner's growing ability and is slowly
withdrawn as competence develops (Ro, 2023) is exactly what turns
performance within the zone into independent skill. In a book club
discussing The Odyssey, scaffolding appears when more experienced
members offer clarifying questions, alternative readings, or

background context that hel ps |ess experienced members move past a
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literal reading of a figurative expression toward a fuller, independent
interpretation.

Alkhudiry (2022) named scaffolding, along with mediation and
internalization, as one of the working concepts through which
Vygotsky's sociocultural theory can improve collaborative second
language learning, noting that learners build understanding not alone
but through structured interaction with peers and more knowledgeable
others. This view fits closely with how scaffolding operates inside a
book club discussion, where more experienced members act as the
knowledgeable others who guide their peers.

Ro (2023) recorded scaffolding in action within a book club,
observing that a facilitator gradually moved toward a less directive
role across a series of sessions, giving clearer and more responsive
guidance while slowly alowing |earner independence to grow as
facilitated support decreased. This patiern shows that scaffolding in a
book club is not a one-time act of help but a dynamic process that
adjusts to members growing competence (Alkhudiry, 2022), afeature
directly relevant to how figurative language competence develops
among participantsin the present study.

2.1.2.Challengesin Learning Figurative L anguage
Even with the support that collaborative discussion can give,
learning figurative language remains difficult for EFL learners. The

literature points to three potential challenges that are especially relevant
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to a book club reading The Odyssey: recognizing and interpreting non-

literal meaning (Givanda & Nanda, 2026; Littlemore, 2015), bridging the

linguistic and cultural distance between learners and the text (Lazar,

1993; Yahia, 2020), and negotiating interpretations unevenly among

members (Ro & Burch, 2020; Walldén & Nygard Larsson, 2021). These

three challenges relate directly to the Vygotskian mechanisms discussed

above and form the basis of the second research question of this study.

a. Recognizing and Interpreting non-literal meaning

Figurative |language is adeparture from ordinary speech patterns

that creates a special effect (Perrine, 1963), so readers cannot rely on
the literal sense of words and must judge for themselves when a text
departs from it. This is difficult for EFL learners because figurative
competence in a second language develops unevenly and often lags
behind other language skills (Littlemore, 2015). Givanda and Nanda
(2026) found that EFL students reading short stories struggled with
limited vocabulary, found it hard to'distinguish personification, simile,
and metaphor, and found it hard to interpret figurative meanings
embedded in the stories. In Wgotsky’s (1978) terms, such difficulties
mark the limit of what alearner can interpret independently, which is
the starting point of the zone of proximal development.

b. Linguistic and Cultural Distance

Yahia (2020) argued that analyzing figures of speech in foreign

literary worksis difficult for EFL learners for two reasons: their stock
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of vocabulary is limited, which hinders their ability to trandate the
text, and the author’s social standards, which shape the language of
the text, differ from those of the reader, who must be familiar with
them to decode the text. Yahiaal so noted that |earners with incomplete
knowledge of grammar and vocabulary may rely heavily on the
dictionary, which can slow their ability to read between the lines.
Classical literary works make this distance more likely, because their
language can be demanding (Lazar; 1993). Seen through Wgotsky’s
(1978) notion of mediation, a text ean only work as a medium for
building meaning if learnersare ableto reachit, and when itslanguage
and background are unfamiliar, the medium itself can become an
obstacle.
. Uneven Support and Unequal Participation

Figurative |anguage from literary texts is negotiated through
oral interaction, which Walldén and Nygérd Larsson (2021) described
as a dua disciplinary literacy practice involving both language
learning and the study of literary texts, so participants must manage
language and literary meaning at the same time while talking. Ro and
Burch (2020), studying an L2 book club, treated participation as a
socia practice in which members, when free to do so, choose whether
toinitiate or avoid communication, and in which showing engagement
Is an essential part of the club’s activity. Because the zone of proximal

development and scaffol ding depend on interaction (Vygotsky, 1978),
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memberswho hold back, or who receive help that does not match their
needs, may benefit less from the discussion. This may appear as
members who hesitate to share a tentative reading, competing
readings that are hard to reconcile, or help from more experienced
members that comes at the wrong level or the wrong time.

2.2 Previous Studies

Based on several sources related to this topic, the researcher presents
several previous studiesrelevant to the present research. The following section
compares these earlier studies with the current study.

The first study that serves as a foundational reference for thisresearch is
an undergraduate thesis by Tan (2022) from Sanata Dharma University,
Indonesia, titled Figurative Language in Troye Sivan's Blue Neighbourhood
Album. Using a qualitative descriptive approach and Perrine's (1977)
classification framework, this study identified and analyzed different types of
figurative language, including simile, metaphor, personification, hyperbole,
and irony, found in theabum's song |yrics. The findings showed that figurative
language works as a multi-layered expressive device whose meaning needs
careful interpretive reading beyond the surface, and that each type of figurative
device serves its own communicative and aesthetic purpose within the text.

The second previous study isan international journal article by Ro (2021)
from Kangwon National University, South Korea, published in the Journal of
Pragmatics under thetitle The Reshaping of Participation Practicesin a Second

Language Book Club. Using conversation anaysis, this study examined how a
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facilitator's pedagogica intervention reshaped the participation practices of
members in an extensive reading book club for second language learning,
tracing changesin how individual memberstook part in book discussion across
multiple sessions. The findings showed that the facilitator's new participation
framework, which required all members to form and direct questions to one
another, produced clear shiftsin how participants talked about books, moving
from passive listening toward.active, dial ogic contribution.

The third previous study, also by Ro (2023) and published in the journal
System, is titled Topicalization as a Practice for Fecilitating L2 Discussion in
Video-M ediated Extensive Reading Book Club Meetings. This study looked at
how afacilitator builds and manages space for second |anguage learning inside
an online, video-based book club, using a multimodal conversation analysis
approach across ten weeks of Zoom sessions involving five Korean university
students. The main finding was that the facilitator gradually moved toward a
less directive stance over time, using more.varied interactional resources,
giving clearer and mare responsive instructions, and becoming more sensitive
to students' understanding, which created an adaptive scaffol ding environment
where learner independence grew as facilitated support decreased.

The fourth previous study, by Alkhudiry (2022) from Saudi Arabia and
published in Theory and Practice in Language Studies, is titled The
Contribution of Vygotsky's Sociocultural Theory in Mediating L2 Knowledge
Co-Construction. This research carried out a critical theoretical review of

Vygotsky's sociocultural theory, examining key concepts such as the ZPD,
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mediation, scaffolding, and internalization to show how these ideas can
improve collaborative second language learning. The study argued that
sociocultural theory treats language learning as a fundamentally social and
mediated process, in which learners build understanding through structured
interaction with peers and more knowledgeable others rather than alone, and
recommended that collaborative techniques be built into second language
classrooms to create dial ogic learning.communities.

The fifth previous study is an international journal article by Fadeev
(2019) from the University of Tartu, Estonia, published in Punctum:
International Journal of Semiotics under the title Vygotsky's Theory of
Mediation in Digital Learning Environment: Actuality and Practice. This study
examined the continued rel evance of Vygotsky's theory of mediation for digital
educational settings, using an onlineliterary learning platform called Education
on Screen, which presents classical Estonian literary texts together with their
film adaptations and multimedia exercises, as its main case. The research
explored how presenting classical texts through several digital sign systems at
once shapes the mediated learning process, arguing that each type of media
forms a symbolic sign belonging to a different sign system, and that this kind
of varied engagement deepens learners inner processing and meaning-making.

The five studies reviewed above (Alkhudiry, 2022; Fadeev, 2019; Ro,
2021, 2023; Tan, 2022) together map out the research area surrounding the
present study, yet none of them fully matches its specific focus. Most

importantly, no existing study has addressed all three core concerns of the
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present research at once: figurative language as the specific target of learning,
the book club asthe social |earning setting, and Vygotsky'sframework of social
constructivism, medium, the ZPD, and scaffolding as the theoretical lens, nor
has any study looked at these concerns through the specific text of The
Odyssey, aclassical epic of unusual figurative richness and cultural depth. The
present study, Investigating Book Club Members Figurative Language
Learning through The Odyssey, addresses this combined gap by offering an
empirically grounded, -theoretically coherent look at both how book club
members learn figurative |anguage through collaberative discussion and what
challenges they meet in that process, adding a new and needed perspective to
the fields of figurative language learning, book club pedagogy, and Vygotskian
sociocultural theory.
Conceptual Framework

This study was framed by Wgotsky’s (1978) social constructivism,
which holds that understanding is built between people before it becomes a
learner’s own competence. It examined abook club in which EFL learners read
The Odyssey (Homer, ca. 8th century BCE/2006), atext dense with figurative
language (Perrine, 1963), and exchanged interpretations about it (Daniels,
2002). The findings show how three Vygotskian mechanisms worked together.
As a medium, The Odyssey did not work aone: members approached it
through their own cues, such as the words “like” and “as” and the test of literal
sense, and these cues were extended by other mediators, namely the printout,

Google Translate, the starter’s slides, and the people sitting next to them
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(Kozulin, 1998). Within the Zone of Proxima Development, members could
read and mark the text alone, but meanings such as the name “Nobody” and the
fisherman image were reached only with help from others. Scaffolding in the
form of background information, everyday comparisons, and questions was
adjusted to the distance between an expression and the members’ experience,
and it was reduced as members began to interpret later expressions on their
own (Alkhudiry, 2022; Ro, 2023). Through these mechanisms, participants
described a more layered understanding of figurative language than reading
alone, which answers the first research question.

The same framework explains the challenges found in the second
research question, which appeared where mediation or support did not fit the
member. The first was recognizing and interpreting non-litera meaning, since
unmarked figures were read literally and limited vocabulary prevented some
members from forming the image behind an expression (Littlemore, 2015;
Givanda & Nanda, 2026). The second was thelinguistic and cultural distance
between the members and the text, which made the medium itself an obstacle
for memberswith less background (Yahia, 2020). Thethird was uneven support
and participation, shown by explanations that did not match some members’
needs, shyness, the limit of about five askers, and meanings left open by
competing interpretations (Ro & Burch, 2020; Walldén & Nygard Larsson,
2021). Because the zone and scaffolding depend on interaction (Vygotsky,

1978), members who held back or received mismatched help gained less from
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the discussion, so the learning process and its challenges are two sides of one
social process.

Figure 2.1 presents the conceptual framework by linking the research
questions to Wygotsky’s social constructivism, with the three mechanisms
explaining how members learn figurative language and the three challenges

explaining what limits that learning.

1. How book club members learn figurative language through discussions of The
Odyssey

2. Challenges book club-members encounter when learning figurative language
through discussions of The Odyssey

Wagotsky’s Social Constructivism

How Book Club/MembersLearn Challengesin L earning Figurative

Figurative Language L anguage

1. Medium — The Odyssey, the 1. Non-literal meaning —
printout, Google Trand ate, the Unmarked figures are read
starter’s slides, and fellow literally, and limited vocabulary
members help members read prevents some members from
figurative expressions. forming the image.

2. Zoneof Proximal Development 2. Linguistic and cultural distance
— Members read and mark the — Unfamiliar language and
text alone, but some meanings are background make the text itself
reached only with help from an obstacle.
others. 3. Uneven support and

3. Scaffolding — Background participation — Mismatched
information, everyday explanations, shyness, and
comparisons, and questions are competing interpretations limit
adjusted to members’ needs and what some members gain.
reduced over time.

Figure 2.1. Conceptua framework of the study.



CHAPTER 111
RESEARCH METHODOLOGY
3.1. Research Design

This study used a qualitative method. According to Creswell and Poth
(2018), qualitative research is an approach for exploring and understanding the
meanings that individuals or groups give to a social or human problem. This
method lets researchers gather rich and detail ed information about participants
experiences, perceptions, and interpretations (Patton, 2002), which fitstheaim
of understanding how book club members personally make sense of figurative
language. Among the different qualitative approaches available, this study
specifically used a case study design, since it best matches the focused, real-
life setting under investigation.

Yin (2018) defines a case study as an empirical inquiry that investigates
a present-day phenomenon within its rea -life context, an approach well suited
to gaining an in-depth understanding of one specific case or social setting
(Merriam & Tisdell, 2016). This design fits the present study becauseit centers
on one specific case, the figurative language learning experience of book club
members while discussing The Odyssey. Through this approach, the researcher
can explore how participants identify, interpret, and understand figurative
language through collaborative discussion, while also examining the
challenges members face and how social interaction shapes their learning

process.

21
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3.2. Setting and Participants

This research took place in a book club that regularly discusses literary
works, especially The Odyssey by Homer. The book club works as a
collaborative learning space where members share interpretations, ask
questions, and discuss different aspects of the text, including its figurative
language. The datawere collected from one discussion session on The Odyssey,
which followed several stages: an opening by the moderator, who briefly
introduced the discussion starter and the booek; the starter’s presentation with
short silent reading sessions; a question-and-answer session; reflection and
feedback; and a closing. The researcher conducted one observation of this
session, collected documentation from the same session, and then conducted
one interview with each participant after the session ended.

The participants of this study were book clubh members who actively took
part in discussions of - The Odyssey. About.-15 to 20 members attend each
session, including a moderator and a discussion starter. Participants were
chosen through purpasive sampling, since they had direct experience reading
and discussing The Odyssey. They were suitabl e participants because they were
actively engaged in interpreting literary texts and interacting with other
members during discussion.

This choice is further supported by Patton (2002), who argues that in
gualitative inquiry, the value of purposive sampling lies in choosing
information-rich cases that can most fully illuminate the questions under study,

and that even a small number of such cases can produce data of real analytical
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depth. Merriam and Tisdell (2016) similarly recommend that qualitative
researchers working with interview data choose a manageable number of
participants whose experiences closely relate to the research focus, prioritizing
quality of engagement over quantity of informants.

In this study, five participants were chosen not at random but based on
clear criteria: they had to be active, regular participants in the book club’s
discussions of The Odyssey, they had to show engagement with the text’s
figurative language during discussion, and they had to be willing to take part
inaninterview (Creswell & Poth, 2018). The five participants were three book
club members, the moderator, and the discussion starter. They were drawn from
the broader group of 15 to 20 book club members and represent what Patton
(2002) calls purposefully selected information-rich cases, whose experiences
were most likely to produce the detailed, reflective data needed to answer both
research questions of this study.

Through these five participants, the researcher gained detailed insight
into how figurative language is learned and understood through collaborative
literary discussion. The interviews also revealed the specific challenges that
arise when book club members engage with the figurative complexity of The
Odyssey through peer interaction and guided discussion.

Data Collection

This study used three data collection methods in sequence: observation,

documentation, and interview, each conducted once and applied to one book

club discussion session. This combined approach was used to ensure the data
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gathered were comprehensive, credible, and rich in depth, since using multiple
methods lets the researcher cross-check findings and build a fuller picture of
the phenomenon under study (Patton, 2002). As Creswell and Poth (2018)
explain, using multiple data sources in qualitative research strengthens the
trustworthiness of a study by letting different kinds of evidence support a
coherent interpretation. The following subsections describe the order and
reasoning behind each data collectionistep.

Thefirst data collection method was observation, carried out once during
one book club session. In this session, the researcher acted as a non-participant
observer (Merriam & Tisdell, 2016), attending the meeting and systematically
watching the interactions, dynamics, and engagement patterns among members
asthey discussed figurative languagein The Odyssey. Field notes recorded how
members raised and responded to figurative language topics, how the
moderator and discussion starter guided the session, how knowledge was
shared and negotiated among participants, and what moments of difficulty or
confusion appeared around figurative expressions in the text (Patton, 2002).

Observing the session from its opening to its closing allowed the
researcher to capture the full sequence of the discussion stages and build a
detailed picture of how members worked with figurative language in the book
club. Observation was chosen as the first data collection method because it lets
the researcher watch the learning process as it naturally happens, without the

influence of researcher-directed prompts or questions (Merriam & Tisdell,
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2016), producing authentic, context-rich data on how book club members
actually work with figurative language in real-time discussion (Patton, 2002).

This choice fits Merriam and Tisdell’s (2016) view that observation is a
particularly strong method in qualitative research, since it lets the researcher
collect data directly from the setting where the phenomenon occurs, capturing
the complexity of real human behavior that other methods may miss. From a
Vygotskian perspective, observation was also well suited to this study because
it alowed the researcher to record the interpsychological side of learning,
meaning the social, dialogic process through which figurative language
understanding ‘IS built together among book club members, before any
individual internalizesit (Vygotsky, 1978).

After the observation session, the researcher moved to the documentation
phase, collecting and organizing materials produced during the book club
session into one set of documents. This was done once, covering the same
session. The documents consisted of photographs of the session, the
presentation slides prepared by the discussion starter, and the annotated reading
notes marked by the participants on the printed passages of The Odyssey.

By collecting documentation from the whole session, the researcher
ensured that the document set reflected the entire discussion, alowing afuller
look at how figurative language was discussed from the opening to the closing
of the meeting. Documentation was included as its own data collection method
because it gives a stable, checkable record of the discussions (Bowen, 2009)

that adds to and strengthens the field notes from observation, capturing details
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of language use, specific figurative expressions discussed, and member
responses that may not have been fully caught inreal time (Merriam & Tisdell,
2016).

As Bowen (2009) explains, document analysis in qualitative research
offers valuable background information and supporting evidence that can
confirm and add to data gathered through other methods, contributing to the
overall triangulation of findings. Inthis study, the documentary record from the
session served as a key source of evidence for identifying how figurative
language was introduced, discussed, interpreted, and responded to by members
(Merriam & Tisdell, 2016), directly informing both research questions about
the learning process and the challenges involved. The documentation also gave
the researcher @ solid basis for preparing the semi-structured interview
questions that followed, grounded in the actual events and |anguage observed
during the discussions.

The final data collection method was the semi-structured interview
(Kvae & Brinkmann, 2009), conducted once with each participant after the
observation session was complete and the documentary materials from the
discussion had been gathered. Placing the interview last was a deliberate
choice: by conducting interviews only after observing the session and
reviewing the documents, the interview gquestions could be shaped by and
responsive to the actual events, interactions, and figurative language episodes
that happened during the book club discussion (Merriam & Tisdell, 2016),

making the questions specific, well-grounded, and analytically useful.
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The interviews were conducted with the five purposively selected
participants introduced earlier, namely three book club members, the
moderator, and the discussion starter, each taking part in one individual semi-
structured interview with the researcher (Kvale & Brinkmann, 2009). This
format was chosen because it gives a flexible yet focused structure for data
collection: the researcher prepared guiding questions in advance, centered on
how each participant experienced learning figurative language through
discussions of The Odyssey and what challenges they faced, while still being
free to probe, follow up, and explore new themes as the conversation unfolded
(Merriam & Tisdell, 2016).

As Kvale and Brinkmann (2009) explain, the semi-structured interview
suits qualitative research that seeks to understand the subjective meanings,
experiences, and views of individua participants, since its conversational yet
purposeful structure encourages participants to share reflections that morerigid
instruments cannot draw out. Each interview took place in a comfortable,
private setting to encourage open and honest responses, was audio-recorded
with participants” informed consent, and was later transcribed word for word
for analysis.

Conducting the interviews after the observation and the documentation
phase also gave participants enough time to reflect on their experiencesin the
session, alowing richer, more considered answers than would have been
possible during the discussion itself (Kvale & Brinkmann, 2009). This timing

matches Merriam and Tisdell’s (2016) recommendation that qualitative
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researchers give participants enough time to build reflective distance from the
events discussed before drawing out their interpretations, especially in studies
where the learning process itself is the object of inquiry.

Data Trustworthiness

The trustworthiness of this study was built through data triangulation.
Creswell and Poth (2018) describetriangulation as astrategy used in qualitative
research to strengthen the credibility of findings by collecting data from
multiple sources or using multiple methods. By comparing different sources of
information against each other, researchers can reach a more complete
understanding of the phenomenon under investigation, rather than relying on a
single, possibly incomplete, point of view.

In this study, triangulation came from one observation, one set of
documentation, and one round of interviews, all drawn from the same book
club 'session on The. Odyssey (Creswell & Poth, 2018; Patton, 2002).
Observation showed. how book club members interacted and discussed
figurative language during the session. Interviews gave deeper insight into
participants’ experiences, perceptions, and challenges in learning figurative
language. Documentation, namely the photographs of the session, the starter’s
presentation slides, and the participants’ annotated reading notes, provided
extra evidence to support the findings, filling in details that observation and
interview alone might have missed.

The researcher compared and cross-checked data from these three

sourcesto find similarities and differences between them. Through this process,
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the researcher could make sure the findings truly reflected participants’
experiences and reduce the risk of bias entering the interpretation. Data
triangulation was therefore used to strengthen both the credibility and the
overal trustworthiness of the study.

DataAnalysis

Datafrom the observation, documentation, and interviews were analyzed
using the qualitative analysis procedure proposed by Creswell and Poth (2018),
who describe data analysis as a spira process made up of several connected
stages: organizing and managing the data, reading and noting emerging idess,
describing and sorting data into codes and themes, devel oping interpretations,
and representing and showing the data. This spiral model fit the present study
because it allows for the back-and-forth, non-linear nature of case study
research, where the researcher keeps moving between raw data and emerging
interpretations rather than following one fixed sequence (Merriam & Tisdell,
2016).

Since this study used a case study design as defined by Yin (2018), the
analysis also followed Yin’s case-oriented logic, in which the researcher treats
the book club as abounded, present-day case and worksto build a coherent, in-
depth account of how figurative language learning unfolds within that real-life
setting, rather than trying to generalize findings beyond the case itself.

The first stage of analysis involved organizing and managing the data
collected from the single observation session, the document set, and the five

semi-structured interviews (Creswell & Poth, 2018). Field notes from the
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observation were turned into areadable narrative, documentary materials were
labeled by type and source, and audio-recorded interviews were transcribed
word for word, following Kvale and Brinkmann’s (2009) recommendation that
careful, faithful transcription is a necessary first step for meaningful
interpretation in qualitative interview research.

Once organized, the researcher read through the entire dataset several
times to build a full sense of the material and began writing analytic memos,
noting first impressions; repeated patterns, and points of interest related to how
members identify, interpret, and discuss figurative language in The Odyssey,
aswell asthe difficulties they faced in doing so.

The next stage involved describing and sorting the data through coding.
The researcher read through the observation field notes, documentary
materials, and interview transcriptsline by lineto find meaningful units of data,
which were then given descriptive codes (Creswell & Poth, 2018; Merriam &
Tisdell, 2016). These codes were later grouped into broader categories and,
eventually, into overarching themes that directly address the two research
questions of this study: how figurative language is learned through
collaborative discussion, and what challenges members face in that process.

In building these categories, the researcher followed Merriam and
Tisdell’s (2016) advice that categories in qualitative analysis should stay close
to the data, be broad enough to capture the range of participants’ experiences,
and stay sensitive to subtle but meaningful differences between cases. For the

documentary materials specifically, categorization was also guided by Bowen’s
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(2009) approach to document analysis, which treats documents not just as
background but as real evidence that must be skimmed, read closely, and
interpreted alongside other data sources so it can be folded into the emerging
categories.

After coding and categorizing, the researcher moved to the interpretive
stage of analysis, examining the categorized data for patterns, relationships,
and underlying meanings. At.this stage, the analysis drew on the Vygotskian
lens adopted earlier in-this study (Vygotsky, 1978), so the researcher could
interpret the data both descriptively and conceptually, telling apart the
interpsychological processes seen in the observation data, where figurative
language understanding is negotiated together among book club members
through dialogue, from the intrapsychological processes seen in the interview
data, where individual participants explain how they personally made sense of
figurative expressions after the group discussion (Alkhudiry, 2022).

Thisdual focusiet theresearcher trace the path of learning from the socia
to the individual plane, matching the theoretical framework used in this study.
In carrying out this interpretation, the researcher also applied the cross-case
and within-case comparison strategies suggested by Yin (2018), comparing
patterns across the stages of the observed session and comparing the
experiences shared by the five interview participants, in order to find both
agreements and differences in how figurative language learning and its

challenges appear within the book club (Merriam & Tisdell, 2016).
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Throughout the analysis, the trustworthiness of the emerging findings
was checked continuously through the triangulation process described earlier,
inwhich the researcher cross-checked the codes, categories, and interpretations
drawn from the observation, documentation, and interview data to make sure
conclusions were well supported across multiple sources rather than resting on
one type of evidence (Creswell & Poth, 2018). This matches Patton’s (2002)
view that the richness and credibility. of qualitative findings depend on the
researcher’s ability to eonnect data sources. into a coherent, well-supported
account of the phenomenon.

The final stage of analysis, representation, involved bringing the
interpreted findings together into one coherent narrative, supported where
useful by illustrative excerpts from the field notes, documents, and interview
transcripts. Through thisfinal step, the resulting account is meant to faithfully
reflect the lived experiences of book club members as they learn and work

through the figurative | anguage of The Odyssey.



CHAPTER IV
FINDINGS AND DISCUSSION
4.1. Findings

This section presents the results obtained from semi-structured
interviews with five participants of the book club, supported by documentation
of the book club session on The Odyssey, namely photographs of the session,
the discussion starter’s presentation slides, and the participants’ annotated
reading notes. The five participants are three book club members (S, Al, and
Ar), the moderator (V), and the discussion starter (P). The findings are divided
into two main parts to answer the research questions. The first part describes
how the book club members learn figurative language through discussions of
The Odyssey. The second part describes the challenges they encounter in that
process.

The session discussed three passages of The Odyssey in lan Johnston’s
English translation (Homer, ca. 8th century BCE/2006): the Cyclops episode
(pages 156-158), the passage of Scylla and Charybdis (pages 217-218), and
the storm and raft episode (pages 96-98). Each passage followed the same
sequence prepared by the discussion starter: a short context, a five-minute
silent reading session in which members could mark the printed text and quietly
ask the person sitting next to them, an explanation (penjabaran) of selected
figurative expressions on the slides, and an open question to trigger discussion

(Figures 4.4-4.6). After the three passages, the session continued with a
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guestion-and-answer session limited to about five askers and a reflection and
feedback session led by the moderator.
4.1.1.Learning Figurative Language Through The Discussion of The
Odyssey
This sub-section describes the learning process of the members
based on Wygotsky’s (1978) social constructivism. The data show that
figurative language was learned through three connected processes:
using The Odyssey and other tools as.a medium for building meaning,
moving from independent reading to assisted interpretation within the
zone of jproxima development (ZPD), and receiving and gradually
outgrowing scaffolding.
a. The Odyssey and Other Tools as Medium
The first finding concerns how the members recognized that a
line is figurative. All three members described a persona way of
noticing figurative language in the text, and each of them relied on a
different cue. Srelied on explicit comparison words and explained:
“Biasanya dari kata ““like”” atau *“as”, seperti klub Cyclops
yang dibandingkan dengan tiang kapal dagang. Tanpa kata
pembanding, saya sering tidak menyadarinya. Cuma kalo ada
kata pembanding nya sih lumayan mudah buat dipahamin.” (S
11 October 2026, Personal Communication)
“Usually from the words ‘like’ or “as,” such as the Cyclops’s club
being compared to the mast of a merchant ship. Without a
comparison word, | often don’t notice it. It’s just that when there

is a comparison word, it’s fairly easy to understand.”
(Researcher Trandation).
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S’s annotated reading notes confirm this statement. On page 156
S underlined the phrase “as one might put a cap back on a quiver” and
wrote “pake ‘as’ = perumpamaan, ohh nutup tabung panah” (using ‘as’
= a comparison, oh, closing an arrow case), and noted the Cyclops’s
club as the ship’s mast with the remark “ada ‘like’, oke deh” (there is

‘like,” okay) (Figure 4.1).
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Figure4.1. Annotated reading notes of participant S, page 156.

The notes show how S identified similes through the
comparison words “as” and “like” and translated the compared images

into Indonesian in the margin.
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Al used adifferent cue, namely checking whether a sentence still
makes sense when read literally. Al stated:

““Saya mengecek apakah kalimat itu masuk akal kalau dibaca

harfiah. *“All-conquering Sleep overpowered him” jelas

personifikasi, dan perumpamaan “like a cauldron” untuk

Charybdis jelas simile epik.”” (Al, 11 October 2026, Personal
Communication)

“l check whether the sentence makes sense if read literally. *All-

conquering Sleep.overpowered him’ is clearly personification,

and the comparison ‘like a cauldron’ for Charybdis is clearly an

epic simile.” (Researcher Translation).

Al’s notes on the same page use technical labels, such as “epithet
(Dawn), recurring” beside “rose-fingered” and “epic simile: club =

ship’s mast (scale / size)” beside the comparison, while the name

Athena is circled with the remark “who? = check bg” (Figure 4.2).
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Figure 4.2. Annotated reading notes of participant Al, page 156.
Al labelled the epithet and the epic similewith literary termsand
flagged an unfamiliar character for background checking.
Ar, who istheleast familiar with English literary texts, relied on
suspicion of words that sound strange when read literally. Ar said:

“Kalau ada kata yang aneh dibaca harfiah, saya curiga itu
kiasan. Contohnya ““rose-fingered Dawn™, yang awalnya saya
kira fajar punya jari, dan saya baru yakin setelah
memikirkannya sebagai gambaran. Itu pun tetep saya
klarifikas, karena akhirnya saya nanya mbak-mbak di sebelah
saya karena dia kayaknya banyak jawab kalo ditanya sama
yang laen.”” (Ar, 11 October 2026, Personal Communication)

“If a word sounds strange when read literally, I suspect it is
figurative. For example, ‘rose-fingered Dawn,” which at first |
thought meant that dawn has fingers, and | only became sure



38

after thinking of it as an image. Even then | still clarified it,

because in the end | asked the lady next to me since she seemed

to answer a lot when the others asked her.” (Researcher

Trandlation).

Ar’s notes show this process directly. Beside “rose-fingered” Ar
wrote a question about whether dawn has fingers, then an
interpretation of it as an image of light, and finally a note to ask the
person sitting beside Ara(Figure 4.3). Ar’s notes also contain many
word-level translations, such as “quiver = tempat panah” (arrow case),

“gorged = _makan rakus??” (eat greedily??), “mast = tiang kapal”

(ship’sipole), and “Athena = org?” (a person?).
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Figure 4.3. Annotated reading notes of participant Ar, page 156.
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Ar circled unfamiliar words, wrote their Indonesian meanings,
and marked uncertainty with question marks.

Beyond the text itself, the participants described severa other
tools that mediated their understanding. S mentioned “printout yang
bisa saya coret, slide penjabaran starter, dan Google Translate,” and
added that the footnotes were also useful (S, 11 October 2026,
Personal Communication). Al used the footnotes on the printout, for
example the note explaining that Ino becomes L eucothea, and used
the slides to match their own reading with the starter’s explanation. Ar
listed the printout, the Indonesian slides, Google Translate, and, most
often, the people sitting next to Ar. The moderator and the starter
confirmed the same set of tools from the design side. The moderator
explained:

“Printout membuat anggota--bisa menandai bagian yang
menarik atau membingungkan, jadi mereka tidak hanya
menyimak. Side penjabaran membantu menghubungkan teks
dengan maknanya. Saya tidak menambahkan alat sendiri, tapi
saya ‘tidak melarang anggota memakai kamus atau
terjemahan.” (V, 11 October 2026, Personal Communication)

“The printout lets members mark parts that are interesting or

confusing, so they don’t only listen. The explanation slides help

connect the text with its meaning. | don’t add tools myself, but

I don’t forbid members from using dictionaries or translation.”

(Researcher Trandation).

The discussion starter described how he designed the dlidesas a
mediating tool:

“Printout teks, ikon dan gambar di slide, nomor halaman, slide

“The Lore” sebagai latar, dan pertanyaan pemantik di akhir
tiap bagian. Saya merancang slide pendek, satu judul untuk satu
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kiasan, supaya anggota bisa mencocokkannya dengan teks yang

sedang mereka tandai.” (P, 11 October 2026, Personal

Communication)

“The text printout, icons and pictures on the slides, page

numbers, the ‘The Lore’ slide as background, and trigger

questions at the end of each part. | designed short dlides, one
heading for each figurative expression, so that members could
match them with the text they were marking.” (Researcher

Trandlation).

The dlides indeed follow this design. Each explanation dlide
givesthe page number, a short heading naming theimage (for example
“Tiang kapal dagang,” “Kuali mendidih,” “Ikan & nelayan,” “Serbuk
bunga,” and “Anak & ayah”), and a one- or two-sentence explanation
in everyday Indonesian (Figures 4.4-4.6). The moderator also
prepared the members for this at the opening of the session by
mentioning that The Odyssey is rich in comparisons and should be
read dlowly while paying attention to the'tmages used (V, 11 October

2026, Personal Communication):
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Figure 4.4. Presentation slides 1-6 prepared by the discussion starter.
The opening slides introduce the book, the reason for choosing
it, its “plus-and minus,” the background slide “The Lore,” and the

route of three passages with the rules of the session.



Cyclops
Q) rovn
Hal. 156-158

P s B e C g i e s
b e e

Scylla & Charybdis

e

L

F SR e

ol Fikars e

42

Reading session!
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Figure 4.5. Presentation slides 7-12 prepared by the discussion starter.

The Cyclops passage is followed by afive-minute reading slide,

two explanation slides, and the trigger question “\Why do you think

Odysseus calls himself ‘Nobody’?”
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Figure 4.6. Presentation slides 13-18 prepared by the discussion starter.
The explanation slides for Scylla and Charybdis, and for the
storm and raft, each end with an open guestion.
b. From Independent Reading to Assisted Interpretation within the ZPD
The second finding shows that the members worked at the edge
of their independent ability during the five-minute reading, and that
discussion then carried them further. The moderator observed this
period directly. The moderator described that some members marked
the text, some talked with the person next to them, and some opened
adictionary on their phones. The moderator could usually guess who

needed a small push from the questions they asked afterwards, for



example a member who asked about a single word but had already

caught the overall picture (V, 11 October 2026, Personal

Communication). The starter had asimilar view:

“Anggota menandai teks dan ada yang berdiskusi dengan teman
sebelah. Dari pertanyaan sesudahnya, biasanya mereka sudah
menangkap alurnya, tapi belum tentu makna di balik
gambarannya. Di situ penjabaran saya mengambil peran.” (P,
11 October 2026, Personal Communication)

“Members marked the text and some discussed with the person
next to them. From their questions afterwards, they had usually
caught the storyline, but not necessarily the meaning behind the
image: That iswhere my explanation takes its role.” (Researcher
Translation).

The clearest example of a shift from aliteral to afigurative reading was the

name “Nobody.” Three participants described it, from three different positions. S

recalled the moment when the starter asked, “Why do you think Odysseus calls

himself Nobody?”:

what

“Waktu-starter bertanya, “Why-do you think Odysseus calls
himself Nobody?”” Sebelumnya saya hanya menganggap itu
nama,. lalu ada vyang menjawab bahwa itu cara
menyembunyikan identitas, yang akhirnya saya pikir, masuk
akal sekali dan agak mind blowing ya si odysseus ini.”” (S, 11
October 2026, Personal Communi cation)

“When the starter asked, ‘Why do you think Odysseus calls
himself Nobody?’ Before that | only thought it was a name, then
someone answered that it was away to hide his identity, and in
the end | thought, that makes alot of sense and this Odysseusis
kind of mind-blowing.” (Researcher Translation).

The moderator and the starter described the same moment from

they saw. Both said that members first read “Nobody” as an

ordinary name; after someone answered that it was a way to hide

identity, the discussion moved to Odysseus’s cleverness and self-
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protection (V, 11 October 2026; P, 11 October 2026, Personal
Communication). Al, who had already sensed that Odysseus did not
want to reveal his name, said that the layer of wordplay became
complete only after their friends and the starter added views about
Odysseus’s cleverness.

Other members also changed their reading through discussion.
Ar described the fisherman slide as the moment when the image of an
angler became clear as a comparison with the crew being lifted from
the ship, whereas before it had seemed to be another story, “soalnya
emang keliatan nya wajar aja gitu kan di laut” (because it seemed
natural at sea). Al described how the question “taktik atau toxic
leadership?” in the Scylla and Charybdis passage moved the group
from simply saying “he lied” to discussing the leadership of Odysseus
(Figure 4.6, siide 14). In the Cyclops passage, S could picture the
shipwright’s drill but did not see its link to the blinding of the Cyclops
until the slide explained that what is compared is the turning motion.
Ar stated that after the discussion Charybdis became understandable
as something described like aboiling cauldron and the lifted crew like
fish caught by a fisherman.

The members also described how differences among them
shaped what they gained. S felt helped by members who understood
more, especially because the starter and the other members used

everyday language, athough S admitted to sometimes waiting too
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long for their explanation before trying to interpret first. Al often
helped the neighbour during the reading session, which Al saw as
good for the neighbour but not challenging for Al, although Al gained
new perspectives from others. Ar felt the difference strongly, but said
that the Indonesian slides reduced the distance. The moderator saw the
difference as a learning resource and regarded it as the moderator’s
own task to make sure that no single voice dominated and that quieter
members had a chance (V, ~11 October 2026, Personal
Communication). The starter handled the difference by explaining
through everyday comparisons for new readers and adding open

questions for experienced ones.

Figure4.7. Thediscussion starter explaining a passage.
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The photograph shows the starter standing beside the projected
explanation dlide of Scyllaand Charybdis (Figure 4.6, slide 14) while
members listen.

. Supporting the Process through Scaffolding

The third finding concerns the support the members received
and how it changed over time. The members named several forms of
support. S named . the starter’s explanation through everyday
comparisons and the moderator’s.return questions. Al named the
background in “The Lore” slide and'the trigger questions, and noted
giving help to the neighbour more often than receiving it, which aso
strengthened Al’s own understanding. Ar named the starter’s
explanation, the trandation of words by the person next to Ar, and
trigger questions that made Ar think first, and added that the
moderator mostly managed the session and passed interpretation
questions on to the starter (Ar,11 October 2026, Personal
Communication).

The moderator and the starter described how they chosethe type
of support. The moderator decided by the type of question:

““Saya melihat jenis pertanyaannya. Kalau menyangkut konteks

atau tafsr sastra yang mendalam, saya teruskan ke starter

karena dia yang menyiapkannya. Kalau pertanyaannya terbuka,
saya lempar dulu ke anggota lain supaya jawabannya datang
dari kelompok sebelum saya menambahkan.” (V, 11 October

2026, Personal Communication)

“I look at the type of the question. If it concerns context or deep

literary interpretation, | pass it on to the starter because he
prepared it. If the question is open, | throw it to the other
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membersfirst so that the answer comes from the group before |
add something.” (Researcher Translation).

The starter chose according to how far the figurative expression
was from the members’ own experience:

“Mungkin yang informasi latar ya, perbandingan sehari-hari,

parafrase, dan pertanyaan. Saya memilihnya berdasarkan jarak

kiasan itu dari pengalaman anggotanya sendiri: makin jauh,
makin banyak latar yang saya berikan, makin dekat, makin saya
serahkan lewat pertanyaan.” (P, 11 October 2026, Personal

Communi cation)

“Probably background information, everyday comparisons,

paraphrase, and questions. | choose based on how far the

figurative expression is from the members’ own experience: the
further it is, the more background | give, and the closer it is, the
more | hand it over through questions.” (Researcher

Translation).

The data al so show that support was gradually taken over by the
members themselves. Three members gave concrete examples of
interpreting alater expression on their own after being helped with an
earlier one.'S explained that after understanding the Cyclops’s club as
a ship’s mast, it became possible to grasp that the “straw scattered by
the wind” in"Book 5 describes a raft that breaks easily. Ar said that
after the explanation of “like a sea gull on the wing” for Ino, it was
possible to guess that “like a sea bird” when Ino dives is also a
comparison about Ino’s movement, so that the guess was based on
what had been explained before. Al described a friend who at first
often asked questions but, after Al explained the pattern of epic

similes, could guess aone in the next part. The starter and the

moderator reported the same movement from their side. The starter
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said that after the Cyclops passage some members guessed by
themselves that the cauldron and the fisherman in Scylla and
Charybdis were aso comparisons taken from everyday life, even
before he explained them. The moderator mentioned a member who
used to ask only the person next to them but began to voice their own
interpretation during the question-and-answer session (V, 11 October
2026, Personal Communication).

The way-the session was guided a so changed across its stages.
S described that at the opening the moderator only introduced the
starter, and the starter then explained the background; after the silent
reading there were explanations and trigger questions; and in the
guestion-and-answer session and reflection the moderator invited
membersto speak, which made S dare to answer. Al remembered that
the session first felt one-directional, but opened up after each five-
minute reading when the starter threw questions. The moderator
described the moderator’s own role as an introduction at the opening,
stepping back to become a listener during the presentation, and
becoming more active to arrange the direction and summarize during
the question-and-answer session and reflection. The starter explained
more in the Cyclops passage and then reduced the explanation and
increased the questions in the following passages, because members

had started to recognize figurative expressions and sometimes
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signalled this through their questions (P, 11 October 2026, Personal
Communication).
4.1.2.Challenges Encountered by Book Club Members in Learning
Figurative Language
This sub-section describes the challenges that appeared in the
interviews and documentation. The challenges are grouped into three:
difficulty in recognizing and interpreting non-literal meaning, linguistic
and cultura distance between the members and the text, and uneven
support and participation during the discussion.
a. Recognizing and Interpreting Non-literal Meaning
The first challenge is that figurative expressions were
sometimes read literally. S admitted to sometimes reading afigure as
an ordinary sentence, especially when there was no comparison word,
and said that long similes made S forget what was being compared.
The problem was noticed only when the meaning did not connect, and
S understood after asking a friend or hearing the starter’s insight. S’s
example was the name “Nobody”:
“Saya kira itu nama aneh saja, dan baru sadar itu tipuan
setelah Cyclops meminta tolong. Soalnya saya tidak terbiasa
mencurigai nama sebagai bagian dari strategi.” (S, 11 October
2026, Personal Communication)
“l thought it was just a strange name, and | only realized it was
a trick after the Cyclops asked for help. I am not used to

suspecting a name as part of a strategy.” (Researcher
Trangdlation).
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The moderator and the starter independently identified
“Nobody” as the expression that was most often read literally. The
moderator explained that people rarely meet names used as a tool of
deception, so they are not used to suspecting a name of being
figurative or a play on words. The starter added “hug the cliff,” which
looks simple and easy to read literally while containing a play of
meaning, since “hugging” the cliff feels protective even though the
cliff is the side of Scylla (B, 11 October 2026, Personal
Communication). Al also read “Earthshaker Poseidon” at first as a
name, athough it is an epic epithet that carries meaning about the
god’s power.

Ar experienced the most basic form of the challenge, which is
marking what isfigurative at al in English:

“Saya sulit menandai mana yang kiasan dalam bahasa Inggris.

Di novel Indonesia saya terbiasa menangkap metafora, tapi di

sini kesakatanya sering menghalangi soalnya emang mungkin

kosakata saya dalam Bahasa inggris dikit, jadi gambarannya
tidak langsung terbentuk.” "(Ar, 11 October 2026, Personal

Communication)

“l find it difficult to mark which is figurative in English. In

Indonesian novels | am used to catching metaphors, but here the

vocabulary often gets in the way, because maybe my English

vocabulary is limited, so the picture does not form
immediately.” (Researcher Translation).

Ar aso could not link the shipwright simile with the blinding of

the Cyclops, because the image was too specific to imagine alone, and

Ar understood it only after it was explained.
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b. Linguistic and Cultural Distance

The second challenge is the distance between the members and
the language and world of the text. The moderator and the starter
agreed that for members the main difficulty lay in the many names of
gods, Greek cultural references, and layers of meaning (V, 11 October
2026; P, 11 October 2026, Personal Communication). The members’
own accounts showed that this distance is not felt equally. Al, who
studies Englishliterature and is familiar with classical works, felt the
influence was small, and the difficulty was limited to cultural
references and divine epithets:

“Kesulitan saya sedikit, lebih ke rujukan budaya dan julukan

dewa. Teknik kiasannya sendiri sudah lumayan akrab bagi saya.

[...] pada bagian referensi yang lumayan terkenal kayak zeus

gitu masih oke, tapi kayak athena, calypso terus poseidon

kurang di background identifikas karakter nya aja, selebihnya
aman.” (Al, 11 October 2026, Personal Communication)

“My difficulties are few, more about cultural references and the

epithets of the gods. The technigue of figurative |anguage itself

is aready quite familiar to me. [...] in the part of well-known
referenceslike Zeus | am still fine, but for Athena, Calypso, and

Poseidon T Tack the background to identify the characters, the

rest is safe.” (Researcher Translation).

For Ar the distance was still large, because names such as
Charybdis and Aegae were unfamiliar and Ar was sometimes
confused whether a name referred to a person or to an event. Ar said
that the modern trandation by Johnston and the Indonesian slides
made it lighter than Ar had imagined, although some parts were still

confusing (Ar, 11 October 2026, Personal Communication). Sfelt that
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the ancient Greek setting was far away, but that the slide “The Lore”
helped Sfollow the storyline, while scenes such as milking sheep and
goats in the cave were easy to imagine. Al also realized that because
the text wasread in translation, some of the original Greek nuance was
lost, although it could still be felt. The moderator therefore reminded
the membersthat they were reading atrandation (V, 11 October 2026,
Personal Communication).

The starter’s design shows that this distance was anticipated.
The slide “The Lore” summarizes Troy, Peseidon, the shrinking crew,
and Odysseus’s continued effort to reach Ithaca, and a note on the
same slide warns that the seajourney is told by Odysseus himself asa
flashback, so that the order of the pages is not the order of events
(Figure4.4, slides 5-6). The reading plan in the “Today’s Route” slide
likewise lists the pages as 156-158, 217-218, and 96-98.
. Uneven Support and Unequal Participation

The third challenge concerns the social process of the
discussion. Several members and the facilitators described moments
when the support did not match the member’s need. S said that the
support was sometimes insufficient because one slide contained four
points at once, so S could not digest all of them before the next part.
Ar said that the explanation was sometimes too fast, and that a friend’s
use of the term “simile” in conversation confused Ar twice, because

the starter’s slides did not use technical terms. Al, on the other hand,



found some explanations too basic, athough Al understood that they
were meant for other members. The starter acknowledged the same
problem, namely that an everyday explanation could feel too basic for
those who had read a lot (P 11 October 2026, Persona
Communication).

Participation was also uneven. Ar said that asking a neighbour
happened more often than speaking in the forum, and gave the reason:

“Soalnya jujur saya malu, kadang takut di jugde gitu Iho kalo

nanya-nanya mulu. Makanya mending nanya temen yang lain

ajadeh.” (Ar, 11 October 2026, Personal Communication)

“Because honestly I am shy, sometimes | am afraid of being

judged if | keep asking. So I'd rather ask other friends.”

(Researcher Trandation).

The structure of the session added to this. Ar mentioned that the
question-and-answer session only allowed five askers, so Ar rarely
dared to raise a hand, the question about why the word “hug” is used
for the cliff was never asked, and the guestion was cut off when the
session moved on to the next slide (Ar, 11 October 2026, Personal
Communication). The moderator confirmed that the limit of five is
necessary to keep thetime, but that consequently some questionswere
not answered, and that the moderator usualy suggested those
members ask the starter directly after the session. The moderator also

noted that an answer was sometimes too long for a simple question

and tried to shorten it.
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Competing interpretations were another form of this challenge.
The starter recalled that in the question “taktik atau toxic leadership?”
some members defended Odysseus and others blamed him, while
some stayed silent, so he invited them to give opinions and stressed
that both interpretations could be defended as long as they were based
on the text (P, 11 October 2026, Personal Communication).

Finally, some figurative expressions remained unresolved even
after the discussion. S named epithets such as “Earthshaker,” which
was not discussed specifically on the slides, so Swas still unsure about
its full meaning. Ar named “hug the cliff.” Al, the moderator, and the
starter named the meaning of Ino’s veil and Odysseus’s doubt toward
it. For Al this openness was interesting rather than problematic, since
awide space for perspectives makesagood ground for discussion, and
the starter explained that the meaning iS open to interpretation,
whether suspicion or a bitter experience with the gods, so thereis no
single answer. The moderator explained that both Ino’s veil and the
epithets of gods have many layers of interpretation and that the time
was limited, so it was natura that they were not completed (V, 11

October 2026, Persona Communication).
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4.2. Discussion
4.2.1.How Book Club Members Learn Figurative Language through
Discussions of The Odyssey
a. The Odyssey and Other Tools as Medium

The data show that the members first noticed figurative
language through their own cues. S relied on the comparison words
“like” and “as,” Al checked whether a sentence still made sense when
read literally, and Ar became suspicious of words that sounded strange
when read literally. These cues were extended by the printout and
footnates, Google Translate, the starter’s slides, and the people sitting
next tg them (Huong & Hung, 2021; Kozulin, 1998), and the annotated
reading notes recorded the process, such as S’s remark “pake ‘as’ =
perumpamaan” and the question marks in Ar’s notes (Figures 4.1-
4.3).

In my view, The Odyssey aone was not enough for the members
to build meaning. The text became usabl e because of the tools placed
around it, and the annotations show clearly the points where the text
by itself could not yet be interpreted.

This pattern corresponds to Wygotsky’s (1978) idea of
mediation, which holds that human cognitive processes are always
channeled through signs, symbols, and cultural toolsinstead of direct
perception. In the book club, The Odyssey stood between the members

and the meanings they had to build, and the cues they brought to the
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text worked as their own psychological tools for noticing figurative
language. The range of tools in the data also fits Kozulin’s (1998)
classification of mediators into materia tools, psychological tools,
and other people. The printout, footnotes, and Google Translate are
material tools, the slides with their short headings, icons, and trigger
questions, together with labels such as *“epic simile,” are
psychological tools, and the neighbours, the starter, and the moderator
are other people who mediated thetext further.

Huong and Hung (2021) noted that a mediating tool can be a
technological device or a text used for teaching, and the two tools in
this study played different roles. Google Trans ate gave Ar word-level
meanings such as “quiver” and “mast,” but Ar still needed the
explanation to see how the shipwright’s drill relates to the blinding of
the Cyclops, which suggests that a trandation tool supports
vocabulary but not necessarily the building of the image. The starter’s
combination of text, icons, and everyday explanation resembles
Fadeev’s (2019) argument that engaging classical texts through more
than one sign system, together with discussion, deepens learners’ inner
processing. Taken together, these findings confirm that The Odyssey
functioned as the main semiotic medium, but it became accessible to

the members only because it was surrounded by other mediators.
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b. From Independent Reading to Assisted Interpretation within the ZPD
The five-minute silent reading showed members working at the
edge of their independent ability (Vygotsky, 1978). The moderator and
the starter observed that members marked the text, talked with the
person next to them, or opened adictionary, and that they had usually
caught the storyline but not yet the meaning behind the image. Shifts
from aliteral to afigurative reading, such as the name “Nobody,” the
fisherman image, and the question “taktik atau toxic leadership?”,
happened after another participant’s-answer or the starter’s question,
and the members benefited differently (Alkhudiry, 2022), since S and
Ar were helped by those who understood more while Al often helped
the naighbour and found the reading stage not challenging.

| think the gap between what the members could read alone and
the meaning they reached after discussion iswhat they experienced as
learning. This gap was aso not the same for everyone, because it
looked narrower for Al and wider for Ar.

This finding matches VWgotsky’s (1978) definition of the ZPD
as the gap between what a learner can do alone and what the learner
can do with the help of a more capable person. The members could
read, mark, and ask by themselves, but the figurative meaning of the
image was reached only with help, which is the point at which useful
support is supposed to work. The way the answer came from another

participant before it became the member’s own reading also reflects
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Wygotsky’s (1981) claim that higher cognitive processes start in social
interaction, an idea later applied to second language readers working
with challenging texts (Walldén & Nygard Larsson, 2021). Ro (2021)
likewise confirmed that guided socia interaction, rather than solitary
effort, pushes learners toward more advanced interpretation, and
Daniels (2002) described the book club as a place where meaning is
negotiated together.

The differences among members can be explained further
through Alkhudiry (2022), who stressed that the ZPD centers on
interaction between a learner and a more capable other and that the
frequency and quality of the support shape progress. The data add that
the more capable member also gained something, because explaining
strengthened Al’s understanding and others’ views gave Al new
perspectives; although the lack of challenge at the reading stage shows
that the zone was narrow for Al. Littlemore’s (2015) observation that
figurative competence in asecond language devel ops unevenly fitsthe
case of Ar, who could catch metaphorsin Indonesian novels but not in
English, and who then used that experience to start recognizing
comparisons during the discussion. This shows that the ZPD in the
book club differed from member to member and from language to

language.
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c. Supporting the Process through Scaffolding

The members named several forms of support, namely the
starter’s explanation through everyday comparisons, the background
in “The Lore” slide, paraphrase, trigger questions, and the moderator’s
return questions (Ro, 2023). The starter chose the form according to
how far an expression was from the members’ experience, giving
more background for.distant expressions and more questions for close
ones, while themoderator passed deep context questions to the starter
and threw open questions to the group first. Later, S carried the
understanding of the club as a ship’s mast to the straw in Book 5, Ar
carried the explanation of Ino’s “sea gull” to the “sea bird,” and the
starter reduced his explanation and increased his questions across the
three passages (Alkhudiry, 2022).

This suggests that the support-was matched to the members’
need and then taken over by the members themselves. In my view, the
support could fade within a single session because the epic similesin
The Odyssey repeat and draw on everyday images that members could
recognize quickly.

The support fits the idea of scaffolding as temporary help
matched to a learner’s ability and gradually withdrawn. \Wgotsky
(1978) did not use the word himself, but the idea follows from his
account of the ZPD, in which guidance that fits a learner’s growing

ability and is slowly removed turns performance within the zone into
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independent skill. The starter’s rule of matching support to the
distance of an expression, and the moderator’s choice to keep open
guestions with the group for as long as possible, are clear examples.
Alkhudiry (2022) named scaffolding together with mediation and
internalization as a working concept for collaborative second
language learning, in which learners build understanding through
structured interaction with peers and more knowledgeabl e others, and
the starter, the moderator, and the mere experienced members acted as
these knewledgeabl e others.

The movement toward independence resembles what Ro (2023)
recorded in a book club, where a facilitator gradually became less
directive, gave clearer and more responsive guidance, and let learner
independence grow as facilitated support decreased. The same pattern
appeared when the members applied an interpretive pattern learned
with help to ‘a new expression without help, which is the
internalization that scaffolding amsat (\/ygotsky, 1978). A difference
isthat Ro followed the change across ten weeks of sessions, whilein
this book club it happened within one session. This indicates that
scaffolding is a dynamic process that adjusts to members’ growing
competence, and that itsfading can be fast when thefigurative devices

in the text are repeated.
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4.2.2.Challenges Encountered by Book Club Members in Learning
Figurative Language
a. Recognizing and Interpreting Non-literal Meaning

Several members read figurative expressions literally (Givanda
& Nanda, 2026). S sometimes read a figure as an ordinary sentence
when there was no comparison word and forgot what was compared
in long similes, and “Nobody” and “Earthshaker Poseidon” were first
read as plain_names, while the starter added “hug the cliff.” The
challenge also differed between members, since Al identified the
devices by their technical names, while Ar found it hard even to mark
whichexpressions werefigurative becauselimited English vocabulary
prevented the image from forming (Littlemore, 2015).

| think the comparison words helped recognition but left the
unmarked figures, such as names, epithets, and metaphors, hard to
notice. How hard this was depended oneach member’s background in
literature and in Englisn.

This finding agrees with Perrine’s (1963) description of
figurative language as a departure from ordinary speech patterns.
Because of this departure, readers cannot rely on the literal sense of
words and must judge for themselves when a text moves away from
it, which explains why names that seem ordinary were not suspected.
Littlemore (2015) added that figurative competence in a second

language develops unevenly and often lags behind other language
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skills, which fits the difference between Al, who knew the devices,
and Ar, who could not yet form the image in English.

The same difficulty was reported by Givanda and Nanda (2026),
who found that EFL students reading short stories struggled with
limited vocabulary, found it hard to distinguish personification, simile,
and metaphor, and found it hard to interpret the figurative meanings
embedded in the stories. In Vgotsky’s (1978) terms, these moments
mark the limit.of what each member could interpret alone, so they are
the starting point of the ZPD and notasign of failure. Thisiswhy the
same (expressions, such as “Nobody,” later became the clearest
examples of learning through discussion.

. Linguistic and Cultural Distance

The moderator and the starter agreed that the main difficulty lay
in the many names of gods, Greek cultural references, and layers of
meaning (Lazar, 1993). Al felt the difficulty was small and limited to
cultural references and divine epithets, while for Ar the distance was
still large, because names such as Charybdis and Aegae were
unfamiliar and Ar was sometimes unsure whether a name referred to
aperson or an event. Sfelt that the ancient Greek setting was far away
but was helped by “The Lore” slide, and Al noticed that some Greek
nuance was lost in trandlation (Yahia, 2020).

In my opinion, the distance was felt unequally because it

depended on how much each member already knew about classical



literature. The starter’s slides and the moderator’s reminder show that
the club expected this distance.

Yahia (2020) argued that analyzing figures of speech in foreign
literary worksis difficult for EFL learners because their vocabulary is
limited and because the author’s social standards, which shape the
language of the text, differ from those of the reader. Ar’s confusion
over Charybdis and Aegae and Al’s need to “check bg” for Athena are
examples of thisgap in background knowledge. Yahia aso noted that
learners.may rely heavily on the dictionary, which can slow their
ability to read between the lines, and Ar’s many word-level
translations in the notes are asimilar case. Lazar (1993) observed that
the language of classical works can be demanding, so the distance was
more likely in atext such as The Odyssey.

From the perspective of mediation, atext can work as amedium
only if learners are able to reach it (Vygotsky, 1978), and when its
language and background are unfamiliar, the medium itself can
become an obstacle. The book club reduced this obstacle through the
modern Johnston translation, the Indonesian slides, and “The Lore”
slide, which supports Kozulin’s (1998) view that mediators, including
other people, bring the text within the learner’s reach. The challenge
was not removed completely, however, because the trandation still

carried someloss of the Greek nuance that Al noticed. This shows that
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the same mediators that make a classical text reachable can also set
the limits of what members can understand from it.
. Uneven Support and Unequal Participation

The support did not always fit the member (Vygotsky, 1978). S
found that one dlide with four points was too much, Ar found the
explanation sometimes too fast and was confused twice when afriend
used the term “simile,” and Al found some explanations too basic.
Participation was aso uneven, since Ar was shy and preferred to ask
a neighbour (Ro & Burch, 2020), the limit of five askers meant that
Ar’s question about the word “hug” was never asked, and competing
interpretations in “taktik atau toxic leadership?” and the unresolved
meaning of Ino’s veil were left open.

| think one explanation had to serve members with different
levels, so amismatch was almost unavoidable in agroup. At the same
time, the structure of the session decided who could receive help, and
not every open meaning was a problem for learning.

Viygotsky (1978) explained that the ZPD and scaffolding depend
on interaction, so members who hold back, or who receive help that
does not match their needs, benefit less from the discussion. The
mismatches reported by S, Ar, and Al are examples of this, and the
confusion over “simile” shows that support also comes from peers,
whose language can be more technical than the explanation itself. Ro

(2023) described scaffolding as adaptive, with a facilitator becoming
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more sensitive to students’ understanding, but in this session the
explanation was prepared in advance on slides, which made it harder
to adjust to each member during the explanation.

Ar’s choice to ask a neighbour rather than the forum is
consistent with Ro and Burch’s (2020) view of participation in an L2
book club as a social practice in which members, when free to do so,
choose whether to initiate or. avoid communication. The neighbour
served as a substitute channel of support, but the five-asker limit still
narrowed the chance to speak. The competing interpretations and the
unresolved meaning of Ino’s veil illustrate Walldén and Nygard
Larsson’s (2021) point that members must manage language and
literary meaning at the same time while talking, and Daniels’s (2002)
idea that meaning is negotiated together. The starter’s insistence that
both readings could be defended if they rested on the text, and Al’s
view that open interpretation isagood ground for discussion, indicate
that unresolved meaning is not always a problem, athough limited
time prevented some members from reaching the interpretation they

were seeking.



CHAPTER YV
CONCLUSION
5.1. Conclusion

This study investigated how members of a book club learn figurative
language through discussions of The Odyssey and what chalenges they
encounter in the process. The findings were organized with VWgotsky’s (1978)
socia constructivism, namely.medium, the zone of proximal development, and
scaffolding, as the theoretical lens, and were drawn from interviews with five
participants (three members, the moderator, and the discussion starter)
supported by documentation of one book club session.

Regarding the first research question, the findings show that the members
learned figurative language through interaction that moved from the text to the
group. First, The Odyssey worked as a medium that members approached with
their ‘own cues, such-as comparison words; the test of literal sense, and
suspi cion of strangewording, and these cues were extended by other mediators,
namely the printout and footnotes, Google Translate, the starter’s slides, and
the members sitting next to them. Second, the five-minute reading followed by
explanation and discussion placed the members within their ZPD, where
figurative meanings that they could not reach alone, such as “Nobody,” the
fisherman, and the leadership of Odysseus, became interpretable with the help
of others. Third, the starter and the moderator provided scaffolding in the form
of background information, everyday comparisons, paraphrase, and questions,

adjusted to the distance between the expression and the members’ experience,
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and this support was reduced as members began to interpret later expressions
on their own. Finaly, all participants described that discussion gave them a
more sensitive and more layered understanding than reading alone, because
they met more than one interpretation of the same expression.

Regarding the second research question, the findings show three
challenges. Thefirst is recognizing and interpreting non-literal meaning, since
unmarked figures such as names, epithets, and long similes were read literally,
and members with limited English voeabulary found it difficult to form the
Image behind an expression. The second is the linguistic and cultural distance
between the members and the text, shown by the many names of gods, Greek
cultural references, and the loss of Greek nuance in translation, which affected
members differently depending on their experience with classical literature.
Thethird is uneven support and participation, shown by explanationsthat were
too fast, too dense, too technical, or too basic for particular members, by
shyness and the limit of five askers in the question-and-answer session, and by
interpretations that remained open because of competing views and limited
time.

Overdll, thefindings suggest that abook club can be an effective learning
space for figurative language when the text is surrounded by suitable mediating
tools and when support is adjusted to members with different levels. Even so,
the learning was not equal for everyone, and the members who most needed
help, such as those with limited vocabulary and little confidence, were also

those who found it hardest to ask for it.
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5.2. Recommendation

Based on the conclusions of this study, the recommendations are
addressed to the following parties.

Book club organizers, moderators, and discussion starters. It is
recommended that they prepare mediating tools that connect the text to its
meaning, such as printouts that can be marked, short explanation slides with
one heading for each figurative expression, and background dlides for
unfamiliar names and cultural references. Support should be adjusted to the
distance between an expression and the members’ experience, with more
background for distant expressions and more questions for familiar ones, and
it should be reduced as members become able to interpret on their own. To
lessen unequal participation, organizers could provide more room for questions
about figurative language than a fixed limit of five askers, for example by
collecting questions in.writing or by alowing questions to the starter after the
session. Technical terms such as “simile” should-also be explained briefly when
they are used, so that members with |ess background are not confused.

Book club members and English learners. It is recommended that
members mark the figurative expressions they find confusing during the silent
reading and bring those expressions to the discussion instead of stopping at
word-level tranglation. Members who feel shy to ask in the forum can begin
with the person sitting next to them, as the participants did, and gradualy try
to share their own tentative interpretations, since the findings show that

understanding grows through exchanging readings.
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English language educators. Teachers who use literary texts in EFL
classrooms may adopt the structure found in this book club, namely a short
context, abrief silent reading, an explanation of selected figurative expressions
in familiar language, and an open question, as a model for collaborative
reading. Teachers should also prepare background on names and cultural
references in advance, and should pay attention to students with limited
vocabulary who may not be able to recognize which expressions arefigurative.

Future researchers. This study used aqualitative case study of one book
club session with five participants, so the findings describe this case and are
not meant to be generalized. Future researchers are encouraged to observe
several sessions in order to trace how scaffolding and members’ independence
change over alonger period, to include other literary texts or other book clubs,
and to use tasks or tests that directly measure how well members interpret
figurative expressions before and after discussion. Further studies may also
examine 'how digital tools such as' translation applications and online

summaries mediate figurative language learning in collaborative reading.
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